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Abstract. The works of the Russian classics form the basis for teaching
literature in schools and universities. One of the most important
methodological skills that a master’s student of a pedagogical university is the
search for techniques and technologies for teaching classic Russian literature
for later professional activity. The following research methods are presented:
Interviewing master’s students studying at a pedagogical university, content
analysis, qualitative and quantitative generalization of the obtained results,
prediction of the main directions of work at the stage of identification, design,
and control of experiments.

The research was conducted among the master’s students in the 2nd
year of the Institute of Philology of Moscow State Pedagogical University
(Russian Federation). A total of 45 students participated in the experimental
part from September 2019 to February 2020. The study results were also
discussed in the advanced training courses for teachers at the St. Petersburg
Institute of Business and Innovation.

The necessity of using digital technologies and organizing a dialog
with contemporary literature in studying classic Russian literature is
empirically demonstrated.

As a result, a classification of digital technologies was created, and the
main areas of work related to the inclusion of modern literature in studying
Russian classics were identified.

Keywords: Russian classics, dialog, readers, literary education,
teaching methods and technologies, professional education, digital content,
contemporary literature

For citation: Domanski V.A., Mironova N.A., Popova N.A. The Digital
Environment in the Field of Teaching Classic Russian Literature. Education &
Pedagogy Journal. 2023;1(5):5-24. doi: 10.23951/2782-2575-2023-1-5-24
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Introduction

Each historical period forms a cultural genre system in art due to its own
characteristics. Thanks to this historically formed cultural heritage, we can
appreciate and learn about the artistic image of each period (Portnova, 2017).
This includes exemplary works of art with an inexhaustible spiritual potential for
national and world culture. The perfection of form and content distinguishes
them, and a high humanistic pathos, the presence of a moral and esthetic ideal,
characterizes them. The classics live in the “great age,” and each era reads and
updates them. Nevertheless, unlike popular literature, classic literature requires
deep, thoughtful reading and serious preparation for reading. (Chertov &
Trubina, 2012). Unfortunately, modern readers have certain difficulties reading
and interpreting literary classics (Domanski et al., 2020). There is a danger that
classic works will be transformed into the category of museum exhibits,
explored only by specialists. In this regard, there is a need in school and
university teaching for prolific methods that allow updating and reinterpreting
classic works in new ways. Updating the teaching of literary classics will bring
them closer to the average reader and minimize the indicator of students’
emotional burden — students’ anxiety, which is a pressing problem in the modern
educational system (Ivanova & Sorokina, 2019).

This article aims to classify digital technologies (Law et al., 2018) and
identify the main areas of work related to the inclusion of contemporary
literature in studying classic Russian literature based on the experimental
work conducted by the article’s authors.

Materials and methods

The research was conducted on the basis of the Moscow State
Pedagogical University. Forty-five people participated in the study (23 people
in an experimental group and 22 in a reference group). The participants of the
two groups were students of the Institute of Philology of Moscow State
Pedagogical University. The participants of the experimental group were
taught according to the experimental method. The results of this study are the
aim of the present research. The reference group continued their studies with
the existing and proven programs. In the beginning, the experimental group
and the reference group participants had the same methodological background,
which ensured the purity of the experimental conditions.

—6—
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To achieve the main aim, the following tasks were solved:

(a) updating the information about the research results related to the study
of classic Russian literature in the modern educational situation (in the
experimental group);

(b) conducting the ascertaining experiment to determine the students’
attitudes towards the inclusion of digital technology in the study of Russian
classics (in the experimental and reference groups);

(c) analysis of qualitative and quantitative dynamics of students’ attitudes
towards digital technologies in the process of studying classic literature in
both groups;

(d) recording the data from students in both groups who use a corpus of
newer literature in studying classic literature in the control phase of the
experiment.

To solve the above tasks, the following research methods were used:

* Observation of the educational process organization for the subject
“Study of classic literature in school” (this subject is part of the curriculum of
the master’s program of the Institute of Philology at Moscow State
Pedagogical University, Pedagogical Education 44.04.01 (“Current processes
in philological education”)).

* Conducting a detailed questionnaire study among students
(experimental and reference groups).

* Experimental teaching (part of a practical lesson conducted by an
experimental group is included).

* Discussion and clarification of the obtained results.

Results

In order to investigate the peculiarities of the perception of digital
technologies used in the study of classic literature at school (Aristova et al., 2018)
by the students of a pedagogical university, we conducted an ascertaining
experiment. We will briefly explain the general content of the experiment and
present the main results. The experiment consisted of three phases:

I. Detailed questionnaire for students (both groups) with the following
questions:

* What do you understand by the terms “digital learning technologies,”
“digital content and classic literature,” and “online resources for teaching
literature™? Give a detailed description.

7
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* Do you use digital technology to analyze classic literature? And why?

* When (for which seminars and course topics) have you used digital
technologies to prepare for the subject “study of classical literature in school”?
Give one or two concrete examples.

II. a presentation on the analyzed subject (in the experimental group). In
particular, we covered the following topics:

* “Classics and digital content,” “digital learning technologies,” relevance
of the concepts; frequency of use of digital technologies in the study of classic
literature.

* Functionality and peculiarities of the use of digital content in the
analysis of Russian classic literature.

II1. discussion and clarification of the obtained results during the practical
lessons (in groups).

In addition, the dynamics of reference to digital technology in the
educational process of classic literature was studied in experimental and
reference groups. The quantitative results of the study are presented in the
following table:

Table 1

Quantitative dynamics of master’s students’ outcomes using digital
technologies to study classic literature

September 2019

September 2019
eptetber (reference group before

(experimental group before

Attitudes toward the use

of digital technologies the educational

in the study of classic literature | the educational process)

process)
Positive 20 87% 17 74%
Negative 2 9% 3 13%
Neutral 4% 2 9%
Feb 2020
February 2020 eoriary

Use of digital technology in ) (reference group
. . (experimental group
textual analysis of classic after the state-

after the experimental

literature . approved educational
educational program)
program)
Frequently used
Almost not used 20 87% 10 45%
Not often used 3 13% 12 54%
Almost not used - - - -
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Thus, the experiment showed that students in both groups generally had
positive attitudes toward using digital content in the study of classic literature.
However, the frequency of using digital technology and network content in the
experimental group increased after the practical teaching on the research topic
(see the results in Table 2), which required the specification of a number of terms
and concepts of digital technology to achieve the objectives of this research.

The dynamics of the frequency of digital content use in the classic
literature study is shown in the following table:

Table 2
Qualitative dynamics of the frequency of use of certain digital technologies
by master’s students in the study of classical philology

Name of the digital technology Feb.ruary 2020 February 2020
(experimental group) | (reference group)

Social media 23 12
Multimedia presentations, scripts,
brochures, and infographics about the
biography and works of classic writers 23 22
Educational and insightful websites
about classic literature 20 14
Educational online blogs by writers
and critics 21 10
Video lectures, online seminars,
and workshops 23 12
YouTube videos 22 8
Mobile applications on Russian
classics 23 14
Virtual tours of literary museums 22 11

The positive evaluation of the use of digital technologies in general, the
increase in the frequency of certain digital technologies during the study of
classic literature (in the experimental group), and the justification of their
necessity for use in the subsequent practical activities led the students in the
experimental group to the following conclusions, which we divided into eight
main functions:

1) Worldview

2) Universal

3) Informative



V.A. Domanski, N.A. Mironova, N.A. Popova. Integrative and Associative Methods

4) Integrative
5) Socio-pedagogical
6) Cultural-educational
7) Educational
8) Recreational
The results of the analysis of the students’ (experimental group)
responses are summarized in Table 3 below:
Table 3
The most important functions of digital technologies identified according

to the analysis of respondents’ answers

Function Characteristic Examples of students’ reasoning
1. Worldview | “The digital economy Digital technologies shape a child’s view
is not a separate of the world and contribute to developing his
industry, but a way of or her views and beliefs.”
life, a new basis for the|  “The digital environment is one of the most
development of the important in the modern world, so today
system of public it is impossible to analyze a work of art without
administration, the relying on digital content.”

economy, business, the|  “Digital technologies are changing people’s
social sphere, society worldview: People are starting to think in a
as a whole” bigger, more comprehensive way, which is
(V.V. Putin) especially important when we turn to the classics
with students.”
“These days, it is hard to imagine life without
digital technology.”
2. Universal It is used in all “Digital technologies can be seen as an
industries, and the |opportunity to increase interest in literature”; “As
study process of classic| a universal method that can be used at different

literature in schools stages of teaching, in different areas of life.”
and universities is no | “Digital technologies are used to study various
exception Russian and world classics topics and works.”
3. Informative Satisfying human “In the digital environment, there is more
information needs in information, and access to it is faster.”
the digital age “Digital technologies satisfy the child’s cognitive

and emotional needs, help assimilate complex
material more easily, empathize with the author,
and accelerate the learning process.”
“Digital resources are the most important source

of information for modern people.”
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Continuation of Table 3

Function

Characteristic

Examples of students’ reasoning

4. Integrative

Maintaining the
normal functioning of
society, strengthening

the sense of
belonging of all to all,
including belonging
to the masterpieces of
classic literature

“Digital technologies accelerate the process
of globalization, give a sense of unity
of the human community.”
“Formats of remote collaboration connect
people from different continents.”
“New forms of communication are possible
in the digital environment.”
“Students unite their interest in studying
a particular writer.”
“Collaboration between a teacher and a student
in a format familiar to young people.”

5. Socio-
pedagogical

Promoting a certain
lifestyle through
digital technologies
and involvement in a
certain system of
influence

“Digital technologies make it possible to involve
students in the learning process, the analysis
of works of art.”

“Huge distribution of videos that draw attention
to a particular problem, author, topic.”
“Digital technologies convey certain values.”
“Digital technologies influence lifestyles
and attitudes.”

6. Cultural-
educational

Introduction of a person
to culture, direct
influence on a person’s
value attitudes, the
transmission of any
cultural and educational
events in the digital
environment, including
those related to the
popularization of the
classics

“Achievements of culture and art are freely
accessible.”
“A person can get acquainted with
the masterpieces of world culture and art through
the digital environment for a minimum fee.”
“There are digital resources that can immerse
a child not just in a single literary work,
but in an entire historical era.”

7. Educational

Transfers educational
and enlightenment
programs to the
digital environment

“A homework assignment can be given
using digital curricula.”

“Digital technologies help activate critical
thinking.” “Through websites and mobile apps,
you can send interesting resources to prepare
for class or "revive" a classic text written
100-200 years ago.”

“You can master a subject in a digital
environment.”
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End of Table 3

Function Characteristic Examples of students’ reasoning
8. Recreational| A specific form of | “Information and communication technologies
leisure time that is help to make teaching more lively.”
used for recreation “Digital technologies make it possible
and restoration of to overcome the monotony of teaching,
human strength to distract oneself from real problems
for a while.”

“Digital technologies can be perceived
as a relief, as an opportunity
for a real emotional rest.”
“When children turn to digital technologies,
it creates the illusion of relaxation,
but at the same time, the student
gains knowledge.”

It is noticeable that the defense of their position by this group of
respondents was characterized by a convincing and detailed argumentation,
concreteness, and consistency in the presentation of arguments, as the digital
environment is a comfortable space for the realization of their educational and
individual needs, and the use of digital technologies in the process of studying
classic literature by future teachers is taken for granted in modern life.

The group of respondents who negatively evaluated the use of digital
technologies in the study of Russian and world classics is very small (1-2% of
the total number of respondents), and the reasons were irrelevant to the topic.

Thus, the analysis of the experimental results has shown the relevance of
the proposed topic and the need for a structured approach to the use of digital
content in the study of classic literature.

It should not go unmentioned that literature has always played a leading
role in Russian culture, but now the digital environment has significantly
changed the situation. As T.N. Kasyanuk (Kasyanuk, 2004) noted, there are
currently two tendencies in literary education that actively struggle with each
other: on the one hand, a historically based value orientation, and on the other
hand, a more modern, rational, and pragmatic one. The task of the future
literature teacher is to reconcile the above tendencies as much as possible and
to create conditions in which digital technologies and digital content play a
motivating and organizational role, as well as contribute to the formation and
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development of interest in the personality of the writer, in the reading of
works of classic literature, their discussion and interpretation, including in the
digital environment.

As a result of the discussion of the peculiarities of the study of classic
literature in school during the experimental part, the question of the need to
attract modern literature and compare it with the masterpieces of Russian
classics was also discussed.

In the first stage of the work, a survey was conducted among the same
2nd-year students (45 people: 23 in the experimental group and 22 in the
reference group). This phase of the experiment aimed to determine the
students’ attitudes (experimental and reference groups) to the necessity of
using modern literature in studying Russian classics.

September 2019

Attitudes toward the use September 2019
(reference group before

of modern literature in the study |(experimental group before .
L. ) the educational
of classic literature the educational process)

process)
Use frequently in textual analysis 8 34% 10 44%
Do not use it often 12 52% 10 44%
Almost do not use 3 13% 3 12%

As seen from the study, students in the experimental and reference groups
do not often refer to modern literature when studying classic literature.

In the formative experimental phase, some practical lessons were held in
which this way of working was followed. Below, we give a concrete example
of an excerpt from a practical lesson.

The students were offered to study the novel by E.G. Vodolazkin,
“Aviator” (Vodolazkin, 2019). The choice of this work is justified by the
fact that understanding its artistic composition is impossible without a deep
knowledge of classic Russian literature. Moreover, it is precisely “for the
organic combination of the deep traditions of Russian spiritual and
psychological prose with a high philological culture; for the inspired style
of artistic writing” (Zaitsev, 2021) that the writer was awarded the
Alexander Solzhenitsyn Literary Prize in 2019, and the novel received the
country’s most important national literary prize “Big Book.” In addition,
E.G. Vodolazkin, who holds a Ph.D. in philology, has received
international recognition: in 2018, the Jagiellonian University hosted the
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international scientific conference “Iconic Names of Contemporary Russian
Literature: Evgeny Vodolazkin” (Krakow, May 17-19, 2018), which was
attended by 91 researchers from 19 countries of the world (Popova &
Soldatkina, 2018) and presented a scientific understanding of the writer’s
work.

We held a practical lesson on researching the novel “Aviator.” Master’s
students were offered to get acquainted with the materials from the
monograph “Significant names of modern Russian literature”: Evgeny
Vodolazkin” (Skotnitskaya & Svezhego, 2019). The title of the novel is a
direct allusion to A. Blok’s poem “Aviator” It is no coincidence that the
protagonist of the work reminds of this poem and its author. The main idea of
the novel “Aviator” is contained in the words “Go fearlessly.” These words
are a reminiscence of the poem by K. Balmont “Go fearlessly, higher and
higher...”. A comparative analysis of the poem and the plot of the novel
revealed the author’s intention. In the seminar, students were asked to
highlight the main problems of the work. In the course of the discussion, it
was concluded that these are problems that have already been dealt with in
classic Russian literature.

During the pedagogical activities, students were able to highlight the
main problems of the work: the problem of crime and punishment, guilt and
retribution, the spiritual quest of the protagonist, the eternal love that
resurrects the hero, the role of personality in the story, and the relationship
between the eternal and the momentary in human life. In addition, the camp
theme and the image of the little man were identified. The key to
understanding the aspects of the novel were the Russian classics and the
intracultural dialog between the classics and the present. The comparison
between classical texts and modern literature took place both at the level of
themes, problems, and ideas and at the level of direct allusions and
reminiscences from other works of art. For a more in-depth analysis of the
text, the prospective literature teachers were given a series of questions and
assignments:

* What is the main character’s guilt, and what kind of retribution awaits
him?

* Why did the author conceal his character’s guilt and let the readers
believe in his innocence?

— 14—
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* What trials did the protagonists face, and why were they prepared
for him?

* Where do you see the parallels between E.G. Vodolazkin’s novel and
F.M. Dostoevsky’s Crime and Punishment?

* How does E.G. Vodolazkina implement the idea of the all-forgiving
power of love in the novel?

* What role does the legend of the resurrection of Lazarus play in the
novel?

* What path of moral search did Innokenty Platonov take? What
explanation does he find for the catastrophes that occurred in the 20th century?

* How does E.G. Vodolazkin use Tolstoy’s method of “dialectics of the
soul"?

* How does E.G. Vodolazkin’s position coincide with L.N. Tolstoy’s
concept of the role of personality in history?

* What changes has the image of the little man undergone in Russian
literature, and how does this image develop in the novel “Aviator”?

* What do you think: does a modern writer who did not survive the camp
experience have the right to write about Solovki? Why is the name of the
writer V. Shalamov mentioned in the novel “Aviator”? What similarities are
there in the description of camp life by V. Shalamov, A.L. Solzhenitsyn, and
E.G. Vodolaskina?

* Why does the author choose the words of [.A. Bunin, “No man of the
present time”’?

* Why did the author choose the name of the protagonist, which coincides
with the name of the great Russian writer Andrei Platonov?

During the discussion and comparative analysis of E.G. Vodolazkin’s
novel with the works of the Russian classics, the students concluded that the
problem of crime and punishment runs throughout the novel. The main
character of the work is the person who commits the murder. The protagonist
is caught in the trap of retribution, but his sincere repentance and the
resurrecting power of love give him a chance for forgiveness and a second life.
Ideologically and thematically, Vodolazkin’s novel is as close as possible to
the novel “Crime and Punishment” by F.M. Dostoevsky. As in the novel
Crime and Punishment, the biblical legend of Lazar the Four-Days Dead plays
a special role in the novel Aviator. In the novel Aviator, “the image of
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Lazarus unites the terrible Soviet reality with its projects of unnatural
immortality, the competition with God in the effort to abolish death and
subordinate it to man (think, for example, of Lenin’s mummification), and the
Gospel story of true victory over death — of the resurrection of Lazarus the
Four-Days Dead” (Popova & Soldatkina, 2017). The moral search of
Innokenty Platonov makes him related to the heroes of the novel by
L.N. Tolstoy, “War and Peace.” The search for truth condemns the
protagonist to painful trials, during which he gets to know himself. The
“Dialectic of the Soul” allows the reader to follow the spiritual growth of a
character. The death of Innokenty at the end of the novel is comparable to the
death of Andrei Bolkonsky and the lines from the poem by K. Balmont: “Do
not believe him who tells you // That death is death: — it is the beginning of
life, // Live, pray — in deeds and words, / And meet death as the best news of
life.” In describing the catastrophes of the 20th century, E.G. Vodolazkin
draws on the historiosophical reflections of L.N. Tolstoy. According to
L.N. Tolstoy, the great man is only a label that gives a name to the event, he is
the least connected with the event than anyone else. E.G. Vodolazkin also
believes that the image of the hostage of history in his novel is compared to
the rope used by the villain. It is about collective suicide. Stalin’s personality
is interpreted from the point of view of the representative of the public will.
The writer concludes that his atrocities could not be committed by himself but
that he expressed a general desire: “Real terror needs two things: the will of
society and the one who takes the lead” (Vodolazkin, 2019). Comparative
work on fragments of both works allows students to trace the identity of these
writers’ views and to find out that E.G. Vodolazkin uses L.N. Tolstoy’s ideas
in building his concept, which helps him find a logical explanation for the
tragic events of Russian history.

