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Abstract. The implementation of the Federal State Educational Standard for
primary education emphasizes the central importance of moral development and
highlights the cultivation of ethical foundations, kindness, emotional intelligence,
and empathy. As psychologist Lev Vygotsky noted, learning and emotions are
closely linked. Such holistic development enhances children’s cognitive abilities
and social adaptation. Today’s socio-economic and educational changes have led
to increasingly complex interpersonal dynamics and greater demands on
emotional competence. Therefore, it is particularly important to understand the
predictors of emotional intelligence development in primary school students.
Mother-child interactions characterized by emotional connectedness, acceptance,
and support promote emotional initiative, empathy, and self-regulation in
children. This process is not a mere transfer of knowledge but a dynamic
collaboration — mothers share emotional experiences while children actively
develop new ways of responding.

This study aims to examine the development of emotional intelligence in
primary school children concerning the mothers’ emotional background, focusing
on maternal sensitivity, emotional acceptance, and emotional expressions of
emotional interaction.

Diagnostic instruments included: ‘Emotional identification Method’ by
E. Izotova; ‘Emotional pictogram Method’ (modified by M. Kuzmischeva);
‘What — Why — How?’ projective method by M. Nguyen; °‘Child-Parent
Emotional Interaction Questionnaire’ by E. Zakharova.
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The results indicate that maternal emotional sensitivity, warm physical
affection, and consistent emotional support positively influence children’s ability
to recognize emotions, the development of empathy, and the ability to self-
regulate. Low maternal attention to the child’s emotional state and lack of
empathy may contribute to children’s emotional development difficulties,
emphasizing the importance of mindful and attentive parenting. The study results
have practical implications for the design of psychological and educational family
support programs aimed at improving parents’ emotional competence and
fostering an environment conducive to balanced emotional development in
primary school children.
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well-being, emotional competence, primary school children
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Introduction

During primary school, children’s emotions become more complex
and stable. As they interact more with others and develop self-
awareness, their emotions become more stable and complex. They
become better at recognizing and understanding emotions and, at the
same time, learn to control their emotional reactions [1]. Children’s
social and emotional development helps to prevent future emotional and
behavioral problems. As psychologist L. Vygotsky stated, “emotions are
the ‘core element’ of mental life, especially in children” [2]. Emotional
intelligence helps children recognize and understand their own emotions,
identify emotions in others, learn to express emotions appropriately,
develop self-control over emotional responses, and learn from
experience, which leads to success [3-5].

Research shows that low emotional intelligence has a negative impact on
academic achievement, critical thinking skills, interpersonal relationships,
decision-making abilities, and overall social well-being [6—11].

Emotional intelligence in children develops under various influences,
with the family playing a central role [12—16]. Prominent psychologists
such as L. Vygotsky, A. Zaporozhets, and A. Kosheleva emphasize the
crucial importance of an authoritative adult figure (especially parents)
for children’s emotional and moral development. Parent-child
interactions fundamentally influence personality formation, as this
primary relationship provides children with their first communication
skills, tools for emotion regulation, and the foundations for meaningful
emotional relationships with others.
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Parents help children recognize, identify, and understand their
feelings. They explain where emotions come from, their consequences,
and how to deal with them constructively. Children gradually learn
about the full spectrum of human emotions through this process. Some
parents divide emotions into ‘good’ and ‘bad’. They encourage positive
feelings and suppress negative feelings. With this approach, parents
want to promote a positive worldview in their children. However, studies
indicate that this strict categorization of emotions hinders emotional
development, preventing children from experiencing the full range of
emotions [17, 18].

As a result, children’s emotional sensitivity may be suppressed, which
can lead to psychological instability. When parents ignore certain emotions
that they deem unacceptable during children’s emotional development, this
can lead to relationship difficulties, difficulties in adapting to new
situations, and confusion between personal desires and responsibilities due
to weak personal boundaries. It may also lead to psychosomatic problems.
If a child does not experience the full range of emotions, including
negative emotions, they may have difficulty recognizing and responding to
the emotions of others, making social interactions difficult.

Parents should not protect their children from negative emotions but
allow them to experience the full range of emotions. This expands their
emotional world and helps them understand themselves, recognize their
true wants and needs, set clear personal boundaries, respect the
boundaries, and develop effective communication skills.

An effective emotional bond with a child, characterized by an
unconditionally positive context of the parent, significantly enhances the
child’s development, especially emotional development. Studies by
M. Lisina, J. Langmeier, and Z. Matejcek confirm that negative attitudes
toward children do not go unnoticed and often lead to psychological
deprivation. Low levels of emotional sensitivity or excessive parental
overprotection can lead to difficulties in emotional development, such as
emotional distancing or the inability to empathize [19, 20].

