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Abstract. Metaphors as a linguocognitive mechanism for conceptualizing
meanings that form national images of the world is becoming the subject of
interdisciplinary research examining the logic of semantic changes within the
boundaries of texts. Understanding this process in a teaching and educational
context can become an effective tool for language teaching by forming ideas
about the peculiarities of culture represented in its structural and content units —
concepts. Studying a language by identifying the value-semantic mechanisms of
conceptualization allows us to recognize the text’s multi-layered nature and
cultural specificity.

The process of metaphorization illustrates the dynamics of meaning
formation through the interaction of different conceptual domains involved in
creating a figurative meaning and the emergence of the result — a valuable
fragment of the linguistic image of the world or the author’s version manifested
in a literary text. These aspects, reflecting the very mechanism of formation and
functioning of the metaphor, can form the basis for lexical and textual work in
teaching Russian as a foreign language. The article discusses ways of working
with linguistic and textual metaphors, taking into account the analytical plan of
meaning formation, manifested in the interaction of original and figurative
meanings, and the synthetic plan, realized in the text-forming function of the
metaphor, in its ability to create associative-derivative connections within the text
and to actualize in the learner’s consciousness a holistic, emotional and semantic
conception of the content. The ability to interpret a metaphor and understand its
functioning helps learners to perceive the text from the point of view of events
and undergo figurative, semantic, and conceptual development. A special role in
this process is played by frame analysis, which identifies thematic-content blocks
in the text and establishes semantic connections between them. The algorithm for
analyzing text metaphors presented in this article can help to optimize students’
receptive activity and the development of their communicative activity. Based on
the material of the historical-philosophical essay by N. Ilyina, “The Expulsion of
the Normans. The Next Task of Russian Historical Science”, the frame
methodology for the analysis of text metaphors is substantiated, and the modeling
potential of metaphorical images is shown, which determines the logic of the
linguocultural approach to working with texts. It is assumed that the text, which
is rich in metaphors, cultural-historical references, and mythopoetic Old Slavic
symbolism, will arouse interest because of its content and the research methods
used to uncover its linguocultural meaning.

Keywords: linguistic and textual metaphors, frame analysis of metaphors,
linguodidactic potential of metaphors
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Introduction

The anthropocentric scientific paradigm, within which the concept of
metaphorization as a fundamental human cognitive operation has firmly
taken root, has substantiated an interdisciplinary approach to the study of
meaning formation in language and text, as well as to the analysis of
forms of thinking and models of meaning generation [1-3]. The
cognitive nature of metaphor has been a key to many processes
associated with perceiving and processing information within the
boundaries of the everyday conceptual system in which we think and act,
which are recognized as metaphorical [4, p. 32].

Metaphors as a unit of a language’s lexical system, linguocultural
information, and the modeling of national worldviews have attracted
constant interest for many years [5—8]. The ability of a metaphor to
convey cultural connotations and reveal the ethnocultural specificity of
the worldview determines its significance in linguodidactics in teaching
foreign languages. In modern methods of teaching Russian as a foreign
language, the linguodidactic potential of metaphorical vocabulary, its
ability to form linguocultural competence as the ability to interpret
linguistic facts against the background of culturally significant contexts,
is actively discussed [9—12]. At the same time, metaphorical vocabulary
often becomes a linguistic and communicative problem for students who
are unwilling to deviate from the logic of simply summarizing the
meanings of a word and apply interpretation strategies based on the
analysis of its associative links, on contextual information, which leads
to communicative failures and a misunderstanding of the possibilities of
language as a cultural code.

Materials and methods

Examining the foundations of the conceptualization of the world
through the analysis of metaphorical vocabulary allows us to identify the
relationships between the categories of experience determined by the
national characteristics of language and the peculiarities of worldview.
The processes of categorization and interpretation of knowledge about
the world expressed in metaphors make it possible to obtain information
about the country-specific logic of human cognition. Understanding
these cognitive and cultural factors in the formation of meanings and the
creation of images of the world is of particular value for mastering a
language and its cultural codes.
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It seems that the competence base of international students can be
strengthened by the skills of linguocultural analysis aimed at developing
the ability to interpret the conceptual essence of a metaphor and its
ability to convey linguocultural meanings in the communication process
and within the limits of the text. It should be noted that the linguistic and
methodological potential of working with metaphorical vocabulary is
determined by the possibility of immersion in the cultural contexts of the
learned language, which entails an awareness of the processual nature of
the interaction between language and culture through the choice of
linguistic means necessary for communication, that are figurative and
emotionally significant, as well as an awareness of the result of this
interaction — the linguistic image of the world in its nationally colored
variability.