The image of the little man has undergone a remarkable transformation in
Russian literature: from the humble stationmaster to Chekhov’s despicable
Chervyakov. E.G. Vodolazkin created a new synthetic type of the little man,
who is transformed in the course of the plot. At first, Bulgakov’s Sharikov
comes to life in the reader’s perception, then the hero is changed, and
allusions to Griboyedov’s Tsaretsky appear. Finally, at the end of the novel,
Gogol’s Bashmachkin appears, addressing his malefactors, “Leave me, why
do you insult me?” — and in these forceful words are mirrored other words, “I
am your brother” (Gogol, 2000, p. 217).
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With regard to the theme of labor camps in the novel by E.G. Vodolazkin,
we recommend that master’s students read the stories by V.A. Shalamov,
“The Chess Game of Doctor Kuzmenko,” "Weekends,” “The Last Day of
Major Pugachev” and the story by A.L. Solzhenitsyn “One Day in the Life of
Ivan Denisovich.” The comparative analysis shows that the modern writer
draws on the experience of his predecessors, which he himself admits: “I now
read a lot about the Soviet period, and now, it seems, I have come to the idea
with Shalamov that, having survived the terrible events in the camp, one must
say: they are beyond human experience. And after that, perhaps it is better not
to live at all” (Vodolazkin, 2019, p. 250). Just as the ideas of V.A. Shalamov
and A.L Solzhenitsyn clarify E.G. Vodolazkin’s approaches to describing the
labor camp theme, the novel “Aviator" allows you to understand the camp
experience in a new way. First of all, about one of the questions that the
author asks the reader in the novel: “What made it possible to preserve the
personality in the inhuman conditions of the camp?” The answer of the
protagonist corresponds to what he is called in the novel: “No man of the new
century” The definition of [.A. is not accidental that the author used Bunin. It
underlines that his protagonist survived on the island thanks to his inner
memory and the ability to see the beauty of the world around him.

The author gives the hero the name of the great Russian writer Andrei
Platonov. And, of course, this is important. On the web portal “Books
of my life” E.G. Vodolazkin names among his favorite writers and
favorite books A. Platonov’s story “Foundation pit” (Vodolazkin, 2020).
Ya.V. Soldatkina wrote: “The idea of restorative kinship, spiritual rebirth,
mutuality of life and death brings “Aviator” closer to the artistic world of
Andrei Platonov. Just as Plato’s protagonists strive to fill the post-
revolutionary social experiment with a high symbolic meaning, in “Aviator,”
the historical-fantastic collision turns out to be only a plot cover for
philosophical and religious reflections on being and non-being on the meaning
of life and the paradoxical interdependence of the executioner and the victim”
(Soldatkina, 2017, p. 313).

Summarizing the discussion of the novel “Aviator,” it is concluded that the
analysis of this work in the magistracy is important because, on the one hand, the
study of the literary text in the history and literature course of the high school
allows the teacher to summarize the knowledge of students about the Russian
literature of the 19th and 20th centuries, and, on the other hand, the independent



V.A. Domanski, N.A. Mironova, N.A. Popova. Integrative and Associative Methods

reading of this work is impossible without knowledge of the classical texts, since
the author builds the entire plot on a dialog with classic literature.

In the final stage of the work, a control experiment was conducted among
the 2" year master’s students (45 people in the experimental and reference
groups). This control experiment aimed to determine how the students’
attitudes toward using modern literature in the study of Russian classics
changed (Table 5).

Table 5
Results of students’ reference to modern literature while studying
the classics

February 2020 February 2020
(experimental group (reference group

Frequency of reference to modern

literature during the process . .
. & . P . before the educational| before the educational
of analyzing the classical literature

process) process)
Often during the process of analyzing
the text 20 87% 10 44%
Do not use it often 3 13% 10 44%
Almost do not use - - 3 12%

Thus, the control experiment showed that the frequency of reference to
modern literature in the study of Russian classics increased in the
experimental group and that there was no dynamic in this matter in the
reference group.

Discussion

Historical and cultural heritage embodies the era of its creation and
creates a unique, indivisible, organic cultural and historical context, one
rhythm, one breath that connects us and makes us feel the history from within
(Portnova, 2015). However, modern realities dictate their conditions.
Therefore, the structuring of digital content, now actively used in education to
study classic literature (Getmanskaya et al., 2015), has become a requirement
of our time (Mironova, 2020). It should also be noted that creating a pleasant
learning environment using various methods and approaches not only
improves student performance but also reduces stress and anxiety (Ivanova &
Sorokina, 2019; Ivanova & Sorokina, 2020). As the main arguments for
creating a classification of digital technologies used in the study of classic
literature, we highlight the following:
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* A shift of emphasis in the use of digital technologies in teaching
towards producibility and formalization of the content component is
unacceptable in relation to the study of Russian and foreign literary classics.

* A disorderly functioning of digital technologies in the sphere of
information and educational networks.

* A plethora of digital technologies for teaching literature do not meet
literary education goals and do not contribute to the development of
professional skills of future language teachers.

Thus, during the study, we identified the following digital technologies
(depending on the content of the material proposed for the study) used in the
study of classic literature:

* Digital technologies are used to study the writer’s personality
(multimedia presentation about the writer’s biography and creative path, video
lecture about the writer, interactive poster about the writer’s biography, and
virtual tour in a literary museum).

» Digital technologies used in work with artistic texts (mobile application
“Live Pages,” online routes through the pages of classics, blogs of writers and
critics, YouTube channels on works of Russian classics and modern literature,
book trailers, infographics, scribing, gamification).

Of course, this classification does not exhaust the wealth of digital content
that can be found in the digital space (OECD, 2017). However, it is precisely the
technologies mentioned above that are actively used by master’s students when
analyzing works of classic literature (see “Results”) and, in our view, contribute
to an effective study of the classics in the modern educational space.

In addition, during our research, we identified the most important areas of
work for comparing classical texts with works of modern literature:

* The compilation of a corpus of works of modern literature whose
artistic world is connected with the Russian classics.

* The methodical understanding of works of modern literature can arouse
interest in a classical work.

* The search for works of modern literature, the understanding of which
is impossible without reference to the classics.

It should be noted that such creative tasks make it possible to implement
a competency-based approach in teaching, which contributes to the
development of the student’s ability to think and analyze independently, to
approach more effectively the formation of professional skills and abilities
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that will allow them to apply the acquired knowledge in their professional
activity in the future (Portnova, 2017).

Conclusion

The results of the experimental work show the scientific and
methodological expediency of resorting to digital content and computer
technologies in the study of classic literature, as well as the legitimacy of the
methodological understanding of works of modern literature that can arouse
interest in a classic work. In the digital age, when the theory and methodology
of professional education are in search of new approaches to the study of the
classics, the question of methodological tools capable of updating classic
literature for the modern reader arises with all the importance and urgency for
higher humanitarian education and the system of in-service training of
language teachers. Hence, it can be concluded that incorporating digital
technologies and digital content in the study of literature can not only enhance
students’ learning experience but also help them appreciate classic works of
literature in a modern context. This approach has the potential to foster a love
for literature among students and help them develop a deeper understanding
of the themes and messages present in classic works. Ultimately, it will
contribute to preserving our cultural heritage and help ensure that these works
continue to inspire future generations.
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AnHoTanus. Bsedenue. IIponsBeneHus: pycckoi KJIaCCUKHU COCTABISIIOT
OCHOBY IITKOJBHBIX M BY30BCKHX JINTEPATYPHBIX KypcoB. Kiaccuka xuBeT B
«OOJBIIIOM BpPEMEHW», M KaXkJIas 3I0Xa I10-CBOEMY HMX IPOYHUTHIBAECT U
aKTyaJlu3upyeT. MeToAWdecKue acmekThl O0003HAa4eHHOH MpoOIeMbl
paccMaTpUBaIOTCS B JaHHOM CTaThe HAa MaTepualie OIbITa MpernojJaBaHUs
y4eOHBIX MarucTepckux KypcoB B MHcturyte rtomormn MoCKOBCKOTO
MeIarOrMYecKoro roCyJJapCTBEHHOTO YHHUBEpCHUTETA u
IIMPOKOMACIITAa0HOTO HCCJIEJOBaHMS, INPOBOJMMOIO B paMKax TIpaHTa
POOU «Knaccuka B [auanore ¢ COBPEMEHHOCTBIO: TEOPETUYECKHE U
METOIUYECKHE acCIeKThl N3yUSHUS PYCCKOHM JINTEPATypPhI».

Mamepuaner  u  memoovbi. MOHUTOPUHT PabOT MAaruCTPaHTOB
Wucturyra ¢wmmomornn MIITY, wu3ywaromux mucnuiummey «l3ydeHne
KJIaCCUYEeCKOM JMTepaTypsl B InKosie» (mo HampasieHuio 44.04.01
[Menarormyeckoe oOpazoBanue (TMporpamMma: «AKTyalbHbIE MPOLECCH B
¢unonornueckoM 00pa3oBaHUM»)) W MaTepHalbl KYpPCOB MOBBILICHUS
kBanu¢ukanuu nexaroros npu Cankr-IlerepObyprekom UHctutyre busneca
u MHHOBaLM COCTABIIAIOT KOHTEHT UCCIIE0BAHUS.

Pesynomamvt  uccaedosanus.  IIpoBen€HHBIA  KOHCTATUPYIOIIUI
OKCHEpUMEHT IOKa3aJl BO3pacTaHHEe YAacTOTHOCTH  HCHOIb30BAHUS
IU(POBBIX TEXHOJIOTHH, CETEBOr0 KOHTEHTa B TIPOLECCE H3YyUCHHUS



V.A. Domanski, N.A. Mironova, N.A. Popova. Integrative and Associative Methods

KJIACCHYECKOM JMTEpaTyphl, a TaKKe HEOOXOJUMOCTh NPHUBICUCHUS
MIPOU3BEACHUI COBPEMEHHOH JINTEPATYPHI C IETHI0 OPTaHN3aINY JUAjora ¢
LIeZIeBPaMH PYCCKOI 1 3apy0e’KHOM KITaCCHKH.

Obcyocoenue pezyromamos. Ha COBpeMEHHOM 3Tame pa3BUTHA
METOIMYECKOI HayKH NOSBHJIAch HEOOXOAMMOCTb B CTPYKTYPHPOBAaHHUHU
mUppOBOrO  KOHTEHTa,  AKTUBHO  HCIIONB3yEeMOTO  CEeromHs B
00pazoBaTeIbHOM MPOCTPAHCTBE JUIsl U3YUYEHUsI KJIaCCHYECKOH JIUTepaTyphl,
a TaKKe BBHIWICHEHHE OCHOBHBIX HAIpPaBJICHUH pabOTHI MO COMOCTABICHUIO
KJIACCUYECKUX TEKCTOB C IIPOU3BEACHUAMU HOBEHUIIEH TUTEPATYPBL.

KaloueBble ciaoBa: pycckas  knaccuxa, o0uanoe, — 4umamenw,
JumepamypHoe obpazoeanue, MemoOuKy U MexHoN02UU 6 NPenooasanul,
npogheccuonanbuas — NO020MosKa,  Yu@Ppoeol  KOHMeHm,  Hogeluas
qumepamypa

Hccneoosanue evinonneno npu  @uuancoeoi nooodepiicke PODPU 6
pamkax Hayurozo npoekma Ne 20-013-00684\21.
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Abstract. A child’s well-deserved recognition and praise are one of the
oldest methods of providing feedback on whether a person is developing in
the right direction. By examining the types of positive reinforcement and
the differences in the way children are encouraged in different countries,
teachers can better understand the characteristics of their potential
international students and choose new methods to support Russian-speaking
students from neighboring countries. The article aims to analyze the
differences in the culture of discourse about school awards in Russian and
Chinese schools. Research methods: comparative and descriptive
approaches to text analysis and statistical analysis. School award texts
received by schoolchildren and preschoolers from Russia (n=51) and
China (n=50) were used for the study. As a result of the study, it was
found that school awards in three formats are typical for Chinese
educational institutions and seven for Russian ones. The systems of school
awards in Russia and China have similarities and differences. Common to
both practices is the promotion of good academic performance (achieving
high rankings) and support for developing the child’s talents in the arts or
sports. Encouraging the student’s personal qualities (love of work,
conscientiousness, perseverance) can be said to be a characteristic found
exclusively in Chinese schools. A peculiarity of the Russian school in this
respect is the promotion of the student’s work in some creative activity
(“participation in an exhibition/festival”) without mentioning the specific
result of the child. Both Chinese and Russian award texts mention
“achievements,” but in the Chinese ones, teachers prefer phrases that
include “hope for future success,” while in the Russian school award texts,
only the fact of the awarded child’s participation in a particular event is
mentioned. Moreover, the Russian award texts use virtually no artistic
language devices, while the Chinese texts frequently use metaphors,
epithets, and similes to reinforce the encouraging statement emotionally.
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Introduction

Recently, scientific and pedagogical discourse on the logic of positive
education, school well-being, and feedback in pedagogical practice has
developed in different countries [1]'. Tools for developing school well-being
are associated with changes in the school environment as well as pedagogical
practices that evoke feelings that support motivation to learn [20]°, work on
self-development, and self-improvement [28]°. The well-deserved recognition
and praise of the child is one of the traditional methods to provide feedback
on whether the adolescent is building models of adaptation to the current
challenges of the time and self-determination in the right direction [19]*. The
recognition that the child receives can be viewed from the perspective of
operant learning when reinforcement leads to repeated “correct” behavior [9]°.
Another logic of psychological and pedagogical interpretation of the discourse
on the recognition of child success is also possible [26]°. In his theory of
social-cognitive learning, Alfred Bandura emphasizes the mutual influence of
environment, behavior, and personal factors, giving a special place to the
cognitive processes that provide mental self-control and self-efficacy of the

' Azbel AA., Ilyushin L.S., Kazakova E.I., Morozova P.A. The attitude of students and
teachers to feedback: contradictions and development trends. Education and science.
2022;24(7):76-109. https://doi.org/10.17853/1994-5639-2022-7-76-109

2 Skinner B.F. Behavior of organisms [per. s English Zuev A.B.]. Moscow: Operant,
2016. 363, [1] p.

? Yasvin V.A. Formation of the theory of the personality development environment in
domestic pedagogical psychology. Psychology. Journal of the Higher School of Economics.
2020;17(2):295-314. DOI 10.17323/1813-8918-2020-2-295-314

4 Panina E.A. Methods for the formation of positive patterns of behavior among
adolescents in a conflict situation. Psychology and psychotechnics. 2014;(5):39-59.
https://www.elibrary.ru/item.asp?id=22286696

5 Zhidkova E.V., Ilinykh G.S. Encouragement and punishment of students in elementary
school. Materials of sectional meetings of the 58th student scientific and practical conference
of PNU. 2018:125-128. https://www.elibrary.ru/item.asp?id=35262025

% Chezhina Ya.V. Behavioral-humanistic method of education by praise (method of
Alan Kazdin). Integrative approach to human psychology and social interaction of people:
vectors  of  development  of modern  psychological  science.  2017:237-242.
https://www.elibrary.ru/item.asp?id=29286083
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individual [13]". In this sense, recognition, and encouragement can be considered
as one of the factors of the mentioned self-efficacy already in early childhood.
In practice, however, the educational problem is that many successful (usually
financially well-off) parents do not allow their children to lose to other children
[8]%. The lack of external encouragement and especially of school awards, is
seen by them as a problem and violates the principles of operant learning [17]°.
They teach their children to be diligent learners from an early age, enroll them in
extracurricular activities, and want their children to spend all their time
exclusively learning [11]*. The most important measure of their children’s hard
work and success is recognition in the form of official validation from outside
sources. Of course, this is only one aspect of the problematic nature of the
discourse on school awards, but the example given allows us to assess the
general research potential of the topic mentioned in the article. When students
achieve good grades in exams or competitions, the school gives awards to
encourage them. At the same time, students may show the certificates to their
parents for additional recognition. By examining positive reinforcement
practices for academic behavior and understanding the differences in school
awards across countries, educators working in multicultural settings can better
understand the characteristics and aspirations of their international students. In
this way, they can choose appropriate support methods and ways to provide
positive feedback to their students and achieve better educational outcomes.

An analysis of publications shows that very few studies have been
published on the discourse of school awards at different levels of education in
different cultures. In this context, we formulated some questions for
conducting a comparative study. Why exactly do students in China and Russia
receive awards? What constitutes the “pride” of students and their parents in
the context of educational activities? Are there differences in the phrases and

"Levin K., Bandura A. Gestalt psychology and socio-cognitive theory of personality.
St. Petersburg: University Library. 2007. https://www.elibrary.ru/item.asp?id=20090445

2 Dean Y. The influence of awards on the psychological state of students. Space of
education. 2008; (13):80-82. (translated from Chinese by ] 5% Impact of rewards on students'
psychological state//2( & HL52- 2008. No. 13. P. 80-82).

3 Menshikov A.N. Non-verbal behavior of a teacher as a factor in the development of a
student's personality. Pedagogy and psychology in the context of modern research on problems
of personality development. 2013:64-70. https://www.elibrary.ru/item.asp?id=22769571

4 Klyachko T., Semionova E., and Tokareva G. "Success and failure of schoolchildren:
parents' expectations, teachers' assessment". Educational Studies — Educational Studies
Moscow. 2019;4 (December): 71-92. https://doi.org/10.17323/1814-9545-2019-4-71-92
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words teachers in different countries use to recognize and encourage their
students? China is a socialist country and differs from Russia in terms of the
methods used to develop human capital and civil society. We will identify
similarities and differences in pedagogical values and practices by analyzing
the cultural and pedagogical differences between the formats and texts of
school awards and incentives in the two countries.

Theoretical analysis

Perhaps the first statements a person encounters when learning a
foreign language are statements with gratitude and positive evaluation/praise
[2]', suggesting in particular that gratitude is one of the essential components
of the human conceptual system [6]°. Patterns of interaction with the world
are passed on in the educational process as educators, parents, and other
important adults encourage or fail to encourage various behaviors in their
children and students [3]°. Many authors have studied encouragement as an
obvious form of expressing gratitude. It has been shown that encouragement
is sometimes more helpful than criticism and can stimulate students to learn
more [18]*. In daily school practice, it is a very common pedagogical tool for
teachers to praise their students [10]°. Sometimes even the simple phrase
“very good” can significantly support and motivate a student [24]°.

In contrast to the adherents of behavioral pedagogy, proponents
of the humanistic approach consider the award as a stage of reflection
and recognition of achievement that is part of the student’s pedagogical
support system, especially when the student is focused on his or her

! Aivazova V.V. Cognitive research of the frame-scenario “gratitude” in various types of
English and German  discourse. dis. cand. philologist.  Sciences.  2011.
https://www.elibrary.ru/item.asp?id=19251333

2 Vorkachev S.G. Great word: linguo-conceptual analysis of gratitude in scientific
discourse. Actual problems of philology and pedagogical linguistics. 2018;4(32).
https://www.elibrary.ru/item.asp?id=36633779

> Alexandrovskaya V. N. “Ideal image” and “Formation of personality” as a
polyfunctional synthesis. Bulletin of the Samara State University. 2014; 1(112): 198-206.
https://www.elibrary.ru/item.asp?id=21344599

* Ouyang Ze. Nurturing Reward: An Analysis of an Educational Survey on the “Map of
Dignity”. Journal of Educational Reform. 2004;(11):72-74. (translated from Chinese).