According to these researchers, children need to receive positive
behavioral signals from their environment during infancy and early
childhood, and unconditional acceptance forms the basis for harmonious
future development. While relationships develop with the specifics of
preschool and early school age, a continuous positive attitude from close
adults remains the fundamental factor in forming a balanced personality.

Several studies examine the components of emotional interaction with
a child and the different approaches to parenting practice. According to
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E. Zakharova, a mother’s positive attitude largely depends on her ability
to understand her child’s needs and emotional states. Such understanding
supports the development of the child’s emotional sphere and promotes
harmonious relationships. Research shows that a mother who responds
correctly to her child’s emotional signals lays the foundation for healthy
self-esteem, self-regulation, and empathy. The link between maternal
sensitivity and a child’s emotional resilience underlines the importance
of a conscious and attentive parenting style, which positively impacts
children’s psychological well-being [21].

The study by L.Komlik and V. Merenkova confirms that the
emotional intelligence of parents is closely linked to the nature of the
parent-child relationship. The results show that fathers have higher
emotional intelligence than mothers in all measured parameters. The
predominant parenting style among the participants was identified as
indulgent overprotection. Correlation analysis revealed a significant
relationship between parenting style and emotional intelligence of
parents in families with primary school-aged children (k= 0.585,
p <0.001), supporting the hypothesis that these factors are related [22].

Despite the considerable number of studies on emotional intelligence
and parent-child relationships, there is still a lack of research on how
specific aspects of emotional interaction, such as sensitivity, support,
and empathy, influence the development of each component of
emotional intelligence in children.

This study aims to investigate the development of emotional
intelligence in primary school children in the context of their mothers’
emotional backgrounds, focusing on maternal sensitivity, emotional
acceptance, and behavioral expressions of emotional interaction.

Psychological research confirms the importance of maternal
emotional state for children’s emotional intelligence development and
shows significant correlations between the emotional intelligence level
of children and their mothers [22]. Mothers, therefore, play an especially
important role in this process. A strong emotional bond with the mother
lays the foundation for a child’s healthy personality development. By
providing emotional support and security, she creates a stable basis for
the child’s development.

The methods used

An empirical study on the development of emotional intelligence of
primary school children in relation to their emotional interaction with
mothers was conducted on a sample of 120 participants. The sample
included 60 children aged 9 to 10 years (28 boys and 32 girls) without
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developmental anomalies and 60 mothers aged 32 to 41 from Kazan,

Republic of Tatarstan.

The following methods listed in Table 1 were used for diagnosis.

Table 1

Methods Used in the Study

Diagnostic Instruments

Objectives

For children of primary school age

‘Emotional Identification
method’ (Izotova, 2004)
(Diagnostic Series No. 2)
(23]

This method assesses the perception of expressive
(facial) signs, the understanding of emotional content,
the identification of emotions, the verbalization and
reproduction of emotions (expressiveness and control),
the activation of emotional experiences and
representations, and individual emotional characteristics

‘Emotional Pictogram
method’ (modified from
Kuzmishcheva, 2002) [24]

This method is used to identify characteristics of
emotional development, especially the cognitive-
affective components of emotional intelligence in
children of primary school age

‘What — Why — How?’
method (Nguyen, 2008) [25]

This instrument analyzes a child’s ability to consider
another person’s emotional state, show empathy and
caring, and assess emotional intelligence

For the mothers of the children

‘Parent—Child Emotional
Interaction Questionnaire’
(Zakharova, 2002) [21]

This questionnaire is used to assess the emotional
background of mothers in relation to their children. It
includes the following blocks:

— Empathy

— Emotional acceptance

— Behavioral effects of emotional interaction

Results and Discussion

The data obtained from the methods used for diagnosis show that
ldren studied have an average level of emotional
t and its components (Figure 1).
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Fig. 1. Results of the assessment of emotional intelligence in primary school children
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The emotional interaction between parents and children was analyzed
using 1. Zakharova’s questionnaire includes 11 variables divided into
three main categories: Empathy, emotional acceptance, and behavioral
expressions of emotional interaction [21].
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Fig. 2. Average values of the emotional interaction of mothers with their children, based on
the ‘Questionnaire on emotional interaction between parents and children’ by E. Zakharova

According to the results of the mothers’ responses, the highest scores
were found in the area of emotional acceptance (see Fig.2). This
dimension reflects the emotions experienced by the mother during
interactions with her child, the unconditional acceptance of the child,
and the mother’s self-perception in her parental role.