’ Kislitsa G.K. A study of the phenomenology of the experience of gratitude. Bulletin of
St. Petersburg State University. 2016;15(3). https://www.elibrary.ru/item.asp?id=27252587

6 Ji Zhenhui. On the role of praise in learning. Educational and Pedagogical Forum.
2013:59-61. (translated from Chinese).
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development [12]'. If we disregard the practice of awards as a behavioral
approach to children’s education, it becomes possible to focus the research on
the problem of perception of the ideal image of a person (a child) in a
particular society [15]°. Solving the problem of forming an “ideal personality”
of a student as a future “ideal adult” has been one of the leading areas of
theoretical and applied interdisciplinary research for many centuries [3]°.

The idea of an ideal person exists in both the culture of the “East” and the
culture of the “West” [25]*. In particular, in Chinese culture, the idea of an
ideal person is based on the ideas of Confucianism, and in the Chinese
language, there is even a separate word for such a person — “Junzi.” The term
frequently appears in classical Confucian texts and usually has two meanings.
Before the Zhou Dynasty (1045 BC to 221 BC), it was a collective term for
aristocrats [27]°. Afterward, it extended its meaning to high moral standards
and became one of the most important terms in Confucianism, denoting the
ideal person [14]°. According to Confucian ideas, such a person is endowed
with benevolence, justice, and morality as the most important worldview and
humility, trust, and righteousness standards of behavior [23]’.

! Kulikova L.N. Personal self-development of the student and teacher — the basis of
humanistic pedagogy [Text]. Pedagogy of development. 2001:3-10.

2 Managarov R.V. Encouragement as a means of pedagogical influence on the
achievement of a positive learning outcome at school. Social, humanitarian and economic
sciences: actual problems. 2018: 206-208. https://www.elibrary.ru/item.asp?id=36324841

? Alexandrovskaya V.N. “Ideal image” and “Formation of personality” as a polyfunctional
synthesis.  Bulletin  of the Samara  State  University.  2014;1(112):  198-206.
https://www.elibrary.ru/item.asp?id=21344599

4 Jin Li. Cultural foundations of learning East and West. 2nd ed. ed. Moscow: Publishing
House of the Higher School of Economics, 2017. Print. Library of the journal “Questions of
Education”.

5 Zhang Jining. Comparison of Chinese and Western ideal personality and remodeling of
ideal personality. Vestnik Komsomolskoi school of Shandong province: studies of teenagers.
1997;(3):4-7. (translated from Chinese by K= 17 5 FLE A& FLEZIY AAE o] FLEZ I A A%
EWNYR BN S // Shandong 2 375 B4R « WFFT/ VD4R 1997, #3.P. 4-7.)

® Liu Xiaodan. Comparison of the Western ideal personality and the ideal personality of Con-
fucius. Chinese electric power education. 2011;(188):137-138. (translated from Chinese by XI|B&fF.
Comparison of Western ideal person and %+ ideal person//rf[E FLEZ#(7E 2011. #188. P. 137—
138.)

7 Juan Kaigo. Dictionary of one hundred schools of masters. Chengdu. ed. “Sichuan
People's Publishing House”, 1999. (translated from Chinese).
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In Russian educational practice, the concept of the ideal person is
traditionally based on coexisting and sometimes contradictory ideas
of Western European and Orthodox cultures [22]'. The ideal person in this
cultural and philosophical context is, on the one hand, an active, energetic,
strong-willed person who overcomes adversity, but at the same time should be
characterized by contemplativeness and the ability to accept reality as it is,
without trying to change anything in it, but only striving to survive
the difficulties that constantly arise [7]*. The combination of these differently
oriented vectors characterizes the understanding of the personal ideal in
different social groups [16]°.

In the cultural traditions of education in the East and West, teachers and
parents encourage students on different occasions and in different ways. In
Eastern culture, students should display the following five virtues in the learning
process: seriousness, diligence, care, perseverance, and concentration [5]*. In the
Western culture, parents and teachers mainly emphasize the desire for inquisitive
behavior and curiosity, the expression of critical thinking, and the desire for self-
expression, activity, and discussion in the learning process [4]°.

Research methods and methodology

We hypothesized that there are cultural and pedagogical differences in
the texts of award ceremonies in Russian and Chinese schools designed to
promote children’s achievement. To test this hypothesis, we compared the
texts of certificates given to students in Russian and Chinese schools (Fig. 1,
Table 1). This work used not only a comparative but also a descriptive approach,
which included a content analysis of the award texts. The subject of the analysis
was the following aspects presented in the texts: The reason for the award, the

! Ushinsky A.D. Modern ideas and Orthodoxy. St. Petersburg: type. Yu. Shtaufa, 1857:20 p.

2 Goncharov V.V., Poyarkov S.Yu. Human rights and freedoms as an ideal value
of the modern state. Philosophy and Culture. 2017;(1):47-50.
https://www.elibrary.ru/item.asp?id=28423227

> Mareeva E.V., Mareev S. N. The problem of thinking: a contemplative and activity
approach. Moscow: Academic Project, 2013:281 p. URL: https://elibrary.ru/item.asp?id=22323073

4 Bien Nguyen. Change of the ideal personality in ancient and western history. Foreign
philosophy and philosophy history. 1995;(4):14-16. (translation from Chinese ~A 5.5 {175
J5 i RRA IR 1 SRR AAS AR e/ oM E o 555 5 1995, Ne 4. P. 14-16.)

5 Arutyunyan Yu.l. An average person — a typical person — an ideal person: historians of
the Russian abroad about the Western Middle Ages. Proceedings of the St. Petersburg State
University of Culture and Arts. 2008;178:8-14. https://www.elibrary.ru/item.asp?id=32577496
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form of educational support, and the language of the award and encouragement.
As a result of the analysis, it was determined what content the teachers (school
administrators) write in the award document, why the encouragement is given,
and how the award texts are designed in terms of linguistic means.

Text: “Commendation Certificate
for Wang Yu. You are very
intellectual, enjoy reading, and
have excellent grades in school.
You have been classified as
“Excellent Little
Reader — Wolf King Dream*.”
Congratulations! I hope you will
continue to be diligent and read
the best books. This letter is to
encourage you to keep going!
Group 4, Grade 6, Primary School
20.09.2021”

(12 years old, China)

RETRE, ABME, RMRE, B
WA RISRFRIEE". NEM FRREF
EEE, RzESHEH.

FENEE

R, DR

I imusnes

Awnnnom

Harpamazerc

Aneca
Al e

Text: “Diploma / awarded to/
Alesya A. / winner (first place) of
the scientific-practical conference

on research and design work of
schoolchildren “KRONA Junior”:
strategy of discoveries and
transformations/signatures of the
organizing committee / St.
Petersburg” (14 years old,
Russia)

Fig. 1. Examples of a commendation certificate for a student of a Chinese school

noGesyrens (| mecro]
HaYHO-TBIKTIHECHO KOHDEREHNH
ACCAEADBTEABCHAK W MRORKTHLAR BIBCT LEKOTLHA

KPOHA Junior:
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and a diploma for a student of a Russian school
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Table 1

Reasons for awards in Chinese and Russian schools, including award texts

Reason Russian award texts Chinese award texts
Good academic | Diploma. First place winner Commendation certificate Wang Sh.
performance in the age group up to 6 years |(9 years old). Won first place in the Chinese

and rankings

in the nomination “Fine arts:
painting.”
Mushnikov M.
Honorary diploma The student
of group 3B Naumov K. is
awarded for good academic
performance

1

competition “Welcome to the New Year.’
Huai Ren Huajie Elementary School

Personal talents

Commendation certificate
Lisov S. is awarded “an
expressive recitation of a poem
by A.S. Pushkin”

Commendation certificate. Bai Yu
(4 years old): For outstanding performance
in the second semester of the 2016-2017
school year and was named a “lucky lark”
(sings very well). This certificate is meant
as encouragement!
Honorary Diploma. Qin Yi (8 years old):
In the first semester of 2021-2022,
he did well and received the title
“Little Poet.” I hope you will continue
working hard and become your best version!

Personal
qualities

no data

Commendation certificate. Bai Yu
(5 years): Recognized as an “excellent
worker” for outstanding performance in the
second semester of the 2017-2018 academic
year. This letter is issued for
encouragement. June 1, 2018.
Honorary Diploma. Student (10 years old):
Congratulations on your activity, and
conscientiousness, in learning English. You are
recognized as a “Star in English Learning”
This letter is issued to encourage you!

Participation in
activities

Diploma. Lisov S. and Lisov A.
are recognized for participating
in the kindergarten creative
exhibition “Dad can do it.”
People’s Choice Award. The
student of the 1st grade,

P. Starkova, is awarded in the
drawing contest on the theme:
“The Universe of the Cell” (based)

no data

on the exhibition about cells)

*Note: In Chinese culture, there is a positive image of the wolf, which

combines courage, activity, mindfulness, and diligence. Therefore, the phrase
_ 32
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“Wolf King Dream” fits well with the discourse about awarding a child who
is an active reader.

Databases for the analysis of school awards

By school awards, we mean documents issued to a student to express
recognition and praise for personal achievement and indicate the importance
of that achievement. The award text also indicates which moral qualities and
behaviors most deserve public attention and praise in different cultures.

The educational process for students in both countries is generally
divided into preschool, elementary, and high school. In this study, we
analyzed the school award texts received by students aged 4-14 in Chinese
and Russian schools. The sample did not include recognition texts for children
under the age of 4, as they do not yet have pedagogical independence.
Furthermore, the age limit of 14 years was set to more accurately
“synchronize” the sample, given the significant organizational differences
between schools in China and Russia (e.g., the start of specialized schooling).

Thus, the texts of 50 Chinese and 51 Russian school awards sent to us by
parents for analysis became the basis of the study. The study was conducted
with the parent’s consent, who accepted our research principles and objectives
and sent us copies of their children’s acknowledgments to analyze for
scientific purposes. The corpus of analyzed texts included: diplomas,
recognitions, commendation certificates, and certificates issued to school
children in Russia and China between 2015 and 2020.

Research results and conclusions

The types of school awards in Russian and Chinese school practice have
a number of similarities and differences. This diversity is reflected, in
particular, in their names, which we found in the presented corpus of texts
(Fig. 2).

Modern China is characterized by school awards in three main forms: a
commendation certificate (68%), less frequently an honorary diploma (26%),
and very rarely Joyful news (6%). The definition from the explanatory
dictionary of the Chinese language makes it clear what students are
encouraged to do by the various text forms. The Commendation certificate is
an award that expresses a student’s recognition and praise for high
achievement. The honorary diploma is a document that highlights the
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winner’s achievement. Finally, the joyful news refers to an informative
document with emotional undertones, meaning that this news (fact, event in
which the recipient is involved) makes a person, a group, a country, or even
the whole world happy. Usually, this format is used in informal and playful
situations [21]".
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Fig. 2. Frequency of occurrence of different types of awards in Chinese educational
practice (n = 50) and Russian educational practice (n=51)

In Russian school practice, we identified seven types of award texts:
Diploma (47%), Honorary Diploma (33%), the remaining 20% seem to be
distributed among commendation certificate, gratitude letters, certificates,
prizes, and certificates of achievement. The honorary diploma is considered
the most official document, representing an award in itself. The gratitude
letter is an official recognition of a particular social or educational behavior of
a student at a particular time at a particular event. 4 certificate officially
certifies (confirms) the fact that the student has mastered course participation
in a particular event or case. A prize (usually with an explanatory text) is
awarded to the competition winner. A Diploma as an award document
certifies the successful completion of a particular educational or creative
pathway and usually refers to competitions, Olympiads, and festivals. And the
certificate of achievement is an official document that certifies a specific
educational achievement or an event in a student’s life.

! Chinese Dictionary // URL:http://xh.5156edu.com/
34—
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An analysis of the age dynamics of school awards shows that it is quite
comparable in both countries, although each country has its own
characteristics. We divided school awards into four groups: Preschoolers (4—6
years old), Elementary School students (7-9 years old), Middle School students
(10-12 years old), and High School students (13—14 years old). This
classification by age corresponds to the schooling levels in Russia and China.
Figure 3 shows the quantitative distribution of school awards by age.

30
27
25
20 - -
1 1 16
15
10 3 9
0 H ]
4-6 years old 7-9 years old 10-12 years old 13-14 years old

M China s Russia

Fig. 3. age of Chinese students (n = 50) and Russian students (n = 51) at the time
of an award

The figure shows that in Chinese schools, the largest proportion of
awards falls on the age of 7-9 years, namely 54%; the smallest proportion
falls on the age of 13—14 years, namely 6%. The share falling on the age of 4—
6 years is also very small — less than 10%.

If we analyze the age dynamics of rewarding and encouraging Russian
students, we find that the largest share falls on the age groups 4-6 and
7-9 years, where they account for 33.33% each. On the other hand, the
smallest share is accounted for by 10-12-year old students and represents
15% of the total number of school awards. Furthermore, we found that in both
national school systems, the number of school awards decreases as the age of
the students increases. Perhaps this is because schools begin to set higher
expectations for students, so the number of awards students receive generally
decreases.
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To analyze the reasons for awards in Russia and China, we examined the
texts of award documents and divided them into four types, shown in Table 1

il

and Figure 4.
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Fig. 4. Frequency of reasons for awards in Chinese (n = 50)
and Russian (n = 51) schools

As a result of the analysis, we found that when promoting student
performance in Chinese schools, the reasons related to personal qualities account
for the largest proportion. These reasons account for 40%. This is followed by
reasons related to academic performance — they account for 36%. The smallest
share is accounted for by reasons related to specific personal qualities — their
number is 24%. At the same time, personal qualities are promoted in both
preschool and elementary school. Recognition for good academic performance
in general or for achieving a specific high academic result is statistically the most
common reason for school awards for Chinese children over the age of 10.

Having done the same analysis with respect to Russian schools, we found
that in Russian schools, the largest proportion is awarded for winning I*, 11",
or IIIY places in competitions that have nothing to do with academic
achievement. The share of these reasons for the award is 51%. The share of
awards for participation in certain activities is 29%, and the share of rewards
for “personal talents” (usually creative or sports) is 17%. At the same time,
there is a correlation between the age group a Russian child belongs to and the
reason for an award. Preschool children are more often awarded for active
participation in an activity, elementary school students for good academic
performance, and older children over ten mainly for personal talents.
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We view the practice of school awards examined in this study as a range
of educational support necessary to address different developmental stages of
a particular skill and achieve new outcomes. Therefore, we divided the forms
of pedagogical support in the texts of Chinese and Russian awards into the
following categories:

1) Expression of hope. The words used are associated with the hope that
students will continue to work hard and achieve better results.

For example:

“You did well in the reading activity “Melon in the First Grade” and were
named a reading star. I hope you will read more good books and become a
happy reader!” (7 years old, China).

“This week in Chinese class, you listened well and were active and were
graded as “Little Star in Chinese Class.” 1 hope you will continue to work
hard and learn the best version of yourself! With love. Master Zhou” (12 years
old, China)

2) Expression of gratitude.

For example:

“Diploma for participating in the creation of the children’s short film
“Where Bears Dream”... Thank you for your joint work aimed at teaching
humanistic values to the young generation” (14 years old, Russia).

3) A specific demonstrated ability or educational outcome is noted.

For example:

“A diploma for a wonderful clay model work” (5 years old, Russia).

“Commendation certificate for outstanding achievement during the
2019-2020 school year, you will be awarded the title of Outstanding Alumnus.
This letter is an encouragement for you!” (11 years old, China)

4) Formal Award. In the text of such an award, there is little or no
encouragement for education. Example:

“The diploma of the winner of the X-City children’s literature contest
“Southern Storyteller” is awarded to Bykova V.” (14 years old, Russia)

“You have been recognized as an outstanding pioneer in the second
semester of the 2020-2021 school year. This certificate is awarded to you as
an encouragement!” (9 years old, China)

Figure 5 shows a comparative analysis of the texts of the award
certificates, which reflect one or the other type of educational support.
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After analyzing the form of pedagogical support in the award texts, we
conclude that in the Chinese award texts, the largest proportion is devoted to
highlighting and supporting specific student achievements: it amounts to 82%;
no words of support are used in 6% of the cases, and expressions of hope are
recorded in 12% of the cases. Furthermore, the expression of gratitude is not
used at all in the texts of Chinese awards. Instead, Chinese teachers describe
students’ achievements in detail to make students (and their parents) aware of
their strengths while inspiring them to work hard in their further education to
build on them. This kind of award is also used in Chinese schools to allow

some students to show themselves as role models for others.
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Fig. 5. Frequency of manifestation of pedagogical support in the texts of Chinese and
Russian awards (n = 101)

In contrast to the situation in China, the largest proportion of award texts
in Russian schools falls into the “no support” category — about 88%; award
texts mentioning a specific achievement result account for about 10%, and
texts expressing gratitude only about 2%.

Analyzing reward practices as a form of pedagogical support, we found
that Chinese reward texts more often mention specific student achievements.
At the same time, Russian award texts mention achievements and students’
active participation in one or another school-approved activity. Our results
show that “expression of hope” is used more frequently in Chinese awards,
while the category “expression of gratitude” occurs only once and only in
Russian award texts. Texts addressed to Chinese students actively support the



Education & Pedagogy Journal. 2023. 1 (5)

student’s “personal abilities or results,” while Russian award texts record the
fact of the student’s participation in a school-approved activity or (as in
Chinese texts) the fact of achievement. At the same time, the position of
pedagogical support is almost always absent from these texts.

Analyzing the texts of school awards in general, we find that while the
pedagogical practices of school awards and encouragement in Russian and
Chinese schools have many similarities, they also differ significantly. The
“ideal” Chinese student displays diligence and care and performs well. On the
other hand, the “ideal” Russian student is primarily characterized as an active
student who participates in events inside and outside school.

In analyzing the texts, we learned of significant linguistic differences in
the award texts of the two national school systems. The Chinese awards are
characterized by an artistic style dominated by metaphors (8%) and epithets
(76%). The texts of Russian school awards are mostly written in an official
style. Figure 6 illustrates the differences in language style between the two

national school systems.
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Fig. 6. frequency of use of epithets and metaphors in the texts of Chinese and Russian
awards

The traditional Chinese award text very often contains metaphors and
analogies and uses impressions and artistic images to illustrate the judgments
and facts stated in the text. The texts written by the Chinese teachers
themselves usually contain specific, simple, and at the same time, beautiful
images, which, on the one hand, are intended to help the awarded/encouraged
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student understand the essence and reason for the encouragement and, on the
other hand, to leave a deep impression on them and encourage them to
achieve even greater success in the future.

We have also found that most of the epithets used in Chinese school
award texts contain the word “little” to emphasize the youth of the recipient,
e.g., “little calligrapher” or “little example of a hard worker.” In a Chinese
school, it is common to give such an honorary title to express the adults’ hope
for a great and successful future for the child. This approach is in line with the
Plan for the Moral Education of Children in Chinese Society, officially
adopted at the state level as the “Outline for the Implementation ...
Strengthening civic morality construction” of the Party Central Committee. In
general, the practice of awarding and encouraging, which is common in
modern Chinese schools, aims to help Chinese school children strengthen
their moral education and raise their self-esteem.

Conclusions and discussion

As a result of the study, we found that the culture of school awards in
both countries begins at about the same age — 4-5 years. Until the age of 4,
children do not understand the meaning of awards, so the encouragement is
more directed to the child’s family. In both countries, there is a correlation —
the younger the child, the more awards and encouragement he or she should
receive, but the older the child gets, the less often teachers issue
commendation certificates and diplomas. We have several hypotheses about
the reasons for this relationship. First, teachers in preschool specifically shape
useful learning habits and skills. Second, students move from “playing” to
systematic “learning” with a fixed outcome of knowledge and skills in the
higher grades. Third, schools in both countries place higher demands on
students with each grade level, making it more difficult to earn honors and
decreasing their numbers accordingly.

We found a statistically significant relationship between the age of
students at the time of the award and the reasons for the award in all national
school systems. Russian and Chinese pedagogical practices have in common
the promotion of good performance by children in elementary school and the
achievement of high rankings in competitions (I%, ", 111°). In other words,
in both systems, the manifestation of a certain ability or talent in a certain
activity is encouraged.

40 —
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A peculiarity of the Chinese school is that as children grow older, the
proportion of awards associated with personal qualities and talents decreases,
and the promotion of academic achievements increases. In Chinese middle
schools, educators place more emphasis on academic achievement and less on
personal (additional) talents not directly related to learning. For Chinese
parents, however, a source of pride is not only an award for placing well in
competitions but also awards for their child showing positive personal
qualities in the life of the school and the class.

In Russian educational practice, active participation in competitions is most
often encouraged in preschool age, for good academic performance — in
elementary school, and only in adolescence students are awarded for the
manifestation of personal talents. This situation is explained by the fact that
specialization in a particular subject in Russian schools begins at twelve.
Personal awards not only recognize a child’s achievement but also give him or
her feedback about their performance in a certain area, which may be related to
their future learning specialization. The fact that a teenager receives a school
award for manifesting certain skills and talents qualifies him or her for selection
for special programs to support gifted children, funded by the state and business.

Compared to Russian practice, the emphasis in Chinese schools is clearly on
the value of academic achievement. However, this often results in the school not
creating conditions and opportunities for children to participate in certain
activities where they could show their talent. This is also reflected in the content
of school award texts, where there is no category encouraging participation in
additional (extracurricular) activities, as this is not considered a meaningful
activity for students. Thus, in the Chinese school award system, specific
educational progress and academic achievement are encouraged in most cases.

In the comparative study, we also found a lack of educational support in
the texts of Russian awards. In most Chinese school award texts, hope and
belief in the student’s “great successful future” are emotionally expressed
with the help of metaphors and epithets. Russian school award texts are
predominantly devoid of such artistry and emotionality, as well as lines
associated with hopes for a successful future. Despite this difference, it is
important to recognize the value of both approaches. While Chinese award
texts may be more emotionally expressive and evoke a sense of hope and
inspiration, Russian award texts may be more straightforward and focus on
the student’s academic achievements. Ultimately, school awards aim to
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acknowledge and reward students’ hard work and achievements, and both
Chinese and Russian award texts serve this purpose in their own way. By
recognizing and appreciating the cultural differences in how educational
support is expressed, we can gain a deeper understanding and appreciation of
the unique educational experiences of students in different parts of the world.
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YTO BAXHEE BbITb AKTUBHbIM UIK BbITb XOPOLUKUM?
CPABHUTENBbHOE UCCNEOBAHMWE HATPA[, POCCUMCKNX
U KUTANCKUX LUKONbHUKOB
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AHHOTanmsi. 3acily)KeHHass Harpaja W roxBajla peO&HKa, sBIseTCS
OIHMM H3 JIDEBHUX CIIOCOOOB OOpaTHOH CBSI3M O TOM, B HYXXHOM JIH
HaNnpaBJICHUN pPa3BUBAEcTCs 4YeloBeK. M3ydas cmocoObl MO3UTHBHOTO
NOJIKPEIUICHUST M Pa3IMYMid B CIIOCO0axX IOOUIPEHUs JleTed B pasHbIX
CTpaHaX, yYUTENs MOTYT JydlIe NMOHATh OCOOCHHOCTH CBOMX BO3MOJKHBIX
WHOCTPAaHHBIX YYEHHUKOB, a TAK)Ke BHIOPATh HOBBIE METOJbI IS TIOAJCPIKKU
Y4YEHUKOB-COOTEUECTBEHHUKOB. [lenb cTaTbm — MNpoOaHaIM3UpPOBATH
pa3iuuus B KyJNbType HArpajHoOTO IUCKypca UIKOJBHBIX JOCTIKCHUH B
POCCUMCKMX M KHUTAaHCKHUX IIKOJIaX. METoapl HCCIIEOBaHMs: COUYETaHUE
CPaBHUTEIBHOTO M ONHUCATEIbHOTO MOJAXOAAa K aHAIU3y TEKCTOB,
CTaTUCTUYECKUI aHamm3. B Hccle0BaHMU HCHOIB30BAIUCH HArpajaHbIe
TEKCTHl IIKOJBPHUKOB M JOMKOIBHUKOB K3 Poccum (n=51) u Kuras
(n=50). B pesynbrare unccienoBaHWA OBUIO YCTAHOBIEHO, HYTO IS
KUTalCKUX 00pa30BaTEeNbHBIX YUYPEKACHUH XapaKTEpPHBI HaArpajpl TPEX
(dopmatoB, a mis poccuiickux — ceMu. CucteMsl moompeHuit B Poccnn n
Kutae umeroT cxoxecTb u pazianuus. OOIUM Uit 00eUX MPaKTHUK SIBISETCS
MOOIIPEHNE XOPOIIEH ycreBaeMOCTH (JOCTIKEHNE BBICOKOTO PEHTHHTra) U
MOJIIEPKKA PA3BUTHUS JINYHBIX TAaJaHTOB peOeHKa B 00JaCTH MCKYCCTB WM
B cnopre. CBOMCTBEHHBIM MCKIIIOUUTENBHO KUTAHCKOM IIKOJIE MOKHO
Ha3BaTh IOOIIPEHHE JMYHOCTHBIX KadecTB ydeHHKa (IM000Bb K TPY.Iy,
JI0OPOCOBECTHOCTh, HACTOHYMBOCTD U T.X.). YHHKAJIHHOW OCOOCHHOCTBHIO

pOCCHﬁCKOﬁ MIKOJIBI B 9TOM KOHTEKCTEC SABJIACTCA NMOOHIPECHHUC aKTUBHOCTH
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IIKOJbHUKA B KAaKOW-IMOO TBOPYCCKOW JCSTEIBHOCTH («ydacThe B
BEICTaBKe/(hecTrBane») 0e3 yka3aHHWs KOHKPETHOTO pe3yibTaTa peOeHKa.
B TekcTax W KUTAWCKAX W POCCHUHCKMX HArpaJHbIX JIOKYMEHTOB
OTMEUAIOTCS «IOCTHKEHHSI», HO B KMTAHCKUX HArpajgax Meaarord OTAaroT
MPEaNoYTeHUEe (OPMYIHPOBKAM, COJCPKALINM «HAISKIYy Ha Oymyriue
ycrexum», a B POCCHHUCKHX (UKCHpPYeTCs TOJbKO (akT ydacTus
HarpaxaaeMoro peOeHKa B TOM WM HHOM coObITHH. KpoMe Toro, B TekcTax
POCCHHCKHX HarpajiiblX [OKYMEHTOB MPAKTHYECKH HE HCIOJIb3YIOTCS
XYJI0’KECTBEHHBIC CPEJICTBA SI3bIKA, B TO BPEMs KaK B TEKCTaX KHUTAHCKHX
HIUPOKO  HCHOJB3YIOTCS  MeTadopbl, OJMNUTEThl U CPaBHEHHS  JUIs

SMOLIMOHANBHOTO YCUJICHUS ““TIOOLIPUTETFHOTO BBICKA3bIBAaHUS .

KnrodeBble ciioBa: wikonvhvle Hazpaosi, NO3UMUEHAS MOMUEAYUS,
nedazoeuieckas noodepicKa, 0opamuas cea3b, NoowpeHue, pocculickas

uwKona, Kumatickas wroa

Jna yumupoesanusa: Azbel A.A., Zhang Jinfang, Ilyushin L.S. Which
is More Important, Being Active or Being Good? Comparative Study of
Children’s School Awards in Russian and Chinese Schools // Education &
Pedagogy Journal. 2023. Breim. 1 (5). P. 25-46. doi: 10.23951/2782-2575-
2023-1-25-46

Hugpopmayua 06 asmopax:

A30estb A.A., Kauauat ncuxonornyeckux Hayk. Cankr-IlerepOyprekunit
rocynapctBeHHbIN yHUBepcuTeT (CankT-IlerepOypr, Poccus).
E-mail: a.azbel@spbu.ru

Y:xkan L3unbdan, maructp. Cankr-IleTepOyprekuii TocynapcTBEHHBIH
yHauBepcuret (Cankr-IlerepOypr, Poccus).
E-mail: alinazhangjf@gmail.com

HNaromun JI.C., noktop negarorndeckux Hayk. Cankt-IletepOyprcekuit
rocynapcTBeHHbli yauBepcuteT (Cankr-IletepOypr, Poccust).
E-mail:l.ilushin@spbu.ru

46—


mailto:alinazhangjf@gmail.com

Education & Pedagogy Journal. 2023. 1 (5)

ubcC

159.9

DOI: 10.23951/2782-2575-2023-1-47-60

NEUROGYMNASTICS AS A WAY OF DEVELOPING
INTERHEMISPHERIC INTERACTION IN PRESCHOOL CHILDREN
WITH AUTISM SPECTRUM DISORDERS

Irina A. Kuvshinova, Darya A. Novozhilova,
Viadimir A. Chernobrovkin

1,2,3

Magnitogorsk State Technical University named after G.1. Nosov,

Magnitogorsk, Russian Federation

1 .
erenkuv@gmail.com

2 yybornova_99@mail.ru

3 .
chernobrov.vl@mail.ru

Abstract. The article deals with the pathology of the development of

interhemispheric interaction in children with autism spectrum disorders
(ASD). Based on the research results of Russian and foreign authors on the
morphological differences in the corpus callosum in people with ASD, in
which a specific neural marker was identified, a new directional vector for
corrective work was established. Since the corpus callosum is the main
commissure of the brain and is responsible for interhemispheric interaction,
the authors suggested that its development in children with ASD in
corrective work would reduce such manifestations as uncoordinated
handwork, difficulty in the spatial organization of movements and actions
and simplification of the program in dynamic practice, as well as improve
concentration and increase stress resistance. Therefore, Neuro-gymnastics
was chosen as a means of developing interhemispheric interaction. In order
to prove the effectiveness of the use of neuro-gymnastics, an experiment
was conducted using fragments of the neuropsychological diagnostics of
preschool children according to Zh.M. Glozman, in particular, a set of
adapted samples, the quantitative assessment of which is compared with the
predetermined values. The results of all phases of the study are described.
Additional methods served as an experimental factor, in particular neuro-
gymnastics, which was included in the lessons with the children of the
experimental group, first as a substitute for the traditional warm-up and then
in the structure of the lessons themselves. An analysis of the results
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obtained at the beginning and the end of the experiment suggests that short
daily neuro-gymnastics sessions can accelerate the development of
interhemispheric interaction in children with ASD and bring it to the level
of normally developed children.

Keywords: autism spectrum disorders, autism, interhemispheric
interaction, corpus callosum, neuro-gymnastics
For citation: Kuvshinova I.A., Novozhilova D.A., Chernobrovkin V.A.

Neurogymnastics as a Way of Developing Interhemispheric Interaction in

Preschool Children With Autism Spectrum Disorders. Education &

Pedagogy Journal. 2023;1(5):47—60. doi: 10.23951/2782-2575-2023-1-47-60

In recent years, the prevalence of autism spectrum disorders (ASD) has
increased significantly — from five cases in the early 2000s to more than 50 cases
per 10,000 children currently [1, p. four]. According to the Centers for
Disease Control and Prevention, one in 54 children is autistic [2]. Boys are
four times more likely to be diagnosed with this condition [3]. Most of these
children require systematic corrective help and suffer from various mental
disorders. The variability of the expression of the disease significantly
complicates the diagnosis, treatment, and correction. Therefore, it is important
to study the existing practical experience and develop new methods of
corrective work with children with ASD [4].

Numerous medical studies have not yet revealed a unified concept of the
causes of ASD in children. However, it is known that genetic and biological
factors that cause abnormalities in a child’s development at an early stage play
an important role. Children with ASD have been shown to have impaired
brain function. American scientists have successfully identified a neural
marker for ASD specific to infancy before the major behavioral symptoms of
the disorder appear [S5]. Differences in the size of the corpus callosum of
normally developed infants and those later diagnosed with ASD were found to
be most pronounced at six months of age. This is of particular significance
and suggests that excessive growth of the corpus callosum may be one of the
earliest neural signs of autism [5].

It is noteworthy that the results obtained by other scientists contradict the
results of the above study. In a medical study by C.M. Freitag, the sample of
subjects was composed of elderly people. It was found that the corpus
callosum is disproportionately smaller in people with ASD compared to
healthy people [6]. Italian researchers Alessia Giuliano, Paolo Brambilla, and
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Filippo Muratori showed that the smaller size of the corpus callosum was also
observed in older preschool children [7]. Consequently, the change in the size
of the corpus callosum in ASD suggests the interplay of neurodynamic
developmental processes characteristic only of infancy. In the first year of life,
the rapid growth of the corpus callosum and cerebral cortex occurs, and after
2-3 years of age, development gradually weakens, and by 6-7 years of age,
the corpus callosum in children with ASD is smaller than in healthy peers [5].

According to the theory of L.S. Vygotsky and A.R. Luria about the systemic
dynamic localization of higher mental functions, the interhemispheric interaction
is a special mechanism that connects the left and right hemispheres of the brain
into a single holistically functioning system [8]. Abnormalities in
interhemispheric interaction in ASD are due to weak neural connections between
distant parts of the brain and structural disturbances in the corpus callosum [9].
Since the corpus callosum is the main brain connection through which the
hemispheres perform joint activities and exchange information via specialized
pathways that have an integrating function and transmit inhibitory and excitatory
currents between the hemispheres, it is the corpus callosum that provides
interhemispheric interaction [10].

With unformed interhemispheric interaction, the following are observed:
uncoordinated work of the hands, simplification of the program in dynamic
praxis, low level of phonemic hearing (inaccurate perception of words and
sounds, misunderstanding of the meaning of speech), low-stress resistance
(anxiety, tearfulness, bad mood), difficulties in the spatial organization of
movements and actions ( spatial search, mirroring, spatial distortions, tension,
slowness in reciprocal coordination), as well as intellectual deficiency [11].

The same symptoms are observed in most cases of autism. This fact, as
well as the fact about the pathology of the corpus callosum in children with
ASD, gives us the right to suspect that a number of ASD symptoms are due to
a low developmental level of interhemispheric interaction. On this basis, we
hypothesize that the development of interhemispheric interaction in children
with ASD helps to reduce the number of manifestations and improve
concentration.

Exercises aimed at developing interhemispheric interaction are, in our
opinion, best started from the age of 3 years since, at this age, the development
of the corpus callosum is weaker in children with ASD. Therefore, start with the
simplest exercises and gradually increase the difficulty level.



LA. Kuvshinova, D.A. Novozhilova, V.A. Chernobrovkin. Integrative and Associative Methods

Of all the variety of methods for the development of interhemispheric
interaction, leading neuropsychologists Zh.M. Glozman and Yu.V. Mikaze
distinguish neuro-gymnastics [12]. This is due to the fact that neuro-
gymnastics exercises are primarily aimed specifically at the development of
the corpus callosum. In addition, neuro-gymnastics is more “flexible” and
may include exercises from other methods in accordance with the purpose of
our study. So, by including kinesiology exercises, logorhythmics,
graphomotor exercises, mirror drawing with both hands, and rhythmics in
neuro-gymnastics, we have adapted these techniques for children with ASD.

Modernity, versatility, and the ability to combine different methods
determine our choice of neuro-gymnastics to develop interhemispheric
interaction in children with ASD.

To prove the effectiveness of neuro-gymnastics as a means of developing
interhemispheric interaction in preschool children with ASD, we conducted a
six-month experiment in the city preschool institution “Kindergarten No. 105
of compensatory type” in the city of Magnitogorsk. The phases, schedule, and
content of the experimental work are presented in Table 1.

Table 1
Phases, schedule, and content of the experimental work
The phase Deadlines Content
of the experiment
Concluding September— Performance of a diagnostic study
November 2021 to determine the developmental stage

of interhemispheric interaction. Analysis
of data obtained at the beginning
of the experiment

Formative November—May | Selection of methods for the development
2021-2022 of interhemispheric interaction
in older preschool children with ASD.
Implementation of neuro-gymnastic
exercises with the children

Control Diagnostic May 2022 Conducting a diagnostic control
examination. Analysis of the results
obtained at the beginning
and at the end of the experiment.
Description of the results. Preparation of
guidelines for the implementation of neuro-
gymnastics with children with ASD
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In the following, we describe the diagnostic instruments, analyze the data
from the ascertaining and control experiment, and draw the appropriate
conclusions.

Twelve children aged 56 years with ASD participated in the experiment.
We divided them into the experimental group (E.G.) and the control group
(C.G.), each with six subjects.

The selection of an effective diagnostic technique is of particular
importance to assess the extent of interhemispheric interaction in children.
Considering that the brain is a paired organ but functions as a whole, methods
for assessing interhemispheric interaction belong to a special category because
they differ from methods for assessing interhemispheric asymmetry, which are
based on simultaneous (bilateral or dual) stimulation or response [13].

In performing a diagnostic examination, we considered the following
important principles:

1) the principle of scientificity — diagnostic work to determine the level of
development of interhemispheric interaction in older preschool children with
ASD should be based on scientific research that justifies the choice of studied
indicators, methods, timing, and organization of the examination;

2) the principle of ethics suggests that a diagnostic investigation should
be conducted in compliance with ethical norms and rules;

3) the principle of optimality — the necessary amount of diagnostic
information about the developmental status of interhemispheric interaction in
children with ASD should be obtained as much as possible with minimal effort;

4) the ontogenetic principle — involves the study of the level of
interhemispheric interaction in children with ASD taking into account the age
norm of development;

5) the principle of accessibility — involves the construction of tasks at the
level of the actual abilities of a child with ASD.

In order to assess the developmental status of interhemispheric interaction,
we used an extract from the neuropsychological diagnostics of preschool
children according to Zh.M. Glozman [14] and, in particular, adapted the
following tests for children with ASD:

— Reciprocal coordination test (from the age of four)

— Test of finger posture praxis

— Test of oral praxis (from the age of four)

— Tests of dynamic praxis
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— Test of conditioned choice responses (for children five years and older)

— Test of reproduction of rhythmic structures (for children 5 years and
older, involving reproduction of two or three palm strikes on the table).

In his methodology, Zh.M. Glozman uses a penalty point system for each
sample. We adapted this system to the aims of the study and compared the
quantitative scores with the developmental stages of interhemispheric
interaction (Table 2).