All of these variables belong to the emotional acceptance block,
which had the highest values among the mothers surveyed and was
significantly higher than the average values of the other interaction
blocks. These results indicate that the mothers in the study can be
emotionally responsive and open, showing a high degree of acceptance
towards their children and an appropriate perception of their parental
role. However, despite their high sensitivity, these mothers are not
always able to fully understand the underlying causes of their children’s
emotional experiences. Their limited capacity for deep empathy may be
due to a heavy workload, which can negatively impact their emotional
engagement in their children’s daily lives. If a mother is unable to spend
enough time with her child due to her work commitments, the risk of
emotional alienation between parents and children increases.

The lowest score in the study was achieved on the emotional
emphasis scale. This suggests that mothers cannot accurately perceive
their children’s emotions or establish an emotional interaction based on
these emotional markers. This finding suggests that many mothers have
difficulty recognizing and understanding their children’s emotional
experiences.
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Similar results were found in the study by A. Petrova, “Maternal
Perceptions of the Child’s Individual Psychological Characteristics as a
Factor in Parent-Child Emotional Interaction,” where the emotional
emphasis scale also had the lowest mean score — 2.0 [26].

In our study, although the mothers showed an average ability to
recognize their child’s emotional state, the low scores on the Emotional
Emphasis Scale may indicate that although they understand their child’s
emotions, they do not always consider them in their interactions. Instead,
they often rely on their emotional state, mood, or assumed normative
expectations. This could be because mothers who focus heavily on their
parenting goals do not always consider the children’s age-specific or
individual emotional needs in the communication and parenting process.

Although mothers recognize their children’s emotional states, they
often do not consider them significant and do not actively try to resolve
them. The low scores on the empathy scale also confirm this. While
mothers can understand and influence their children’s emotional
experiences, they rarely consider the specific nature of these physical
and emotional states when setting expectations for the child. This may
be due to the influence of societal and school expectations that lead
parents to prioritize the outward appearance of successful parenting over
the actual emotional needs of their child.

A comparative analysis was conducted using the Mann—Whitney
U-test to determine significant differences in the indicators measured.
The results showed statistically significant gender differences: the scores
for empathy were significantly higher in the girls’ group than in the
boys’ group (p = 0.002). This indicates that girls show a greater capacity
for empathy than boys. Researchers often explain the higher empathic
ability of women compared to men with traditional gender roles —
women are expected to be caring and emotionally oriented, while
men are often encouraged to be independent and competitive. These
patterns are reinforced by the socialization of children according to
gender norms [27].

Significant differences were also found in relation to family structure.
In particular, scores on the support scale were significantly higher for
mothers raising their children without a partner than for mothers from
two-parent families (p =0.004). This suggests that single mothers tend
to be more emotionally involved in their children’s lives, possibly to
compensate for the absence of the father. In addition, children from
single-parent families scored significantly higher on the scales for
emotional development (p =0.019) and empathy (p = 0.050) than their
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peers from two-parent families. This could indicate that children who
grow up in households with only one parent have greater emotional
sensitivity and empathy.

We applied the Kruskal-Wallis test to investigate how different
indicators influence the variability and degree of expression of emotional
traits and assess the differences between them. In addition to the clear
differences, some less obvious correlations were also found. For
example, several core variables related to mothers’ emotional state —
empathy (p = 0.002), emotional reactivity (p = 0.007), self-perception as
a parent (p =0.028), and tactile interaction (p = 0.027) — were stronger
in mothers whose children had a low level of emotion identification.
This may suggest that children with difficulty recognizing emotions
need more emotional support, causing their mothers to respond more
empathically, show more sensitivity, display more physical affection,
and show a greater sense of parental responsibility. However, when
maternal control becomes too strong, children may have fewer
opportunities to manage emotionally difficult situations themselves.
These findings are consistent with previous studies on mothers’ attitudes
toward preschool children, which found that modern parenting methods
lead to more control and overprotection. This trend is often associated
with increased maternal anxiety [28].

The non-parametric Spearman’s rank correlation method was used to
identify correlational relationships between indicators of emotional
intelligence in younger schoolchildren and the emotional state of their
mothers (see Table 2).

As shown in Table 2, significant correlations were found between the
components of emotional intelligence in primary school children
(perception of emotions, identification of emotions, emotional
development, and empathy) and various indicators of their mothers’
emotional state (perception of emotions, awareness of causes, empathy,
emotional expression in interaction, tactfulness, emotional support,
sensitivity to the child’s emotional state, and influence on the child’s
emotional state).