Thus, in Table 2, we see that depending on the number of points obtained
for all methods in total, it is possible to determine the level of development of
interhemispheric interaction and present it as low, moderately low, normative,
and high.

It should be noted that all children showed perseveration of movements,
simplification of the program in dynamic praxis, and difficulties in the spatial
organization of movements and actions during the diagnostic examination. In
addition to motor problems, there was a low concentration of attention on one
thing, frequent distractibility by strange objects, tantrums, and inadequate
reactions to what was happening. This is typical of children with ASD, and
we considered this characteristic.

Table 2
Quantification in points of developmental stages of interhemispheric
interaction
Development level
Test Low Moderate-Low| Normative | High
Reciprocal coordination test 3 1.5-2 0.5-1 0
Test of finger posture praxis 3 1.5-2 1 0-0.5
Test of oral praxis 3 1.5-2 0.5-1 0
Tests of dynamic praxis 3 1.5-2 1 0-0.5
Test of conditioned choice
responses 3 2 1 0
Test of reproduction of
rhythmic structures 3 2 1 0
Total: 20-22 points| 19-9.5 points | 93 points |2—0 points

In the ascertaining phase of the experiment, we obtained the results,
which are given in percentages in Table 3.
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Table 3
Results of the ascertaining experiment
Devel Level Groups
t -
cvelopiient Leve Control Group Experimental Group
Low level of development
of interhemispheric connections 17% 33%
Moderately low level of development
of interhemispheric connections 83% 66%
Normative level of development
of interhemispheric connections 0% 0%
High level of development
of interhemispheric connections 0% 0%

From Table 3, we see that all children have problems with the
development of interhemispheric interaction. Thus, we ensured that
interhemispheric interaction is low or moderately low in children with ASD.
This allowed us to assume that it was necessary to introduce additional
methods in the children’s classes in the experiment’s formative stage. Namely,
neuro-gymnastics was included in the teaching program for the children of
EG, while CG continued their education according to the traditional program.

A traditional training program is a training program that includes a
certain structure of teaching that is valid for an extended period of time. It
includes the following structure of teaching: warm-up, repetition of the
material covered, the study of the material covered, dynamic break, and
consolidation of the material. For the children of EG we have changed the
lesson’s structure: We replaced the warm-up with kinesiology exercises and
combined the dynamic break with graphomotor exercises.

In the first month of the experiment, the children mastered the
exercises “ring,” then “bunny ring,” and at the end of the month, “bunny ring
chain.” The difficulty was the persistence of the movements, the distraction of
attention, and the difficulty in the spatial organization of the movements.
Therefore, we also incorporated graphomotor exercises into the structure of
the lessons.

In the second month, the exercises “goat,” “fingers say hello,” and
“lezginka” were added to the list of kinesiological exercises performed with
the children. These exercises are slightly more difficult and require more
focused attention than the exercises added in the first month, but as practice
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showed, the children were already able to master them. During this phase,
improvements were noted in the concentration of attention and spatial
organization of movements. However, the movements’ perseveration
continued, making the assimilation of the Lezginka exercise more challenging.
The graphomotor exercises continued to be performed with the children.

In the third month, the list of kinesiology exercises remained the same,
but some exercises were slightly changed: Spoken instructions were added to
change the order of movements. For example, in the Fingers say hello
exercise, the teacher dictates which finger should say hello to which finger. Or
Lezginka with alternating straightening of certain fingers. In addition to
graphomotor exercises, exercises with neuro-rehabilitation games were also
included in the structure of the lessons.

At 4-5 months, the children continued the kinesiological exercises, to
which the ear-nose exercise was added. At this point, the children could
control their (initially frantic) movements and focus on the learning material.
A brief perseveration of movements and errors occurred only in new tasks and
at the end of the session, when fatigue was observed, control decreased. After
a few repetitions, the perseveration disappeared. The lessons additionally
included mirror drawing.

By month 6, the children had mastered the “goat,” “fingers say hello,”

29 ¢C

“lezginka,” “ear-nose,” and “fist-palm-rib” exercise complexes. The last exercise
in the “fist-palm-rib” sequence remained difficult for them. However, the
children successfully completed the simple mirror drawing tasks at this phase.

The control experiment was conducted in April 2021. For this, we also
used an excerpt from Zh.M. Glozman’s neuropsychological diagnosis for
preschool children and our adjusted quantification. The results of the control
experiment are given in Table 4 in percentages.

From Table 4, it can be seen that at the control phase, the level of
development of interhemispheric connections in children of both the control
and experimental groups increased. In contrast, a low level was not noted in
anyone, and in the experimental group there, a high level of development of
interhemispheric connections was seen.

Table 5 presents a comparative analysis at the beginning and end of the
experiment to evaluate the dynamics of the evolution of the interhemispheric
interaction at CG and EG.
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Table 4
Results of the control phase experiment
Groups
Development Level -
Control Group Experimental Group
Low level of development of
interhemispheric connections 0% 0%
Moderately low level of
development of interhemispheric
connections 66% 17%
Normative level of development of
interhemispheric connections 33% 66%
High level of development of
interhemispheric connections 0% 17%
Table 5

Comparative analysis of the dynamics of the development of interhemispheric
interaction at the beginning and at the end of the experiment

Results of the ascertaining | Results of the control
experiment experiment
CG EG CG EG

Low level of development of
interhemispheric connections 17% 33% 0% 0%
Moderately low level of

development of interhemispheric

connections 83% 66% 66% 17%
Normative level of development
of interhemispheric connections 0% 0% 33% 66%

High level of development of

interhemispheric connections 0% 0% 0% 17%

To illustrate the dynamics of the development of interhemispheric
interaction in both groups, we present the results in the form of a diagram in
Figure 1

We see changes in both groups by analyzing the data presented above
(Table 5 and Fig. 1). Almost all children of EG moved toward the normative
level of development of interhemispheric interaction. Out of 100%, only 17%
remained at a moderately low level. Here we can see that 17% of the children
showed high dynamics and moved to a high level. In addition, the children of
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EG became calmer, the concentration of attention improved, distractibility
and inappropriate reactions to unexpected situations practically disappeared.

The children of CG remained predominantly at a moderately low level of
interhemispheric interaction development. Only 33% of the children moved at
the normative level. The changes in the children of CG can be explained by
the fact that at the age of seven, the hippocampal commissure responsible for
polysensory intermodal integration and memory matures. In addition, the
interhippocampal structures play the role of initiator and stabilizer of the
relationships between the right and left hemispheres. Therefore, there is a
positive trend even without specific exercises [15].

100 4
M Low level ™ Normative level
0 g%
M Moderately low level W High level
80
70 66% 66%. 66%
60 - ;
50 ‘
- 33 33% N
3 0 1 1 | i
20 - 17% 17% ! 17%
10 1
00 00 0 0 0
0 " - T - "
CG EG CG EG
Ascertaining experiment Control experiment

Fig. 1. Comparative analysis of the dynamics of the development of interhemispheric
interaction between CG and EG

In conclusion, interhemispheric interaction in children with ASD is at a
low or moderately low developmental level without specific additional
courses and exercises. The experiment has shown that some symptoms of
ASD are associated with low developmental levels of interhemispheric
interaction. Therefore, in this category of children, it is necessary to work on
their development. Short daily neuro-gymnastics over a longer period of time
compensates for such manifestations of ASD as uncoordinated hand
movements, difficulties in the spatial organization of movements and actions,
program simplification in dynamic praxis, and improved concentration and
increased resistance to stress.
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HEMPOTMMHACTUKA KAK CNIOCOB PA3BUTUA
MEXMOJYLUAPHOIO B3AUMOJEWCTBUA Y QETEN
AOLLKOJIbHOIO BO3PACTA

C PACCTPOMCTBAMU AYTUCTUYECKOIO CMEKTPA
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AHHoTamms. B cratee paccMOoTpeHa  MaTONOTHA — Pa3BUTHUS
MEXIOJYIIApHOTO  B3aUMOJCHCTBUS Yy JE€Tel ¢  paccTpoilcTBamMu
ayructryeckoro crektpa (PAC). Ha ocHOBe H3yYeHHBIX pE3yJIbTaTOB
WCCIICAOBAaHUHA POCCHHCKAX W 3apyOeXHBIX aBTOPOB OTHOCHUTEIHHO
MOPQOIOTHYECKUX Ppa3Iuuuii Mo3osMcroro Tena y mmoped ¢ PAC, B
KOTOPBIX BBISBIICH CTICIIU(PHUECKUl HEHPOHHBIN Mapkep, ObUT ompenesieH
HOBBIH BEKTOp HAlpaBlCHUS KOPPEKIMOHHOW padotbl. Ilockonbky
MO3OJIFICTOE TEJIO SIBIISIETCS TIIABHOW KOMHCCYpOW TOJOBHOTO MO3ra M
OTBEYAaeT 3a MEXIIOJNyIIapHOE B3aUMOJIEHCTBUE, aBTOPHI MPEIIIONI0XKUIH,
9yTto ero pasButue y aereii ¢ PAC B mpomecce KOPpEKIIMOHHON pPaOOTHI
MO3BOJIUT CHU3HUThH TaKUe MPOSBICHUS, KAK HECKOOPAWHUPOBaHHAs padoTta
PYK, TPYOHOCTH IPOCTPAHCTBCHHOW OpraHW3allMH BW)KCHUH W ICHCTBUIA,
YIpOIIeHHEe MPOTrpaMMbl B JUHAMUYECKOM IIpaKcHce, a TAaKXKe YIydIlIUTh
KOHIICHTPAIllMI0 BHUMAHMUS, MOBBICHTH CTPECCOYCTONUMBOCTE. B KauecTBe
crocoba pasBUTHA MEXIOJIYIIAPHOTO B3aWMOJEHCTBHUS Obuia BhIOpaHa
HeliporumHacTuka. C Henpio Toka3aTtenabcTBa () (HEeKTHBHOCTH TPUMEHEHUS
HEHPOTUMHACTUKU OB MPOBEICH 3KCIEPHUMEHT, IZle IS OICHKH YPOBHS
Pa3BUTHS MEXIIONYIIAPHOTO B3aUMOICHCTBUS HCIIONB30BaHBI ()PArMEHTHI



LA. Kuvshinova, D.A. Novozhilova, V.A. Chernobrovkin. Integrative and Associative Methods

HEHPONCUXONOTNYEeCKON JUArHOCTUKU JeTe MOMIKOIBHOIO BO3pacTa IO
JK.M. I'mo3MaH, B 4aCTHOCTH PsJl aIaITHPOBAHHBIX MPOO, KOJTMIECTBECHHAS
OlLIEHKa KOTOPBIX COINOCTaBJIE€Ha C 0003HAYEHHBIMH YPOBHSAMH. OmHCaHbI
pE3yJIbTaThl BCEX ITAIlOB HUCCIIENOBaHUA. B kauecTBe HKCIEPUMEHTAILHOIO
(akTopa  BBICTYNAJNM  JONOJHUTENbHBIE METOAMKH, B  YacCTHOCTH
HEHPOrMMHACTHKA, BKIOYEHHAs! B 3aHATHA C JAE€TbMU SKCIIEPUMEHTAIBHOMN
TpyNmel CHayaja Kak 3aMeHa TPaJAMLUOHHOW pa3MUHKH, a 3aTeM B
CTPYKTYpPY CaMHX 3aHATUNA. AHAJIN3 pe3ysbTaTOB, IOJYYEHHBIX Ha HAYAJI0 U
KOHeIl SKCIIePUMEHTa, MO3BOIIIN 3aKIIOUUTh, UTO KOPOTKUE €KETHEBHBIE
3aHATHS HEWPOTMMHACTUKOM MOTYT YCKOPUTh Pa3BUTHE MEKIIOJIYILIAPHOTO
B3aumoyeiicteus y aereit ¢ PAC u npuOIn3uTh €ro K ypoBHIO HOPMaJIbHO
Pa3BHUBAIOIIMXCS ACTEH.

Knrouesvie cnosa: paccmpoﬁcmea aymucmudeckoeo cnekmpada,
aymusm, meancnoryuiaproe 63611/1]\/10061207116146, Mmo3soaucmoe meio,
HeﬁpoeuMHacmuKa

Mna  yumupoeanusn: Kuvshinova 1.A., Novozhilova D.A,
Chernobrovkin V.A. Neurogymnastics as a Way of Developing
Interhemispheric Interaction in Preschool Children With Autism Spectrum
Disorders // Education & Pedagogy Journal. 2023. Beim. 1 (5). P. 47-60.
doi: 10.23951/2782-2575-2023-1-47-60
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Abstract. Introduction. The article is devoted to the modern methods
for teaching the vocabulary of language for “Philology: Linguistics &
Literary Studies” Major and considers two methods tested in practice — the
Integrative and the Associative. The Integrative Method is related to the
multi-channel presentation of the teaching material and shows its organizing
principles. Such a program is based on a listening course using only
authentic lecture fragments. The lecture glossaries, which serve as a basis
for revising the main patterns of Russian pronunciation that are difficult for
foreigners, also expose the content of the discipline. The result is a compact,
multipurpose course that covers phonetics, accentuation, rhythmics,
vocabulary, grammar, logic, composition, rhetoric, analysis of spoken and
written texts, and speech development. Since the typology of tasks for each
lecture is extensive and reproduced in the course several times, students
have the opportunity to look at each topic from different angles and
understand its unity and contradictions.

The Associative Method aims to anchor large amounts of specialized
vocabulary in the students’ memory. The operative activity of the students
is connected with close, distant, and complicated associations to a stimulus
word from the lecture lexicon.

The goal of this article is not only to describe the teaching material
presented in integrative and associative forms but also to present various
concrete ways in which students acquire knowledge and skills through the
process of similar training courses.

Materials and Methods. The main research method was a comparative
analysis of real and hypothetical ways of combining different goals, tasks,
and types of speaking activities within a unified training course for teaching
Russian as a Foreign Language.

Results and Discussion. It was found that the goals and tasks of
forming competencies, different in their essence, are compatible in a unified
training course. Listening as a type of speaking activity can be the basis for
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such a course. The mental actions practiced in the discussed three-part
training complex (extracting information from different sources offered on
different wvehicles, comparing phenomena, recognizing the essence,
composing a whole from different elements, formulating general and
specific problems, and estimating aspects of the problem) constitute a
certain way of thinking necessary not only for students of Philology
(Linguistics & Literary Studies) but also of other specialized fields.

Conclusion. Integrative and Associative teaching courses provide a
holistic system that engages students in mental and speech activities
simultaneously. In this way, accelerated formation of dominant,
professional communicative competence is achieved.

Keywords: russian as a foreign language, integrative method,
associative method, vocabulary teaching, philology major

For citation: Grekova O.K. Integrative and Associative Methods for
Teaching the Vocabulary of Language for Different Majors. Education &
Pedagogy Journal. 2023;1(5):61-81. doi: 10.23951/2782-2575-2023-1-61-81

Introduction

The term integrative is usually understood in two senses: 1) correlated in
meaning with the noun integration; 2) holistic [1].

In modern linguistics, the term integrativity, we daresay, is used more in
the first sense, referring to the formation of interdisciplinary competencies
(especially as a result of mastering the so-called interdisciplinary courses), as
can be seen in [2]. In the same sense, it is used in pedagogy when referring to
the so-called teamwork among students, for example, in [3].

Part 1.
1. Aims of the integrative teaching

Integrative teaching, especially of a foreign language, is multipurpose.
It contributes to:

1) combining knowledge and skills from different sources (sciences or
disciplines), e.g., studying Geography and English, Russian Art History and
Russian;

2) developing in students’ conscience the algorithms of applying these
skills under different settings (in different environments, as, for instance, the
skill of finding the contradiction: on the word level — antonyms, on the word
combination level — descriptive predicates, on the microtext and text level —
different authors’ attitude towards one and the same problem);
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3) students’ using conflicting information in written and spoken speech
(e.g., in linguarethorics);

4) students’ developing the ability to understand the nature of a
phenomenon, the author’s position, and the meaning of language units
extracted from the context, even when the text contains a high proportion of
unfamiliar words;

5) creating the ability to combine heterogeneous information, both
theoretical and practical (graphics, numerical one), and the habit of correcting
perception flexibly.

In other words, Integrative Teaching is designed to help students combine
traditionally autonomous areas. Interdisciplinary cognition promotes higher-
level thinking and helps students understand the links between different
subjects. This is more advanced than focusing on a narrow area or single
(sometimes conventionally limited) discipline.

Interdisciplinary teaching helps students develop a way of thinking
relevant to the modern world. As far as the method reveals the internal links
between phenomena, the areas of study thus do not look unrelated.

The Moscow Institute of Philosophy, Literature, and History and the
Institute of History, Philology, and Philosophy of the Siberian Branch of the
Russian Academy of Sciences are examples of institutions that take an
integrative approach to knowledge.

As for a discipline such as “Russian as a Foreign Language,” there have
been attempts to combine various aspects of learning: a) grammar and
vocabulary; b) syntax and listening comprehension; ¢) grammar and various
aspects of general humanities knowledge, and some others.

However, it is more common to teach these topics separately, such as
phonetics, intonation, vocabulary, and grammar.

In this discussion, we will focus on how to teach vocabulary in Russian
as a Foreign Language.

II. Traditional vocabulary course for Russian
as a Foreign Language (RFL)

Vocabulary is essential for international students to develop
communication skills in Russian, so it is an important focus in RFL courses.
At Lomonosov Moscow State University and other Russian universities,
vocabulary is often taught separately. In this discussion, we will consider two
well-known vocabulary courses used at Moscow State University and
examine the teaching materials they offer.
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The vocabulary textbook by E.I. Amiantova and LP. Slesareva [4] was
designed to analyze Russian word usage’s most challenging aspects, including
typical mistakes made by international students when using lexical units.
L.P. Slesareva, a lexicologist of RFL, organizes the relevant vocabulary
material into lexical-semantic groups (LSG) as a method for teaching
vocabulary.

According to L.P. Slesareva, a lexical-semantic group “usually refers to a
group of words that are closely related in meaning” [5, p. 139].

She also considers the lexical-semantic group as a linguistic reality, a
network of words that have the same grammatical status and are connected by
similar meanings. These meanings may include synonymy, hyponymy,
hyperonymy, and other types of semantic relationships. The lexical-semantic
group may also include antonyms. The amount of material presented in the
LSG may vary at different stages of learning.

The authors of the textbook include regularly used word combinations,
not just single words, in the LSG. This helps avoid problems students may
have due to differences between Russian and their native language. For
example, a word in Russian may have a different number of meanings than
the same word in the student’s native language, or the words may not be exact
equivalents due to the cultural and linguistic peculiarities of different
languages. The textbook takes these potential difficulties into account.

The edition uses a communicative approach and includes several games,
such as interviewing a celebrity or writing a newspaper article using the new
vocabulary, to teach the material. These game elements are integrated into the
lesson and not separated from the main topic and teaching material. This
approach helps to reduce the negative impact of student errors.

The textbook by I.P. Kuzmich and N.M. Lariokhina [6] emphasizes
grammar more than the previous textbook. It focuses on the differences in
syntactic models used to form the specific meanings of verbs. The textbook
includes a large section, “Different Models — Different Meanings,” which
deals with verbs with multiple meanings expressed by different syntactic
models of verb regulation. The authors do not aim to create an LSG or other
organized groupings of vocabulary units.

This textbook covers various topics, from everyday things to scientific
ones, and versatile styles are examplified.

It is worth noting that the textbook reveals how different types of
vocabulary units can be used in different sentence structures. This edition is

64—
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intended for language learners at A2 and Bl levels and contains simpler
examples than the first textbook analyzed.

III. Integrative vocabulary course in RFL: special language
for the field of Philology

Many well-known researchers, including E.I. Motina, G.I. Rozhkova,
O.D. Mitrofanova, E.I. Amiantova, LP. Slesareva, G.A. Bitekhtina, A.L. Gor-
bachik, N.A.Lobanova, G.I. Volodina, N.M. Lariokhina, M.N. Nayfeld,
V.V. Dobrovolskaya, L.P. Klobukova, T.M. Balykhina, L.V. Farisenkova, etc.,
have dealt with teaching Language for different Majors.

The study has been going in different directions: The goals and aspects
are specified, as in [7], and strategies are developed to teach international
students to read authentic texts in scientific language style [8, 9].

The RFL program at Lomonosov Moscow State University has been
expanded to include an audio course teaching specialized vocabulary for
Language students.

This decision was made for several reasons. Listening comprehension is
not given enough attention in the current course. Both first and second-year
Ph.D. students in the study program for international Ph.D. students at the
Philological Faculty of Lomonosov Moscow State University [10] have only
two hours per week for listening comprehension (mainly phonetics).

In some other countries, such as China, students get only two hours per
month to listen to TV and radio news. This may be why Chinese students at
Lomonosov Moscow State University have difficulty understanding questions.
Though they cannot yet “hear” well, students at the university must
immediately start listening to lectures in their field of study. This has
prompted university lecturers to develop new, comprehensive training courses.

Integrative teaching is an important aspect of foreign language teaching.
It involves using real-life situations to teach the language and develop
students’ professional skills. Many language programs are divided into
“teaching aspects” to present the material and facilitate aspect-based
implementation of the curriculum.

Linguadidactic aspect bundles typically include grammar + vocabulary,
grammar + speech development, or vocabulary + speech development. The
term “integrativity” also refers to the idea of teaching a complete course that
encompasses different aspects of language. In the context of teaching
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vocabulary in RFL courses, the use of a new three-volume work published by
Lomonosov Moscow State University can be helpful.

The first part of the textbook by O.K. Grekova and E.A. Kuzminova [11]
was published in 2010 and has been widely tested. In 2020, the second and
third parts of the complex, titled “Listening to lectures on Literature Theory”
[12] and “Listening to lectures on Literature History” by E.V. Baldina,
0.K. Grekova, A.S. Evtihieva, and others were published. These books come
with CD-MP3s [13].

The three textbooks teach listening comprehension to international students
in their respective fields of study. The first textbook is aimed at Philologists of
Language, and the second and third at Literary Studies Philologists and
specialists in the Histoty of Russian Culture. These textbooks are part of a
program for training international students at Russian universities and are closely
related to the master’s program “Russian Language and Culture in the Modermn
World” [14]. A wide range of tasks and exercises has been worked out by the
authors of the first book, while the second and third textbooks have their own
specific features.

The last two textbooks contain instructions for listening to lectures and
cover topics from Literary Studies and the History of Culture. Experienced
professors gave these lectures at the Philological Faculty of the Lomonosov
Moscow State University and the Gorky Institute of World Literature of the
Russian Academy of Sciences. The goal of the teaching materials is to help
the foreign audience develop the ability to recognize, understand the
professional scientific speech flow and adequately reproduce new information.

The first part of each textbook provides a short course in Russian
pronunciation, focusing on the oral speech aspects, the most challenging for
the RFL students. These include the types and degrees of reduction, certain
morpheme positions, the arrangement of sounds within and between syllables,
the features of the Russian phonetic word, situations of iotation, and various
phenomena related to voicing and voicelessness. The material in this section
is based on the language units of lectures to be discussed and emphasizes
correct terminology pronunciation. The exercises in the first book also include
40 common verbs with the suffix -uposa- and borrowed stems that are
difficult to pronounce and linguistically problematic. These verbs are
accompanied by symbols that clarify their pronunciation and illustrations of
their usage, summarized in a reference table. This part of the manual is
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designed to help students develop the ability to accurately match the words
they hear to the words they read and pronounce.

The second part of each textbook consists of authentic lecture fragments
divided into smaller sections for classroom listening and discussion. This part
of the textbook takes the form of a workbook, which has been used effectively
in teaching RFL for many years. Its special features are explained in more
detail below.

What makes these textbooks a tool for integrative learning?

1) Students learn the lexical units of each subject — both terminological
and non-terminological — in a short course on Russian pronunciation, with
which each textbook begins.

2) Each lecture fragment is first listened to and then repeated in the
“Listen and repeat after the speaker” task. After that, the topic is discussed in
more detail while working on the tasks. This procedure helps students
associate the sound of a word with its visual appearance, which enables them
to pronounce it correctly while paying attention to accentuation.

3) They teach students how to gather information from various sources
and incorporate it into their own statements, for example, in tasks such as “Is
the definition of the term sufficient? Is the material in the excerpt sufficient
for students to understand? If not, in what part of the lecture would you
include this additional material?” Through this process, students learn to
reorganize the text, restructure the logic of the arguments, and analyze the
accuracy and completeness of the expression of ideas.

4) The materials introduce students to the concept of content redundancy
by asking them to reproduce a fragment of the lecture in an extremely concise
form (2-3 sentences) and to expand the fragment of the lecture with an
introduction, a conclusion, and an explanation of the lecturer’s ideas. The first
form of this task is usually more difficult.

5) They teach students to combine textual and numerical material by
extracting numbers from what they hear and interpreting them in context (e.g.,
in tasks such as “What is behind the numbers given and where is the possible
place of the numerical material in the lecturer’s arguments?”).

6) They teach students to use various logical mechanisms, e.g.,
conjunctions, disjunctions, identifying arguments, and drawing conclusions
based on the lecturer’s words.
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7) They teach students how to analyze and construct an argumentative
text.

8) They teach students to anticipate and understand new information by
giving them tasks such as “What comes next in the textbook? Name the
possible options.”

IV. Linguadidactic features of an integrative course:
a typology of tasks

Tasks to improve auditory memory:

~ at the word level

a) The subject-terminology series.

Read the list of terms. Cross out the terms that are not mentioned in the
first parts of the lecture.

HI/IKTyM, MOoAayC, IMpCAUKATUBHAA CAWHUIIA, MTOMJICIKAIICC, CKa3zyCeMOC,
CY6’I>CKT, npearukKar, A0NMOJIHCHUEC, BOIIPOCUTCIILHOCTD.

The task aims to have students make professional associative connections:
in a lecture, the subject and predicate (components of the formal organization
of the sentence) were discussed, but the subject and predicate (components of
the semantic organization of the sentence) were not discussed. Working on the
task, an associative chain is formed: “There is a formal organization ... and its
components, and there is a semantic organization ... and its components.” The
student selects from the units given in the box what has not been mentioned,
relies on the information of the lecture, forms binary oppositions predicate-
predicate and subject-subject, remembers the terms as non-synonymous in
these pairs, and relates them to certain areas — formal organization and
semantic organization. This negative-choice task has a higher difficulty level
than the usual multiple-choice tasks.

b) The symbolic representation of the terms.

Which symbols were not mentioned in the lecture? Cross out the
redundant symbols.

N; V¢ Adv Adj Vs Vg Inf
¢) Memorizing personalities

What ideas of scientists were discussed in this part of the lecture? Mark
their names.
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0. senona [ A Bexomua

d) Discussion of numerals with disclosure of the semantic complex
behind them.
Underline the numbers mentioned in the lecture and comment on them.
| 19 2 5 13 8 |
~ at the phrase level
a) Listen to the part of the lecture. Title it.
b) Based on what you have heard, complete these sentences.

¢) The sentence not only names the situation but also presents it as...

d) The predicate informs about...

~ at the sentence level

Show on the diagram to whom the interpretations of the part-of-speech
status of pronouns presented in the lecture belong to.

1) Mectoumenus sBisitoTcst ocoboit | B.B. Bunorpamos
YacThIO peun

2) MecTouMeHHs HE SBISIOTCS A.A. TToTeOHs,
CaMOCTOSITEJIbHON YacThIO peuu A.M. IlemxoBckuit
3) K 3HamenarensHbIM yacTsiM peun | M.B. JlomonoCOB,
OTHOCATCS TOIIBKO MECTOUMEHHS- A.X. BocTokos,
CYILIECTBUTEIIbHbBIE N.I". MunocnaBckuit

Tasks for practicing the subject range (conceptual apparatus)
Select and mark the meaning of the term “perception” with the sign * and
the meaning of the term “signification” with #.

OLIYILICHUE
MHCHHE

OTHOLICHHC

MBICJIb

BOCIIpUATHUC

CMBICJI

CO3HaHHeC
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Tasks for recognizing fragments of the lecture and general content of
the lecture as a whole
If the statement is true, put + and if it is false, put —.

Jlekcuko-ceMaHTHYECKHUE BAapHAHTHI CJIOBA PCAIM3YIOT 3HAYCHUSA OI[HOfI
JICKCCMbI

KoprmycHast pabota mosesHa TOJIBKO JUIs JISKCUKOJIOTOB U JIeKCHKorpados

Using the audio fragment of the lecture, find meaningful errors in these
sentences.

a) The lecture talks about seven ways of derivation.
b) The function of word-formation means does not depend on the context.
In this type of task, auditory and visual perceptual supports are integrated.

The first support precedes the second

Put the sentences in the correct order as on the lecture plan.

Enuncreo moaxona k npodneme OCIT A.B.bornapko u npemnoaBatenci
PKH

CprKTypa (bYHKHHOHaHI:HO—CeMaHTI/I‘-IeCKOI‘O TI0JIA

Cyts noaxopa, npaktukyemoro A.B.bonnapko

Porb TekcuuecKuX M KOHTEKCTYAIBHBIX CPEJICTB BHIPKEHHSI CMBICIIA
Read the list of topics for the first two lectures. Listen to them and tell
which topics are missing. Complete the list.

1) Bpemennsie pamku BBOAHOTO Kypca «lIpakTuueckuii pycckuil s3bIK
Ul MTHOCTPAHLIEB Ha HAYAJIbHOM 3Tare».
2) Beenenue andasuta 1 MOHATHS PEAYKIIHH.

5) Heo0xoauMocTh yMEHHS HHOCTPAHIIEB Y3HABATh CIIOBA B IIOTOKE PEUH.

The material in this part of the lecture is presented in the form of a
hierarchical diagram. Reconstruct the information that is missing from the
diagram.

Hepapxmzanusi CXeMaTHYECKOro Marepuana Oosiplie, YeM HHOe
yTIOpSIIOYCHHUE, TIO3BOJISCT:

— JydIlIe YIOPSAO0YUTD JICKIIMOHHBIN MaTepual,

— YCTaHOBHTH CBSI3H OOIIETO C YaCTHBIM,

— YCTaHOBHTH CBS3M a0CTPAKTHOTO C KOHKPETHBIM

— YBHIETH 00N abpHC KOMITO3UIIUH JIEKIIUH, €€ CMBICIIOBBIE YaCcTH.
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Tasks focusing on the logical structure of the text.

Determine the internal structure of the second part of the lecture. What is
it based on?

1) OCHOBHOW Te3UC — pacKpbITHE Te3uca — WUIIOCTpalus —
BTOpOCTEIIeHHas HH()OpMAITUs — BBIBOJI;

2) OCHOBHOW TE3UC — BTOPOCTEICHHAs WHGPOPMAIIUI — PACKPBITHE
Te3Wca — WILTIOCTPAINS — BBIBOI;

3) OCHOBHOH T€3HC — PACKPBITHE TE€3KCA — BHIBO;

4) OCHOBHOM TE3UC — PACKpBITUE TE3UcCa — BBIBOJ — BTOPOCTEICHHAsS
uHQOpMAIHSL.

Tasks focused on building the instructional text, developing the
theme, and practicing the connecting elements of the text.

— Please read the additional text and title it. In what part of the lecture
could this information be included? Suggest how you might move from the
introduction to the main part of the lecture.

— Create an outline for this part of the lecture. Read the definition of
semantic class. Find a place for this information in your plan.

Tasks to vary the structure of the lecture.

— The lecturer begins his or her overview of the new topic as follows:
“Our next topic is a classification of positions according to the Moscow
Phonological School.” How would you like to begin?

— How would you transition from the introduction to the main part of the
lecture? What transition would you make? Write it down.

—How did the professor end the lecture? What conclusion would you
draw? Write it down.

Tasks to shorten the material of the topic.

— Shorten the content of the lecture. Which excerpts would you leave out?
Give reasons for your choice.

— Summarize the content of the lecture in five or six sentences. Write
them down.

Tasks to vary the level of difficulty of the material presented.
— The lecture was given to a group of students with an upper-intermediate
language level. Adapt it for a group with a pre-intermediate language level.
—Read aloud the definition of compression derivation that the student
wrote down in his or her notes.
— 71—
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Komnpeccusnaa Oepusayus — smo o06bpasoeanue cokpawjeHuii om
COCMABHBIX MHO20CA06HBIX 0003HAYEHUL MeX WU UHBIX PeaIuil.

— What important piece of information is missing? Write down the full
definition of compression derivation.

—Read the text and compare it with the part of the lecture you have
already heard. Find the information that was missing from the audio recording.
Write them down briefly.

Oral and written reproduction tasks

— Discuss the positions of two prominent linguists who have studied the
structural model of a sentence by selecting the objects of their study on the
right.

Text reproduction tasks
— Select an idea of the lecturer that interests you. Describe the current
state of the problem using additional material of your own.

Listener-Lecturer Feedback Task.
— After listening to the lecture again, fill in the “I do not understand” box
and formulate questions for discussion.

V. Illustrations. Multi-channel perception of the educational audio course
“Listening to lectures on Literature Theory”

Compared to the first audio course, the second part of the audio trilogy
entitled: “Listening to Lectures on Literature Theory” provided holistic
learning experience for literary scholars and cultural historians. For example,
in the module “The Subject of Literature, Science, and Art,” several learning
methods were used.

The auditory perception channel is an audible fragment of an authentic
lecture.

Ilpeomem uckyccmeéa He umeem uemko ouepueHHvlX epanuy. Kpye
UHmMepeco8  IUMEpamypvbl U  UCKYCCMEA  HPEe36bl4aiiHO  wupoK. Bes
KOHKDEemHAs, YY6CMBEHHO BOCHPUHUMASL PealbHOCMb  MOJCem  Cmamb
npeomemom uzoopadicenus. B npunyune nem pazuuyvl mexncoy npeomemom
HayKu u npeomemom uckycems. M yueHolil, u XyOOJNCHUK uMelom 0eno ¢
PeanbHOCmbI0, HO NOOX00SIM OHU K €€ U3YUEeHUIO NO-PDAZHOMY.



Education & Pedagogy Journal. 2023. 1 (5)

Visual perception channel

A) Text — presents N.G. Chernyshevsky’s ideas about the nature of
beauty.

B) Video — “Capoeira” (Brazilian martial art Capoeira combines elements
of dance (with which the duel begins), wrestling, acrobatics, and play. There
is a clear threat in the graceful movements of the participants.

C) Reproductions of paintings by Lithuanian artist and composer
M.K. Ciurlionis “Creation of the World,” “Sonata of the Sun. Allegro,” “Star
Sonata,” “Sonata of Spring,” and “Sonata of the Sea.” in combination with his
musical works as part of the double compositions of music and painting.

D) A presentation illustrating Viacheslav Ivanov’s opinion about the
work of M. Ciurlionis as an experience of synthesis of painting as spatial art
and music as temporal art.

These materials serve as the basis for various tasks, student-created
presentations, and thematic discussion materials.

Results and discussion

Listening is an important skill for both professional and personal
interactions. It can help improve communication skills such as vocabulary,
grammar, and speech. The three-volume textbook we analyzed shows that
listening can be the foundation for designing a comprehensive, cohesive, and
multifaceted course.

Using an integrative, versatile audio course has several advantages:

1. Using multiple channels for teaching material helps students develop a
range of skills intensively.

2. An integrative course is a holistic system that engages students in
multiple forms of communication.

3. Like the actual discursive process, it supports students’ speaking
activity in a variety of ways and strengthens their speaking skills.

4. The course helps improve the so-called inner speech necessary for
understanding and interpreting spoken material. It also helps students develop
skills in dealing with written and read texts.

5. An integrative course based on listening helps students address various
aspects of a written text, including its integrity, coherence, logic,
argumentation, and evaluation. It also considers the tone (textual modality)
and addressee of the text.
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6. Such a course, due to the versatility and variety of the teaching
material, creates a versatile framework for teaching and develops associative
and analytical thinking (the methods were explained in more detail in the
audio course “I listen and understand” and in [15] and are discussed in the
second part of this article).

Conclusion 1

There are not many audio and integrative training courses in higher
education curricula. Those that do exist often rely on newspapers or
monotonous academic texts. It would be useful to introduce more courses of
this type, especially for teaching General Russian and Russian for different
Majors.

Among the perspectives of the study is the creation of a project for
integrative courses in other areas.

PART II.

The Associative Method for Teaching the Vocabulary of Language
for Different Majors

The Associative Method is an effective way to help international students
memorize a large number of vocabulary items. Association, the connection
between two things, has been used in psychology since Aristotle to explain
how one phenomenon can lead to the occurrence of another. This concept,
known in associative psychology, has evolved and remains relevant
nowadays. The ability to make associations has led to many important
discoveries in various fields of knowledge. On the contrary, a narrow
associative field can limit understanding and prevent one from seeing
connections between real and hypothetical phenomena, impairing one’s
ability to solve problems.

The term associative field is often used in linguistics to refer to a
functional psycholinguistic model that captures the associative connections
between words. These connections, which may be conscious or unconscious,
are revealed through experimental methods and represent a person’s
awareness during communication. Researchers such as Yu.N. Karaulov,
Yu.D. Apresyan, A.V. Bondarko, and V.P. Abramov [16] have studied the
concept of associative field, and N.V. Akovantseva has stated that it also
represents a special way of grouping language units [17].

74—
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Creating associative links, reflecting a person’s unique consciousness,
follows certain laws and can be improved. Although it may seem that each
person uses only the set of associations that he or she has accumulated over a
lifetime, it is possible to significantly expand this range and develop the habit
of associative thinking. This can be especially useful for students.

The types of associations that arise are based on the logical and the
grammatical criteria. Based on the logical criterion, which marks the presence
of a semantic connection between phenomena, two types of associations are
distinguished: 1) central, where this connection exists directly (e.g., yuebnux —
3HaHUe, coopydcenue — cmpoumens); 2) peripheral, with mediated or absent
semantic connection (e.g., agapusi — 002#c0b, yuumens — dopoea) [18].

For our purposes, the associations made on the basis of the grammatical
criterion are more important:

1) syntagmatic when the grammatical class of response words differs
from the grammatical class of stimulus words (kraccuguxayus -
CeMaHmMU4ecKkasl, 8b1600 — COEAH),

2) paradigmatic when the response words and the stimulus words belong
to the same grammatical class. Nowadays, researchers distinguish at least six
types of paradigmatic associations based, for example, on the type of cause-
effect (6ecrna — nouxu), part-whole (cpeda — neoens), contrast (Oenv — HOUb).