Regarding children’s empathy as a component of emotional
intelligence, there were statistically significant positive relationships
between maternal empathy (Spearman’s r=0.276, p<0.05) and
maternal emotional support (Spearman’s r=0.302, p <0.05). This
suggests an expected correlation: The higher the mothers’ level
of empathy and emotional support, the more empathic their children tend
to be.
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Table 2
Correlation Between the Emotional Intelligence of Primary School Children
and the Emotional Interaction Between Mother and Child

Emotional Components of emotional Intelligence in primary school children
mother-child
Interaction Standard score Raw score
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Perception | s [0.106|-0.112| 0.231 [0.361**] 0.151 | 0.160 [-0.115] 0.116 | 0.313* | 0.084
of emotional = = 25510 396 [ 0.075 | 0.005 |0.249 | 0222 | 0380 | 0376 | 0.015 | 0.524

states
Awareness | s -0.135-0.027| 0.120 [0.364**|—0.196|—0.104| 0.050 {—0.010(0.399**| —0.243

of causes = 96303170.836 | 0.360 | 0.004 | 0.133 | 0429 | 0.702 | 0937 | 0.002 | 0.061
Empathy | 7s[0.187]-0.242] 0.041 | 0.019 [0.276* 0.198 [~0.155] 0.137 | 0.061 | 0.190
2 10.153]0.063 [ 0.757 | 0.885 [0.033 | 0.129 | 0.238 | 0.298 | 0.641 | 0.147
Feelings | rs |0.096|-0.034/0.371%% 0.230 [0.090 | 0.156 [~0.159[0.257%| 0.140 | 0.071

p 04641 0.796 [ 0.003 | 0.077 [0.492] 0.233 [ 0.226 | 0.047 | 0.287 | 0.590
Uncondition | s [0.020(—0.191] 0.240 | 0.170 [ 0.050 | 0.009 [~0.176[ 0.178 | 0.221 | 0.066
ality p10.878]0.143 ] 0.065 | 0.194 [0.705] 0.945 | 0.178 [ 0.173 | 0.090 | 0.615
Self-attitude | 75| 0.135] 0.092 | 0.177 | 0.162 [0.003 | 0.044 [-0.054] 0.142 | 0.078 | 0.005
11030504831 0.176 | 0217 [0.980] 0.737 | 0.685 | 0.278 | 0.553 | 0.972
Emotional | s [-0.029] 0.003 | 0.184 | 0.161 [0.179] 0.036 |-0.114] 0.177 | 0.124 | 0.172
background = 7685 2170.983 [ 0.160 | 0.218 | 0.170 | 0.784 | 0386 | 0.177 | 0343 | 0.188
Tactility | 75 |0.091]—-0.134]0.349%%0.459**| 0.006 | 0.112 [~0.089(0.303* [0.451**| 0.081
p 0.488]0.306 | 0.006 | 0.000 |0.964 | 0.395 | 0.497 | 0.018 | 0.000 | 0.541
Support 75| 0.085]-0.023]0.292* [0.348**| 0.229 | 0.139 [-0.005[0.289* [0.350**| 0.302*
p0.517]0.863 [ 0.024 | 0.006 |0.079 | 0.289 | 0.969 | 0.025 | 0.006 | 0.019
Emotional | 7s |0.004[0.267%] 0.007 | 0.149 [ 0.181| 0.112 [0.283*[ 0.009 | 0.150 | 0.071
emphasis = 905576170.039 | 0.956 | 0.255 | 0.167 | 0393 | 0.029 | 0.944 | 0253 | 0.591
Impact r5]0.092] 0.006 [0.336"| 0.006 |0.114] 0.177 [-0.165] 0.181 [-0.108 | 0.123
p10.485]0.964 [ 0.009 | 0.965 [0.386] 0.175 [ 0209 | 0.167 | 0.410 | 0.348

Notation hereinafter: rs — Spearman correlation coefficient, p — significance level.
*_ The correlation is significant at the 0.05 level (two-sided)
**_The correlation is significant at the level of 0.01 (two-sided)

Emotion identification in primary school children was also
significantly correlated with several maternal emotion indicators:
emotional expression in interaction (r=0.371, p<0.01), tactility
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(r=0.349, p<0.01), emotional support (r=0.292, p<0.05) and
influence on the child’s emotional state (»=0.336, p <0.01). These
results suggest that children’s ability to recognize emotions is better
developed when their mothers are emotionally expressive, physically
affectionate, highly involved, and sensitive to their children’s emotional
state.

Elementary school children’s emotional development showed
significant positive correlations with several aspects of their mothers’
emotional state: awareness of children’s emotional state (r=0.361,
p <0.01), awareness of causes (r=0.364, p <0.01), emotional support
(r=10.459, p<0.01), and ability to influence the child’s emotional state
(r=10.348, p < 0.01).

A high level of emotional development in children is associated with
emotionally empathetic mothers who accurately recognize and
understand the causes of their children’s emotions, consistently support
them, and effectively respond to their children’s emotional needs. In
other words, a child’s emotional development is equally shaped by the
mother’s emotional sensitivity and behavior.

Conclusion

Mothers’ emotional state can strongly influence children’s emotional
development. Children who feel rejected, ignored, or overly controlled
often exhibit negative behaviors to get the attention they lack — they seek
connection by any means necessary. In contrast, the mother’s emotional
availability, sensitivity, responsiveness, and physical affection help to
foster the child’s ability to empathize, self-regulate, and deal effectively
with emotions. The family is a child’s ‘miniature universe’ and shapes
their first steps into the wider world. In this space, children pick up
patterns of behavior and often mirror the actions of their parents. When
parents take their role seriously and are aware of the power of their
example, they naturally pass on the traits and values they wish to impart
through their daily actions and interactions.

Such parenting is intentional and conscious. It is characterized by
consistent  self-awareness, respectful communication, emotional
awareness, and an active interest in the emotional atmosphere of the
family. These factors promote a caring atmosphere in which the child’s
personality can develop harmoniously and sustainably.

References

1. Bondareva P.G. Osobennosti razvitiya emotsional’noy sfery mladshikh shkol’nikov
[Features of the development of the emotional sphere of primary schoolchildren].

— 68 —



Education & Pedagogy Journal. 2025. 2 (14)

10.

11.

12.

13.

Pedagogika: istoriya, perspektivy — Pedagogy: history, prospects. 2022;5(3):108-116
(in Russian).

Vygotsky L.S. Uchenie ob emotsiyakh [Teaching about emotions]. In: Vygotsky L.S.
Sobraniye sochineniy [Collected works]. Vol. 4. Moscow, Pedagogika Publ.,
1984:400 p. (in Russian).

Ivanova S.V. Emotsional’nyy intellekt: chto eto? (analiticheskiy obzor literatury po
emotsional’nomu intellektu v pedagogicheskom aspekte) [Emotional intelligence: what
is it? (Analytical review of literature on emotional intelligence in the pedagogical
aspect)]. Tsennosti i Smysly — Values and Meanings. 2022;(4(80)):6-53 (in Russian).
doi: 10.24412/2071-6427-2022-4-6-53

Goleman D. La inteligencia emocional. Editorial LeLibros, 1995.
http://cutonala.udg.mx/sites/default/files/adjuntos/inteligencia_emocional daniel golem
an.pdf (accessed: 8.03.2024) (in Spanish).

Pankratova A.A. Emotsional’nyy intellekt: modeli sposobnostey i obzor metodik
diagnostiki [Emotional Intelligence: Models of Abilities and Review of Diagnostic
Techniques]. Voprosy psikhologii — Questions of psychology. 2019;(6):151-162 (in
Russian).

Venger A.L. Czukerman G.A. Psikhologicheskoe obsledovaniye mladshikh shkol nikov

[Psychological examination of junior schoolchildren]. Moscow: Vlados-Press Publ.,
2007:159 p. (in Russian).

Belopolskaya A.A. Osobennosti formirovaniya emotsional’nogo intellekta mladshikh
shkol’nikov vo vneuchebnoy deyatel’nosti [Features of the formation of emotional
intelligence of junior schoolchildren in extracurricular activities]. Molodoy uchenyy —
Young scientist. 2021;(21(363)):381-383 (in Russian).

Ciarrochi J., Anderson S. Emotional Intelligence moderates the relationship between
trees and mental health. Personality and Individual differences. 2002;32(2):197-202.
URL: https://josephciarrochi.com/wp-content/uploads/2011/08/Ciarrochi_Deane PID Emo-
tional Intelligence Moderates_the Relationship Between Stress_and Mental Health 20
02.pdf (accessed: 23.05.2024).

Bisquerra R., Garcia E. La educacion emocional requiere participacion del
profesorado. Participacion Educativa. 2018;5(8):1-19. URL: https://redined.edu-
cacion.gob.es/xmlui/bitstream/handle/11162/178704/Bisquerra_Educacion_Emocional.
pdf?sequence=1&isAllowed=y (accessed: 27.06.2024).

Hiam J. Katanani, Amal A. Mas’oud. The relation between the emotional intelligence of
children and their mothers. Global Journal of Educational Foundation. 2017;5(4):378-
390.

Miguel Romero Gonzalez, Mireia Primé-Tous, Eva Varela Bondelle, Antonio Vazquez-
Morejon, Pilar Santamarina, Astrid Morer, Luisa Lazaro. Parents’ Emotional
Intelligence and their Children’s Mental Health: A Systematic Review. Journal of
Psychiatry and Psychiatric Disorders. 2021;5:58-75.