The data of N.G. Miloradova show that at least 66% of associations of
people are central. On the other hand, a high number of peripheral
associations could indicate a lack of language skills or a slower thought
process. On average, people tend to form at least 70% paradigmatic
associations, i.e., associations based on common features or categories. In
contrast, a higher proportion of syntagmatic associations, i.e., associations
based on a sequential relationship, might indicate immature thinking.

A set of learning tasks arranged in the course according to the principle of
increasing complexity could look like this.

Tasks for close associations

They can be used to teach Russian language vocabulary to international
students at levels A2 and B1. A stimulus word is given, and all stimulus words
are taken from the philologist’s dictionary of active terms: abzay, axmanm,
OMpLIGOK, pyOpuxa, yumama, memagopa, pupma, nepcoHaxnc, Ccroxcem
(possible associations: a63ay mexcma, yoaunsiil abzay, ab3ay Homep 2, TUWHUL
absay, clodcem pomanda, Clodicem nepeo2o Momda, XpecmomMamuiinblil Clodicem,
PA36EMBNICHHBIIL CIOJICEN).
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Tasks for remote associations.

Two or three stimulus words are given, and the association must be
general. For example: pasoen, napacpagp, mexcm (yuebnuk); nousmue,
KOHyenm,  mepmun  (meopusi);  KOHBEpCUs,  KOMHUpeccus,  cocamue
(npednodicenue);, MuUnoio2ust, Kiaccupurkayus, pasHo8UOHOCMU (npeduxamaol);
go3pacmanue, yOvleaHue, coxpameHue (36YYHOCMb);  CONOCMABIEHUE,
NPOMUBONOCMABIEHUE, CONONOICEHHOCMb (NOHAMUSL), HAYATbHASA, CPEOHSI,
Oeticmsue (¢haza deticmeus), Amb, xopel, nodmMa (CMUXOmMeopHvIll pamep),
usocunabuzm, maopuean (cmpoxa).

These tasks may include introducing two or three words or phrases and
asking students to develop a general association. These words or phrases may
be related in various ways (e.g., as synonyms, antonyms, or with a gradation
of the meaning), or they may have no clear relationship. These tasks suit
students at B1, B2, and C1 levels. The materials for these tasks at the
Department of Russian as a Foreign Language of the Philological Faculty of
Moscow State University are often taken from textbooks on listening
comprehension for international Philology students [11, 12, 13].

Tasks for complex associations.

Students are presented with two, three, or four stimulus words, and when
looking for associations, additional actions are allowed, such as changing the
grammatical form of a word and using prepositions: o6pa3z, nepconasic, poman
(xyoooicecmeennvlii  06paz, o00paz nepcoHadica, NePCoHaAddC 6 pomane,
mulcaums  obpazamu, obpasuwiil psod), lozonv, eopeus, cmex, “Pesusop”
(copvruti cmex, eozonesckuti “Peeusop,” cmex 6 ‘“‘Pesuszope,” cmexosas
KyIbmypa, ocmesnue).

Such learning activities are especially suitable for groups of B1, B2, and
Cl1 levels. Attention to the development of associative thinking can be focused
by teachers in class on vocabulary, grammar, and development of written and
oral speech — both on the material of General Literary Language and on the
material of the Language for different Majors. Tasks of this type can also be
included in the so-called lexical-syntactic dictations.

The most active method of searching for associations is the work of
students in a group, the so-called brainstorming. The nature of the tasks’ set is
the same, but they are carried out by all members of the group, who
repeatedly throw ideas into a common piggy bank. The associations are
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written on the board without any special additional rules, and are subject to
discussion. Surprise, disagreement about the expressed ideas usually
contribute to the emergence of new connections and associations, and their
number multiplies quite significantly. Sharp criticism of the idea must be
excluded, no matter how unusual and individual it may be.

The discussion aims to select the most popular associations of the group
without evaluating them according to the degree of their attractiveness and
without indicating their authorship. Without exception, the authorship of all
associations is recognized as collective and not individual.

Conclusion 2

Psychologists have long recognized that associative thinking can be
developed. Some researchers argue that the brain’s association with written text
is merely a reflexive response to information received through the visual channel,
but nonetheless, external influences are stored in our memory in some way. With
repeated contact with similar components, associative memory begins to operate,
which is more complex and more profound than just reflex.

Including tasks specifically aimed at developing associative thinking in a
Foreign Language course can provide intensive training for students’ memory,
helping them to develop their ability to work with large groups of new lexical
units as well as the habit of volumetric seeing and comprehension of the
problem. It also outlines new possible links between routine phenomena.

General conclusion

Practice shows that the Integrative Method of teaching the Vocabulary of
Language for different Majors is compatible with the introduction of the
Associative Method, and both together intensify the learning process. In this way,
students can gain a deeper understanding of the language and its related concepts.
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I'pekoea Onvea Koncmanmunoena
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AHHoTanusi. Beedenue. CTaTbsl MOCBSIIEHA COBPEMEHHBIM METOAAM
o0y4eHust JIeKCHKe si3blka crenuansHocTH «Punonorus: JIMHrBHCTHKA!
JlutepaTypoBeneHue» U BBIABUTAET HA OOCYKACHHE Ba ONPOOOBAHHBIX HA
NPaKTHKEe METOJa — WHTErPaTHBHBIH M acCOUMATUBHBIA. HTErpaTHUBHBIN
METOJI CBSI3aH C MHOTOKaHAIBHBIM MPEABSIBICHHEM y4eOHOTO MaTepraia u
BBISBISIET NMPUHIMIBI €r0 OpraHM3aliH. 3a OCHOBY TaKOHW MPOTrpaMMBbI
Oepércs  Kypc  ayaupoBaHHS ~ yd4eOHBIX  JIEKIHH,  ITOCTPOCHHBII
UCKJIIOYUTEJIbHO Ha Marepualie ayTeHTHYHBIX JICKIIMOHHBIX (parMeHTOB.
I'moccapum Jsiekiuid, SBISSACH MAaTepHaIoOM JUIS ITOBTOPEHUS OCHOBHBIX
TPYIHOCTEH PYCCKOTO NPOU3HOIIEHHS JUIi MHO(OHOB, B TO XK€ BpeMs
NPEACTABISIIOT ~ MPEAMETHBIM  psAA  JUCHMIDIMHBL. B pesymbrare
BBICTPAaNBAaETCsl KOMIIAKTHBIM MHOIOLIEJIEBOM KypC, OXBaTBIBAIOLIUN TaKHE
obOmacti, Kak (OHETHKA/aKICHTYallUs/pPUTMHKA B  COBOKYITHOCTH
C JIEKCHKOI/TpaMMaTHKOMH/IOTHKOI/KOMITIO3UIINEH/PUTOPUKOI/  aHATU30M
TEKCTa 3BYYaIlero ¥ NUCbMEHHOT0/pa3BUTHEM pedr. [I0CKOIBKY THITOJIOTHS
3aJ[aHUi 10 KaXKJOH JIEKLIUK OOIIMPHA M BOCIIPOU3BOJHUTCS HEOJHOKPATHO,
y4aliecs: MoJIydaloT BO3MOXXHOCTh YBHAETh KXKIBIA NMPEeIMEeT C PasHBIX
CTOPOH B €r0 €IMHCTBE M IPOTUBOPEUHSIX.

AcconyaTHBHBIA METO/] HAIleJIeH Ha 3aKpeIyIeHHe B NMaMATH YJaIlnuXxcst
O6ompmmx ~ OOBEMOB  cCHENMaIbHOM  JIeKCHMKH.  OmnepanuoHanbHas
JIESITEJIFHOCTD YYaIIUXCsl CBSI3aHa KaK C OJMKHUMM WM JTAIIBHUMH, TaK H C
OCJIO)KHEHHBIMH aCCOLIMALIMSIMH Ha CIIOBO-CTUMYJI, B3STOE U3 JICKIIMOHHOT'O
TJI0CCapHsL.

ILlenvio  cmambu  ABIAAETCA  KaK  ONHCaHHE  IEPEAaBaEMOro
MHTErPaTUBHO U aCCOLMATUBHO YUE€OHOTO MaTepuaia, Tak U MpeJcTaBlIcHuE
psna cmocoboB pabOTHl CO 3HAHWEM B XOJlle¢ TOMOOHBIX  O0OydJaromuX
KypCOB.

Mamepuan u memoosi. Bexynym MeTOJOM HCCIIEA0BAHUS TTOCITY KU
COIIOCTABUTENBHBI aHAIM3 peaJbHBIX W TUIOTETHYECKHX CIIOCOOOB
COGAVMHEHUS] PAa3HBIX IIeJeH, 3agad W BHUJIOB PEYEBOH JEATEIBHOCTH
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yuamuxcs (YHKIIMOHATBHOTO Kypca PYCCKOTO s3bIKa KaK MHOCTPAHHOTO B
€IMHOM Kypce.

Pesynomamor u o06cysicoenue. BpIICHWIOCH, YTO NENH W 33Ja4d
dbopMupoBaHHS psAAa  pasHBIX IO CBOGH TIpHUPOJIE KOMIIETCHIUH
COBMECTUMBI B €IMHOM Kypce o0yueHus. Hecymei ocHOBOW Takoro Kypca
MOXET CIYXXHTh ayIupoBaHWE KaK BHI PEUEBOW  JEATECIHHOCTH.
A otpabaTbiBaeMble B 00CYKIa€MOM TPEXYAaCTHOM YYEOHOM KOMILIEKCE
YMCTBEHHBIE JeHCTBHA (W3BJIICUCHHE WH(POpPMAIMA W3 HEOTHOPOIHBIX
HUCTOYHHUKOB, TIpeJjiaraéMbIX Ha Ppa3HBIX HOCHUTENAX, COIOCTABICHHUE
SIBIICHUH, BBIJIEJICHUE TTIABHOTO, COCTABJICHHE U3 Pa3pO3HEHHBIX JIEMEHTOB
1eJioro, (opMyNIHpOBaHHE OOIIEH M YACTHBIX MPOOJEM, HCUHCICHHE
aCIeKTOB MpoOiieMbl) (OPMHUPYIOT —OIpPECIICHHBIH THI MBIIUICHHS,
HEOOXOAMMBII 00yJaloMMcs He TOJIBKO 1O crenuanbHocTu «Dunonorus:
Jluareuctuka: JIutepaTypoBecHNE», HO U IO JPYTHUM CIICITHAITEHOCTSIM.

3axniouenue. VIHTETpaTHBHBIA M aCCOIMATHUBHBIA Yy4eOHBIE KYpPCHI
MPEICTaBIIIOT COOOH IENIOCTHYIO CHCTEMY, BOBIJICKAIOMIYIO YYaIlIerocs
cpa3y B HECKOJIbKO BUJIOB YMCTBEHHOW, PEUEBOMl AEATENbHOCTU. Takum
00pa3oM, JOCTHTAaeTcs YCKOpeHHOe (HOpMHUpOBaHHE IOMUHHPYIOUICH,

po¢heCCHOHATBHON KOMMYHUKATUBHON KOMITCTCHITUH.

KiloueBble  caoBa:  Pycckuil  A3bIK  KAK  UHOCPAHHLIL,
UHME2PAMUBHBII MEMO0, ACCOYUATUBHDIL Memo0, 0byUeHue JeKCUKe, s3bIK

cneyuailbHocmu «Dunonozusy
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Abstract. The article deals with grammatical means used by the
speaker to indicate the source of information when forming an utterance
whose purpose is to convey the information obtained in communicative acts
prior to a particular communicative act. It will be shown that these
grammatical devices, belonging to different departments of the language
system, are not fully characterized in the scientific and methodological
literature and, in particular, in the official documents regulating the teaching
of Russian to international students. For international students, using
grammatical means to indicate the source of information in the productive
language, for example, when writing a literature review for a master’s
thesis, poses a significant difficulty. However, it is possible to fill the
existing gap in the applied description of the language system (its fragment)
based on the research results in theoretical linguistics. In order to determine
the place of grammatical means of indicating the source of information in
the language system, the authors refer to the concept of communicative
grammar by G.A. Zolotova to the terms “focalization” and “means of
focalization” proposed within the framework of this concept. Following
G.A. Zolotova, the grammatical means of focalization are classified
according to the type of interaction between the model of the source text
and the chosen model for conveying information in the created literature
review. Considering the system of focalization in the Russian language
from the point of view of theoretical linguistics, the tasks of their study and
description are formulated from the linguistic-didactic aspect and
scientifically justified for language teaching.

Keywords: Russian for academic purposes, source work, formal means of
focalization, reporting verbs, reporting clauses, writing skills for research work
8
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The most important goal of foreign language teaching is forming

communication skills. The use of a foreign language as a means of
communication is impossible without mastering a sufficient number of lexical
and grammatical units necessary for constructing an utterance — a tool for
fulfilling a certain communicative task. The description of communicative
tasks (intentions) and linguistic units corresponding to them is the basis of
normative documents regulating foreign language teaching.

One of the communicative tasks systematically confronted by the
participants of one or another communicative act is the transmission of
information previously obtained in a communicative act preceding a given
communicative act. This communicative intention is specified in different
forms in the state educational standards for Russian as a foreign language at
different levels' :

“A foreigner must be able to convey ... the content, the main idea of the
text read or heard” (from Requirements for Russian as a Foreign Language.
First level. General mastery of the language [5, p. 10]).”

“A foreigner must be able to:

(a) adequately perceive and understand educationally and professionally
relevant information from written and oral texts, process it and present it in
oral or written form.

(b) compose textual and oral works of the following genres: ... Abstracts,
summaries of various kinds, term papers, dissertations, reports, and scientific
communication (from the requirements for the second proficiency level of
Russian as a foreign language, taking into account a student’s professional
orientation [6, p. 28]).”

When forming an utterance based on the text of another, it is often
important for the sender of the message to draw the attention of the receiver of
the message to the source of information conveyed, for which the language,
including Russian, has special means. In the state educational standards, these

! The systematization of grammatical tools for the creation of literature review is understood
as an important task by foreign language teachers in various countries, see e.g. [1-4].
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means are described extremely sparingly: “Complex sentences with
conjunctions ymo, ymoobul, Kax, sAKodwl, au (B cmamve coobwaemcs, umo...;
Bo emopoii uacmu onucwieaemcs, kak...). Indication of direct speech
(quotations) and indirect speech. Indication of the source of information”
(from the description of the content of language skills in the requirements for
the second level of mastery of Russian as a foreign language, taking into
account the student’s professional orientation [6, p. 33]). In fact, the standard
proposes a formulation of a communicative task instead of a description of
lexico-grammatical material that can organize an utterance for implementing
this communicative task.

Meanwhile, the system of syntactic means “for expressing the source of
knowledge underlying the message” in Russian is very extensive [7, p. 33];
see also [8]. The detailed presentation of these means in describing the
content of language competence in normative documents can prevent possibly
incomplete, inaccurate reproduction of this language material in textbooks and
teaching materials for Russian as a foreign language.

As is well known, to correctly determine the composition of the language
material necessary for the implementation of the communicative intentions
declared in the educational program, it is necessary to resort to theoretical
linguistics [9, p. 9]. In the linguistic studies of the Russian language, the
constructions of which the focalized statement is an integral part are singled
out and characterized in detail by G.A. Zolotova'.

When adding references to the source of knowledge underlying the
message to a sentence that “contains this or that information about objective
reality”, Prof. Zolotova calls the sentences a focalization. However, the
constructions “have a second structural and semantic plan that refers to the
subject, the ‘author’ of perception, who establishes or evaluates the
phenomena of reality, and sometimes also to the nature of perception” [7,
p. 263], she calls focalization constructions.

! In her study (1971), Professor Zolotova notes how unfortunate it is that Russian is not an
international language of science and how this fact leads to many profound and informative
works by researchers from other countries going unrecognized. This can be seen in the
comparison between the extensive work of G.A. Zolotova on complex syntactic structures and
the indication of the source of information and the more recent work of Professor Hyland and
his colleague from Hong Kong [1].

84—
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G.A. Zolotova has shown that the properties of the focalization
construction and the features of its organization directly depend on the
constructive possibilities of the focalization tool chosen by the speaker — this
is another reason that explains the need for a detailed description of the
grammatical tools of focalization in order to teach their practical use.

In the work of Prof. Zolotova, three types of focalization constructions
were identified [7, p. 263-278]:

1. The focalizing model is attached to the focalized model, with no
interaction between the models (their structural change). For example, this
type of focalization is observed when the following is used to indicate a
source of information:

(a) the structure of a compound sentence — in this case, the reference to
the “author” is expressed in the form of a main clause, in which the focalized
model takes the position of a subordinate clause:

B. Benunckuii 6 peyenzuu na “Pumopuxy” A. Kowanckozo nuwem no
10800y 6eCcCol3HOIl KOHCMPYKYUU C YCTIO6HbIMU OMHOUIEHUAMU, YO A
dopma “npowe, aecue u ayuwe”’ cowsnou (3oaomosa I'A. Beccorwsmuvie
CILOJICHBLE NPEONONCEHUSL C MOUKU 3PEHUsL TEKCMa);

H.C. Ilocnenos noovimodicusaem, 4mo oowuM npusHaAKom Oeccor3HbIxX
CHLOJICHBIX KOHCIMPYKYULL CILYHCUM HENOCPEeOCMBEHHAsL 83AUMOCEA3AHHOCTb
cooepoicanus  6x00awux 6 ux cocmas npeonodxcenutl (3onomosa I.A.
beccorosnvie cnosicnvie npednodicenusi ¢ mouKy 3peHus mexcma);

(b) introductory constructions that form the focalization model:

Ecnu, Kkak cnpasedonueo nonazarom aemopvl 21debl, MAKCUCHDbIE
OMHOUEHUST PA3HOBPEMEHHOCTHY / OOHOBPEMEHHOCIU XAPAKMEPU3YIOm C653b
8 NOMUNPEOUKAMUBHOM KOMNIEKCe, MO MONCHO BCHOMHUMb, UMO 8peMsi —
JUWb 00HA U3 NPEOUKAMUBHBIX KoMnonenm, no B.B. Bunozpaoosy, napsoy c
MOOanbHOCMbIO U nepconanviocmoio (3onomosa I A. K sonpocy o maxcuce);

Ihwkun ons Bunoepaoosa 6w, no cnogy /I.C. Jluxaueea, ‘“nobumvim
eepoem” uccredosanuti. K npobremam ananusza mexcma (3onromoea 1A
B.B. Bunozepaooe 6 pabomax o Ilywukune).

(c) Synthaxemes with the meaning of the focalizer and the focalizer with
a possessive-locative connotation that are formally included in the structure of
the focalized clause but do not enter into collocations with other forms that
form the pattern clause." [7, p. 98-99]:
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Jna  Tumupsazeea rax Quszuonoea pacmeruti OCHOBHOU HAYUHOU
npobremoil  6blI0 UZYUEHUE NPOYecca YCBOEHUsl 3eleHbIM PACTeHUeM
yenepoda noo GIUAHUEM OSHEpPIUU CONHEYHbIX Jyuell, m. e. npoyecca
domocunmesa (Paxumun [O.B. Hamamu K. A. Tumupszesa);

B mo epema xax y Hviomona [focalizer| onuna cnexmpa npegviwana
wupuny 6 namos paz, y JIokaca onuna ovina 60bue WUPUHBL TUUDL 8 MPU C
noaosunou pasza (@umunnos M.M. Hcaax Heromon. E20 dcuzhb u HayyHas
OesmenbHOCMb);

3amemum, umo mepmunom maxcuc y P. HAxoocona u A.B. Bonoapxo
[focalizer with a possessive-locative connotation]' nazean useecmmuiii npusnax
O0O0HOBPEMEHHOCIU OO0  NOCIe008aMENbHOCIU  OeUCMBULl  2l1A20MbHO20
npeouxama u Oeenpudacmusi (ROMom U Opyeux noaynpeouUKamusHolx 060ponos)
8 pamkax 00Ho2o npednodicenus (3onomosa 1" A. Pycckuii enacon ¢ cmpykmype
mexcmay);

U 6e0b on yenvlii ek gce maxou-mo Ovll: 0eHbeU — eMy CONoMd, OPo8a
kakue-mo (Cyxoso-Kobwiiun A.B. Ceaovba Kpeuunckoeo).

2. The focalized model is integrated into the focalizing model (in a simple
sentence). This model interaction is most evident when reporting verbs serve
as the means of focalization. That is, verbs of speech-thought-action, through
which the modus frame revealing the position of the subject of speech-thought
in relation to the dictum content of the statement, is made explicit [12, p. 75].

Two factors determine the nature of the transformation of the focalized
model:

a) the construction abilities of the reporting verbs: kmo? omueuaem umo?
(B. n.), kmo ykazvieaem Ha umo? (na + B. n.); kmo? cyumaem umo? (B. n.)
uem? (T. n.);, xmo? nuwem o uém? (II. n.) / o uém? (Il. n.) kax o uém? (Il. n.)
uop.;

b) For example, when you focalize a typical model “subject and its
quality,” the case forms of the subject and predicate of the basic model are
changed according to the requirements of the focalizing construction:

Credyrowyio 3adauy [the predicate of the basic model is in the accusative
case] Bunozpadoe euden ¢ cucmemamusayuu [the subject of the basic model
is in the “B” + prepositional case:] «peuesbix edunuy, KAk Munos, 0OHOPOOHbLIX
Gopm__cnosecrou komnosuyuuy (3onomosa I'A. B.B. Bumnoepados u
nepcnekmuebl punono2uu);

[T}

" For more details on the distinction between the meanings of the syntaxeme “y” +
genitive case, which is considered a “proposition of focalization”, see [10], [11, pp. 106—107].
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Ilpogh. JI. A. byraxoeckuii maxaice, gcned 3a /lenvoprokom, 803600um
amy _copmy [the subject of the basic model is in the accusative case]
npoweduwe2o K _noseaumenviomy Harkiowenuto [the predicate of the basic

[T 1)

model is in the “xk” + dative case] (Buwnozpados B.B. Pycckuil A3bIK.

Tpammamuueckoe yuenue o cioge);
Kniouom [basic _model predicate is in the instrumental case] «

apxumexmonuke mexcma B.B. Bunozpados cuuman ‘“oopas [the subject of
the basic model is in the accusative case] asmopa” <...> (3onomoea I"A.
Kommynuxamusnuie pecucmpol peuu 6 Komnosuyuy mexcma).

When we focalize models with other typical values, the basic model
undergoes a transformation “that converts a subordinate clause (in a

propositional context) into a predicate name.” [13, p. 317]. The syntactic
derivation implies a nominalization of the predicate of the basic model, which
causes a change in the case form of the subject and, if necessary, of the object:

Cymmupyss udeu npedwecmsennuxos, E.B. Iladyuesa ommeuaem
B03MOJICHYI0 MHO203HauHOCcmb [substantive from an adjectival predicate in the

accusative case] wwiokymugHnozo npednasnauenus [the subject of the basic

model in the genitive form] npednoowcenus (3oromosa I'A. O nymsx
CUHMAKCUYECKUX UCCIe008aAHUL);

Jlanee, on [Timiryazev] ycmanasnusaem onpeodenennyio 3a8UcUMOCHib
[substantive from a verbal predicate in the accusative case] xumuueckoeo

Oeticmeus [the subject of the basic model in the genitive form] om
nanpsiicenus ceema (Kpawenunnuxoe @.H. Kiumenm Apradvesuy

Tumupsszes);

On [Macer-Prinsepu] ne commuesanca s npoucxoocoenuu [substantive
from a verbal predicate in the “6” + prepositional case] scex amux men [the
subject of the basic model in the genitive form] uz xzopoguira leamve u

Kasanumy (Tumupszes K.A. Cnekmpanvuulii aHaiu3 xiopouia).

3. The focalized model includes the focalizing model (in a simple
sentence). This kind of interaction between the focalized and the focalizing
model is described by G.A. Zolotova on the example of sentences in which
the reporting verb is used in passive form as a means of focalization. In this
case, the basic model (the focalized model) also undergoes transformations
determined by its typical meaning. However, the different interaction between
the focalizing model and the basic model is reflected in the different case
form of these models: the subject of the basic models with the typical
meaning “subject and its qualification” is used in the nominative case, while
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the subject focalizer in the focalizing model is in the instrumental case.
Models with another typical meaning in the nominative case have a predicate
name (the result of the transformation of the predicate of the basic model):
Keaopamypa [the subject of the basic model is in the nominative case]
cnodicHvIx  Kpusvlx ceooumca Hwromonom [subject-focalizer is in the
instrumental case] x keadpamype craeaemvix (Basunos C.U. Hcaax Hviomon);
To-6uoumomy, 6csi_COBOKYNHOCHb OPEBHUX CAABIHCKUX NUCbMEHHBIX
namamnuxos [the subject of the basic model is in the nominative case] <...>
paccmampusaemcs Jlomonocosvim [the subject-focalizer is in the

instrumental case] xax nucomennocmsb HA «OpesHeM CAABIHCKOM S3bIKe»

(Yenenckuii b.A. M.B. Jlomonocosé o coomuowenuu yepKoBHOCIABIHCKO20,
OpesHepyccKo20 U “‘0pesHecagancKoeo” A3bIK06 (Ha mamepuaie e2o 3anucKu
0 AJIL Hlneyepe));

Tenoenyuosnocms [the substantive from an adjectival predicate in the

nominative case] ymeepacdenui [the subject of the basic model is in the
genitive case] Ha36aHHbIX UCTHOPUKOE MO020a euje Oblia C 20peubio U eOKOoll

uponuen evicmeana Muxaunom Bacunvesuuem Jlomonocoswvim [the object-
focalizer in the form of the instrumental case | <...> (Tlopgpupudoe H.I.
lpesnuii Hoezopoo. Ouepru uz ucmopuu pycckoti kynomypol XI—XV 6s.).

G.I. Rozhkova has repeatedly emphasized that the methodology should
be understood as “dependent on and derived from the whole system of the
Russian language” [14, p. 9]. The interpretation of the syntactic properties of
sentences in which the modus and dictum models interact, proposed by
Professor Zolotova, and the systematization of the lexical and grammatical
means of designating the source of information allow us to formulate and
scientifically justify the tasks of studying and describing the above fragment
of the language system for methodological purposes. It seems possible to
outline two main directions of the applied work:

1. First, the teacher of Russian as a foreign language must prepare a list
of lexical and grammatical means of indicating the source of information in
normative documents. This should be done based on the language system and
research results in theoretical linguistics. It is also necessary to justify the
distribution of means of focalization in normative documents according to
different levels of language proficiency.

2. Second, it is necessary to characterize the working methods
(presentation, exercises, techniques of speech introduction) to the
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constructions of focalization that teacher-practitioners can use in developing
textbooks for Russian as a foreign language.

It is obvious that introducing new methods into teaching Russian as a
foreign language should be gradual and build on already learned material [14,
p- 27]. From this point of view, the first ones that should be introduced are the
means of focalization that do not require structural changes to the models they
connect, i.e., they are used in constructions of focalization of the first type. These
means are listed above. For a correct linguodidactic description of these means
related to the source of information, a number of problems have to be solved:

1. It is necessary to investigate possible semantic differences between
syntaxems with the meaning of focalization with locative connotation and
syntactic contexts in which these forms are used. It is necessary to work
thoroughly on the methods by which these prepositional forms can be
presented to a foreign audience — in particular, to avoid their confusion with
homonymous syntaxemes, for more details, see [15, pp. 199-201].

2.1t is useful to conduct a similar investigation with respect to
introductory constructions such as ¢ mouku 3penus + genitive, no + dative,
coenacno + dative, in order to understand whether they can be introduced as a
list, as absolute syntactic synonyms, or whether the context of the use of each
of the constructions should be specified.

3.0ne of the main tasks in characterizing complex sentences, the
structure of which can be used for focalization of a message, should be the
formation of a list of reporting verbs, impersonal predicative words beginning
with “0” and occupying the position of a predicate in the main clause. It is
necessary not only to select the most frequently used lexical units but also to
find out the semantic differences between them. It is obvious that
H.C. Ilocnenos nuwem, umo... is not the same as H.C. [locnenos
oonapyxcun, umo..., or H.C. Ilocnenosy uzeecmno, umo... is not the same as
H.C. Ilocnenosy acno, umo.... When speaking about the semantic differences
between reporting verbs, one usually refers to the nuances of the modus
meanings contained in the modus framework formed by these verbs. Based on
the analysis of these modus meanings, G.A. Zolotova elaborated:

a) Qualifying Focalization — Focalization models “that contain an evaluation
of objects or phenomena, or reveal the content of concepts.” [7, p. 265];

b) Perceptual focalization [7, p. 272];
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c) Recognition focalization — in these sentences, focalizing models
interact with basic models by “reporting the feature of the object recognized
by the subject of the focalizing model” [7, p. 274].

Professor Zolotova’s paper lists verbs that can be used in the modus
framework with qualifying focalizations, perceptual focalizations, and
recognition focalizations. Here are some examples:

a) Ou [Yablochnikov] nucan, yumo «pycckas ceeua 8 Kopomioe epems
PACnpOCMpanuLace no ecemy mupy, oouos uz Iapuosca 0o 0eopyos waxa
nepcuockozo u kopoas Kambooocu...» (Beiimxos @. Pycckuil ceéem);

Paccyacoasn no ananozuu co 36ykom, Horomon nonazaem, umo s¢upHuie
KOeOaHust OMau4aiomcsi no Geiudune, Ho He no cxkopocmu (Basunog C.H.
Hcaax Hviomon);

..Ewe noonexcum commnenuio (ocobenno nocie - nocieoHux
uccneoosanuti Lllynka u Mapxnesckozo), npunadiedcam Jau My JUHUU
2NAGHOMY COCMABHOMY HAYANLY XAOPOPULA ULU KAKOMY-HUOYOb U3 €20
npooykmog pasaodicenus (Tumupsizee K.A. Kocmuueckas ponv pacmeniis),

0) Eoceoneeno mvi euoum, xax Coanye u Jlyma nossusiomces uz-3a
20pU30OHMA, ONUCLIBAIOM HA Hebe Oyeu U CHOBA MPAYYMCA 3a 3eMiio
(Benuxosuu 3. Cnop o 3emue);

6) Bonvma omkpwin, umo 08a pasHvix Memania npu NpUKIAObIGAHUU K
A3ZBIKY 8bI3bI8AOM KUCAbL 6KyC (Braoumupos C. Pooicoenue 08yx Hayx);

B pesynomame okazanoce, umo medncoy uxc-nyuamu u gpocgopecyenyuetl
Ha camom Oere Hem Huxaxou ces3u (Hewaee U. Omkpoimue
PaAoUoaKmueHoCmuL).

These few examples already show that some reporting verbs merely denote
the source of knowledge underlying the message. In contrast, others are
semantically more complex: They not only indicate the source of information
but also contain other mode meanings: Evaluation, an emotional attitude of the
speaker towards the message presented in the dictum part. Reporting verbs
should be carefully and thoughtfully grouped in textbooks and study guides so
that international students can select the correct lexical unit from the list'.

' A similar problem arises when studying other foreign languages. For example, an article
about English reporting verbs in a foreign class says that international students do not see the
semantic nuances of reporting verbs [16, pp. 33, 45]. See also [17, 18].
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The examples also show grammatical problems, which, on the one hand,
are not specific to focalized constructions, but on the other hand, must be
taken into account when presenting and practicing these constructions. These
are:

1) the grammatical construction of the predicate of the focalizing model
with an indefinite-personal focalizer (Cuumatom, umo..., oxazanoce umo...);

2) the possibilities of syntactic synonymy: the formation of the predicate
of the focalizing model with the help of the compensator verb and the
derivative of the reporting verb in the corresponding case form (Horomon
npeononodcun, umo... — Hotomon vickazan npeononosicenue, 4umo...).

Structurally focalized constructions of the second and third types are
more complex and will be considered in the next section. To describe these
constructions from a linguodidactic point of view, you need to do the
following:

1. Outline the rules for transforming the basic model in interaction with
the focalizing model (for teaching purposes); point out possible difficulties
that students might encounter (especially those caused by the characteristics
of the student’s native language);

2. Determine the construction potential of the reporting verbs (i.e., the
case structure of the interacting models of modus and dictum with a given
reporting verb). From our point of view, for this task, it is useful to refer to the
appendix “Verb Combinations” compiled by G.A. Zolotova in the “Syntactic
Dictionary of the Russian Language” [10, pp. 351-375].

When introducing grammatical means of message focalization within a
new educational level, it is important to follow the principle of systematic
learning.

Both the teacher and the student should combine new and already learned
means of focalization in a paradigmatic way when “different branches of the
linguistic system solve the same problem — the expression of subjective
meanings” [15, p. 204.

Above, we discussed examples of message focalization where the author
and the author of the literature review are not the same. The B2 language level
defined in the educational standards includes the ability of students not only to
understand and analyze the work of others but also to write their scientific
texts, such as coursework, dissertations, and scientific communications.
Achieving this requires specific analysis from a language teaching and
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learning perspective, including focalization constructions where the speaker
and author are the same person. This is called the metatextual use of
focalization, where the author is also the commentator of the text [19, p. 404].

3ameuy, umo ucnonv3yemcs >mMom MEPMUH 6 PAHLIX CMBICAAX! )
A.B. Bonoapko peub udem 0 3HAYEHUSX SPAMMAMUHECKUX KAmezopul, a 6
“Kommynuxamusnou epammamure’ 2mo 00006ujenHble 3HAYEHUs ydacmell
peuu u ux nookiaccog (3onomosa I.A. Ilpobremsl epammamuru pycckozo
2nazona);

Ha moui 632120, mounee Ovl10 Obl 8 5MOM mMpyoe HA36aHUE NONel He
DYHKYUOHATLHO-CEMAHMUYECKUMY, a4  KAMEe20PUAIbHO-CeMAHMUYecKumu
(3onomosa I A. K meopuu nous 8 a36lK03HAHUL).

It is obvious that special attention should be paid to these constructions in
language textbooks and teaching materials for non-native speakers of Russian.
However, for effective teaching, it is also important to consider the context in
which they are used in an applied pedagogical language model [20].

In conclusion, we would like to say that understanding the linguo-didactic
perspective of focalization constructions, which are not yet fully described in
the literature, while relying on a language system, is crucial for effective
teaching of these materials to non-native speakers and for successful mastery
of the materials by students.
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ONMUCAHUE TPAMMATUYECKUX CPEACTB YKA3AHUA
HA UCTOYHUK WHOOPMALINK B PYCCKOM A3bIKE

B LIENAX OBYYEHMA MHOCTPAHLIEB CO3AHUIO
BTOPUYHBLIX TEKCTOB
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AHHoOTanus. PaccmaTpuBaloTcs rpaMMaTHIeCKUe CPENCTBA, KOTOPBIC
HCTIOJIB3YIOTCS TOBOPSIIUM JIJIsi 0003HAYCHUSI UCTOYHUKA WH(POPMALIUHU TIPU
OpraHu3allMd BBICKA3bIBAHMS, LEJIb KOTOPOrO — Iepelrada CBEICHU,
MIOJIYYEHHBIX B KOMMYHUKATUBHBIX aKTaX, MPEALUIECTBYIOIIUX KOHKPETHOMY
aKTy KOMMYHHKamud. [loka3aHo, YTO 3TH TpaMMaTHYECKHE CpPEICTBa,
MIpUHAJIeKAITUE PA3HBIM OTAENaM CHCTEMBI S3bIKa, HE OXapaKTePU30BaAHBI
B IIOJIHOW Mepe B HAyYHO-METOAWYECCKON JIMTEpaType W, IpeXkIe BCero, B
HOPMAaTUBHBIX JOKYMEHTAaX, PErJIAMEHTUPYIOLIUX O0ydeHHEe HHOCTPAHIICB
pycckoMy sI3BIKYy. MexXay TeM Ui WHOCTPAHIEB  HCIIOJB30BAHHE
rpaMMaTUYECKUX HWHCTPYMEHTOB YyKa3aHUs HAa HCTOYHUK HH(OpMAIMH B
MPOAYKTUBHON pedr, HApUMep, NMPH HANHCAHUH 0030pa JTUTEpaTyphl B
MarucTepckoil JuccepTaly, NPeACTaBlIsAeT 3HAUUTENbHYIO TPYIHOCTD.
BocnonHuTh cymecTByOmmiA mpoden B MPHUKIAIHOM OIMCAHUHA CHUCTEMBI
si3pIKa (e (pparMeHTa) MOXKHO, OMHPAsICh HAa PE3YJIbTaThl €€ UCCICIOBAHMUS
B TEOPETHUECKOW JMHTBUCTHKE. [ OnpeneNeHusT MecTa rpaMMaTHYECKIX
CPEICTB yKa3aHWs HAa HUCTOYHUK HHMOPMAIMM B CHCTEME sI3bIKA aBTOPHI
oOpamaroTcs K KOHIENIMH KOMMYHHKAaTHBHOW Tpammatuku [.A. 3oio-
TOBOH, K TPEMIOKEHHBIM B paMKax OJTOH KOHIETIMH TOHSATHIM
«aBTOpHU3aLUs», «CpelacTBa aBTopu3auuu». Benex 3a I'.A. 3omoroBoit
rpaMMaTHYeCKUe  CPEICTBA  aBTOPH3AIMU  KJIACCH(DHIUPYIOTCS B
3aBHCHUMOCTH OT XapaKTepa B3aUMOJCHCTBHS MOJCIH U3 TCKCTa-UCTOUYHUKA
Y BBIOpaHHOW MOJeNH mepeaadn HHPOPMalru B CO3aBA€MOM BTOPHYHOM
tekcre. [Ipu paccMOTpEeHHMH CUCTEMBI CPEJICTB aBTOPHU3ALMH B PYCCKOM
SI3BIKE C TIO3UITUI TEOPETHUUECKON JTMHTBUCTUKHA GOPMYIUPYIOTCS M HAYTHO
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000CHOBBIBAIOTCS 3agay HUX HU3YYCHUA W ONHCaHHUAd B  JIMHI'BO-
JUITAKTHYCCKOM acCIICKTEC, B LCIIAX O6y‘{CHI/I}I A3BIKY.
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