Zagvozdkin V.K. Emotsional’nyy intellekt i yego razvitiye v usloviyakh semeynogo
vospitaniya [Emotional Intelligence and Its Development in Family Settings].
Kul’turno-istoricheskaya psikhologiya — Cultural-Historical Psychology. 2008;4(2):97-
103 (in Russian).

Roberts R.D., Matthews D., Seidner M., Lyusin D.V. Emotsional’nyy intellekt:
problemy teorii, izmereniya i primeneniya na praktike [Emotional intelligence:
problems of theory, measurement and application in practice]. Psikhologiya. Zhurnal

Vysshey shkoly yekonomiki — Psychology. Journal of the Higher School of Economics.
2004;1(4):3-26 (in Russian).

— 69 —



Bayanova L.F., Shishova E.O., Volkova S.V. The Effects of Emotional Interactions Between...

14. Serebryakova T.A., Dvoryantseva S.V. Rol’ sem’i v razvitii emotsional’nogo intellekta
rebenka [The role of the family in the development of the child’s emotional
intelligence]. Upravienie obrazovaniem: teoriya i praktika — Education Management:
Theory and Practice. 2022;7(54). URL: https://cyberleninka.ru/article/n/rol-semi-v-
razvitii-emotsionalnogo-intellekta-rebenka (accessed: 21.02.2023) (in Russian).

15. Zakharova E.I. Issledovaniye osobennostey emotsional’noy storony detsko-
roditel’skogo vzaimodeystviya [Study of the features of the emotional side of parent-
child interaction]. Zhurnal prakticheskogo psikhologa — Journal of Practical
Psychologist. 1996;(6):96-104 (in Russian).

16. Tikhonova ILM. Semeyno-oriyentirovannoye soprovozhdeniye razvitiya
emotsional’nogo intellekta mladshikh shkol’nikov [Family-oriented support for the
development of emotional intelligence in primary school students]. Simvol nauki —
Symbol of Science. 2022;(10-2). URL: https://cyberleninka.ru/article/n/semeyno-
orientirovannoe-soprovozhdenie-razvitiya-emotsionalnogo-intellekta-mladshih-
shkolnikov (accessed: 12.03.2024) (in Russian).

17. Sergienko E.A., Khlevnaya E.A., Kiseleva T.S., Migun Yu.P. Razvitie emotsional no-
intellektual 'nykh navykov doshkol’nikov, mladshikh shkol’nikov, mladshikh i starshikh
podrostkov vo vneshkol’nykh tsentrakh [Development of emotional and intellectual
skills of preschoolers, primary schoolchildren, junior and senior teenagers in out-of-
school centers]. Moscow, Institute of Psychology RAS Publ., 2019:114 p. (in Russian).

18. Sergienko E.A., Khlevnaya E.A., Kiseleva T.S. Yemotsional nyi intellekt rebenka i
zdravyi smysl ego roditeley [The emotional intelligence of a child and the common
sense of his parents]. Moscow, AST Publ., 2021:255 p. (in Russian).

19. Langmeier J., Matejczyk Z. Mental deprivation in childhood. Prague: Avicenum Publ.,
1984:334 p.

20. Lisina M.I., Dubrovina L.V. Psikhicheskoe razvitie vospitannikov detskogo doma
[Mental development of orphanage pupils]. Moscow, 1990 (in Russian).

21. Zakharova E.I. Emotsional’naya storona detsko-roditel’skogo vzaimodeystviya [The
emotional side of child-parent interaction]. Psikholog v detskom sadu — Psychologist in
kindergarten. 2002;(1):3-29 (in Russian).

22. Komlik L.Yu., Merenkova V.S. Vzaimosvyaz’ emotsional’nogo intellekta roditeley i
detsko-roditel’skikh otnosheniy [The relationship between the emotional intelligence of
parents and child-parent relationships]. Vestnik KGU. (Pedagogika. Psikhologiya.
Sotsiokinetika) — Bulletin of KSU. (Pedagogy. Psychology. Sociokinetics). 2017;(3):37-
40 (in Russian).

23.1zotova E.L, Nikiforova E.V. Emocional’naya sfera rebenka. Teoriya i praktika
[Emotional sphere of the child. Theory and practice]. Moscow, Academy Publ.,
2004:288 p. (in Russian).

24. Kuzmishcheva M.A. Dinamika predstavleniy ob emotsiyakh detey starshego
doshkol’nogo i mladshego shkol’nogo vozrasta. Avtoreferat dis. kand. psikh. nauk
[Dynamics of ideas about emotions in children of senior preschool and primary school
age. Abstract of thesis cand. psych. sci.]. Moscow, 2002. 21 p. (in Russian).

25.Nguyen Minh Anh. Psikhologicheskie osobennosti formirovaniya emotsional nogo
intellekta starshikh doshkol nikov [Psychological features of the formation of emotional
intelligence in older preschoolers. Abstract of thesis cand. psych. sci.]. Tambov,
2008:24 p. (in Russian).

26.Petrova A.A. Materinskie predstavleniya ob individual’no-psikhologicheskikh
osobennostyakh  rebenka  kak  faktor  detsko-roditel’skogo  emocional 'nogo
vzaimodeystviya: avtoreferat dis. kand. psikh. nauk [Maternal ideas about the individual

—-70 -



Education & Pedagogy Journal. 2025. 2 (14)

27.

28.

psychological characteristics of the child as a factor in child-parent emotional
interaction. Abstract of thesis cand. psychol. sci.]. Moscow, 2008:27 p. (in Russian).

Andreeva LN. Ponimanie yemotsiy: gendernye razlichiya [Understanding emotions:
gender differences]. Gender i problemy kommunikativnogo povedeniya: Sbornik
materialov tret’yey mezhdunarodnoy nauchnoy konferentsii 1-2 noyabrya 2007 g.
[Gender and problems of communicative behavior: Collection of materials of the 3rd
International Scientific Conference. November 1-2, 2007]. Polotsk, Polotsk State
University Publ., 2007:230-233 (in Russian).

Epanchintseva G.A., Kozlovskaya T.N., Potokina A.N. Spetsifika materinskikh
ustanovok zhenshchin, imeyushchikh detey 57 let [Specificity of maternal attitudes of
women with children aged 5-7 years]. Vestnik OGU — Bulletin of OSU. 2018;(5):94-99
(in Russian).

Information about the authors:

Larisa F. Bayanova, Dr. Sci. in Psychology, Associate Professor, Senior Researcher at the
Laboratory of Childhood Psychology and Digital Socialization, Federal Scientific Center of
Psychological and Multidisciplinary Research (St. Mokhovaya st., 9, Moscow, Russian
Federation, 125009).

E-mail: balan7@yandex.ru

Evgeniya O. Shishova, PhD in Education, Docent, Associate Professor, Department of
Educational Psychology, Institute of Psychology and Education, Kazan (Volga region)
Federal University (Kremlevskaya st., 18, Kazan, Russian Federation, 420008); Senior
Researcher, Federal Scientific Center of Psychological and Multidisciplinary Research
(Isaeva st., 12, Kazan, Russian Federation, 420039).

E-mail: Evgeniya.Shishova@kpfu.ru

Svetlana V. Volkova, Undergraduate, Department of Educational Psychology, Kazan
(Volga region) Federal University (Kremlevskaya st., 18, Kazan, Russia, 420008).
E-mail: sveta-vita@yandex.ru

—-71 -



Bayanova L.F., Shishova E.O., Volkova S.V. The Effects of Emotional Interactions Between...

NCUXONOrnA

BNUAHWE OETCKO-POAUTENBCKOIrO 3MOLIMOHAIIbHOIO
B3AUMOAENCTBUA HA SMOLIMOHATbHbIA UHTENNEKT
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AnHoTanus. BHenpenue dQenepanbHOro TOCYIapCTBEHHOTO CTaHIapTa
HayaJgbHOTO  OoO0mero  oOpa3oBaHUS  ONpeleisieT  BHICOKOE  3HAUCHHE
HPAaBCTBEHHOTO BOCIHUTAHUS, Pa3BUTHA 3THYECKUX YYBCTB, SMOIHOHAIIBHO-
HPAaBCTBEHHOH  OT3BIBUMBOCTH,  JOOPOKENATENBHOCTH,  NOHUMAaHHA U
CONEpeXHBaHUS  YyBCTBaM  Apyrux jmoneil.  CoriacHO — MOJIOKEHUAM
JI.C. BBITOTCKOTO 0 CHHEPTrMM HHTEUIEKTYaIbHOM M 3MOIMOHAIBFHO-BOJIEBOMN
cdepbl JMYHOCTH, HENb3s paccMaTpUBaTh IPOLECCHl MO3HAHUS B OTPHIBE OT
SMOLMI, YTO OE3yCJIOBHO OTpaXkaeTcsi B TOBBIMICHUH A(PPEKTUBHOCTU
(YHKIMOHUPOBAHUS U YCIIEUIHON coumanu3anuu pedenka. [Iponecc conuanbHo-
HSKOHOMHYECKUX M 00pa3oBaTeIbHBIX MPEOOpPa3oBaHUI Ha COBPEMEHHOM JTarle
COMPOBOXKIAETCSl  YCJIOXKHEHHEM  MEXKJIMYHOCTHBIX  B3aUMOACUCTBHH U
MOBBIIICHHEM TpPeOOBaHMH K OSMOLMOHANGHOH KOMIICTEHTHOCTH JIMYHOCTH,
0CO0YI0 aKTYaJbHOCTh IPUOOpPETAET UCCIIEIOBAHNE TIPEAUKTOPOB, BIHUSIONINX Ha
pa3BUTHE SMOLMOHAIBHOTO HHTEIEKTa B MJAQIeM LIKOJIEHOM BO3pAacTe.
BsaumoneiictBue Marepu M peOEHKa, OCHOBAHHOE Ha YYBCTBHTEJIBHOCTH,
SMOLMOHATBHOM TIPHHATHHU U MOJIEPKKE, CO3AaeT YCIOBHS Il (GOPMHUPOBAHUS
y peOeHKa MHUIIMaTUBHOCTH B 3MOLIMOHAIBHON cdepe, CHOCOOHOCTH K dMITATHU
u camoperymsinuu. OgHAKO S5TO B3aMMOJCHCTBHE HE CBOAMTCS K MPOCTOU
nepeaaye 3HAHWK WM HaBBIKOB, a IPEJCTaBIsIeT cOOOM CIIOXKHBIN mpolecc
COTPYAHUYECTBA, TJIe MaTh BBICTYIAET KaK HOCHUTEINIb SMOLIMOHAIBLHOTO OIIBITA, &
peOeHOK — KakK aKTHBHBIM YYacCTHHK, OCBAaWMBAIONIMH HOBBIE CIIOCOOBI
SMOLIMOHANIBHOTO pearupoBaHus. Llens uccredosanus 3aKiOUaeTCsl B U3yUYSCHUU
0COOCHHOCTEH pa3BUTUSI OMOIMOHAIBHOTO HHTEJIEKTa JAeTed MIIAIIIEro
LIKOJIBHOTO BO3pacTa B CONPSDKEHHOCTH C AMOLMOHAJIBHBIM (DOHOM Marepei 1o
OTHOIIEHHIO K CBOUM JIeTAM 4Yepe3 OLIEHKY UX YyBCTBHUTEIHHOCTH,
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SMOLMOHAIBHOIO MPUHATHS WM TOBEAEHYECKUX MPOSBICHUN 3MOILMOHAIBHOIO
B3aUMOJeHcTBUS. B JuMarHocTHUecKUX 1LesX MCHOJb30BAJIKMCh: METOJMKA
«OmonoHanbHas — uaeHtudukamus» E.M.  W3otoBoii;  «3OMouuoHanbHas
nukTorpamMma» (Mogudukanus M.A. Ky3pmumieBoii); MpoeKTHBHAsh METOJIUKA
«Yto — mouemy — kak?» M.A. Hryen; «OmnpocHUK IETCKO-POTUTEIHCKOTO
5MOLIMOHANIBHOTO B3auMojelcTus» E.M. 3axapoBoil.

VYcTaHOBNIEHO, YTO BBICOKHI ypOBEHb IMOLMOHAIHLHONW YyBCTBUTEIHHOCTH,
TaKTWIBHOCTH U IMOJJEPXKKU CO CTOPOHBI MaTepell COoCOOCTBYET Pa3BUTHIO Y
JIeTell CIOCOOHOCTH K HMICHTU(UKAIMKA SMOIMHA, SMIATHH M SMOLUOHAILHOU
camoperyisauuu. IIpu 5ToM HU3KKE MOKa3aTeNd OPUEHTALUH Ha HMOLHOHAIILHOE
COCTOSIHHE peOeHKa W HMIIATHU y MaTepedl MOTYT NMPUBOIAWTL K TPYZHOCTSIM B
SMOLMOHAIBHOM Pa3BUTHH JETEH, YTO MOJYEPKHBAET BaXKHOCTh OCO3HAHHOTO U
BHUMATEJIBHOIO TOAXOJAa K BOCHMTaHWIO. Pe3ynbTaThl HCClEOBaHUS HMEIOT
MPAKTUYECKYI0  3HAYUMOCTh JUId  pa3pabOTKM  TpOrpamMM  ICHXOJIOTO-
Melarornyeckoil  MOAJEpKKM  ceMel, HalpaBIEeHHbIX Ha  IOBBILICHHE
SMOLMOHAIBLHOH TPaMOTHOCTH pOIUTENeH W  CO3AaHUE  YCIOBHH s
TapMOHUYHOTO PAa3BUTHS SMOLMOHATIBHON c(hephl MIaJIINX IIKOJIbHHKOB.

KioueBbie cjoBa: 0emcKo-pooumenbcKoe e3aumooeticmaue,
IMOYUOHANLHOE pa3zsumue, NCUXonocuyeckoe O1azonoayyue, IMOYUOHATbHAS
2PAMOMHOCHb, MAAOWUE WKOIbHUKU.
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