The metaphorical vocabulary as a linguodidactic resource enables an
organic combination of approaches that actualize the technologies of
functional-grammatical and communicative educational paradigms since
the metaphor, from the point of view of its cognitive-linguistic content,
realizes the connection between the figurative-emotional, inherently
synthetic side of the perception of the meaning of a linguistic unit and
the rational-logical side, which requires skills for the analytical
interpretation of meanings that are significant for semantic transfer. The
primary functional purpose of a metaphor is to convey understanding by
understanding one thing in relation to another [4, p. 162]. This aspect of
metaphor research is fundamental to the cognitive orientation of
linguistics.

Researchers studying the cognitive nature of metaphor emphasize its
universal character, rooted in the primary, pre-logical experience of
perceiving the world — which is why basic metaphorical models can
exhibit significant similarities across different languages.

The cognitive ability to model the world in a person’s mind and
determine their behavioral strategies was first described in the book
“Metaphors We Live By” by J. Lakoff and M. Johnson. Among the
works that inspired them, the authors cited the works of L. Wittgenstein,
E. Roche, B. Whorf, and others [13—15]. It should be noted that the
emergence of the cognitive theory of metaphor was significantly
influenced by the critique of objectivism in philosophy in the second
half of the 20th century on the one hand and by the ‘linguistic turn’ in
philosophy initiated by L. Wittgenstein on the other. Lakoff and Johnson
see the main feature of metaphorization as interactivity — a process of
cognition based on the experience of interpreting the properties of
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objects and events. This experience arises through modeling
representations from a more complex, abstract conceptual sphere using
information from the conceptual sphere based on concrete sensory
spatial representations. What is given to people in the experience of
interacting with things in pursuit of a particular goal determines
understanding [4, p. 202].

Modern cognitive linguistics has extended the original understanding
of the cognitive theory of metaphor by J. Lakoff and M. Johnson. In the
last fifty years, the cognitive theory of metaphor has evolved from a
controversial methodological novelty into a serious scientific field,
overgrown with its terminology and even clichés. Metaphors as a
linguocognitive tool for gaining knowledge about the world and
modeling an image of the world are now of interest to linguists and
various fields of expertise, including marketing, psychotherapy, and the
theory of artificial intelligence.

Focusing on the study of metaphor from the point of view of its role
in human thought processes, one can move simultaneously in the fields
of epistemology, cognitive science, and cultural linguistics: “Human
experience firstly differs from culture to culture and secondly depends
on one kind of experience being understood in terms of another, i.e., our
experience may be essentially metaphorical” [16, p. 183]. Metaphors
create cultural reality, as much of it “is conceptualized in metaphorical
terms and our understanding of the material world is partly
metaphorical; metaphor plays a significant role in defining what is real
for us” [16, p. 176]. It is this feature of cognitive theory that metaphors
are used in foreign language teaching when it comes to explaining the
phenomena of language and culture, taking into account that foreign
language learners have their own cultural experiences that can be
structured with the help of metaphors.

In describing the mechanism of metaphorization, J. Lakoff and
M. Johnson state that the conceptual structure of a metaphor is formed at
the intersection of features of different conceptual domains — the source
domain and the target domain. Creating a metaphorical meaning occurs
as a semantic shift in which a category mistake (combining features
from different conceptual domains and taxonomic classes in a figurative
sense) is transformed into an emotionally and evaluatively meaningful
outcome. In Lakoff and Johnson’s concept, metaphor is thus seen as a
cognitive phenomenon that reflects and organizes the process of
understanding. In human mental activity, metaphor is significant as a
mechanism for organizing a basic cognitive operation — analogy. By
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emphasizing this capacity of metaphorical assimilation, the authors of
the book introduce the conceptual metaphor. Like a mental mechanism
embedded in a person’s conceptual system, it structures their experience
of understanding complex phenomena with abstract semantics. The
different types of models of conceptual metaphors identified by the
authors — orientational, structural, and ontological — indicate the main
directions for modeling ideas about the world. Orientational metaphors
are universal in nature, as they mainly refer to the position of the human
body in physical space. Structural metaphors are developed differently in
different cultures and, accordingly, in different languages. It is assumed
that ontological metaphors are the most difficult for native speakers to
reflect on, as they receive their expression with the participation of
grammatical formalization. As an example, the authors cite the most
widespread models in European culture with the initial values of object,
substance, and container, which serve as the basis for understanding
many subject areas. In European linguistic culture, for example, the
concept of time is traditionally conceptualized as an object, which
allows this category to be objectified in language through nouns, and this
type of object can be diverse and receive its expression in relation to
another object in the form of a container (a day has 24 hours). Thus,
metaphorical language in its expression can give specific directions for
understanding and interpreting the world and determine the logic of
behavior in it.

Research results

Analyzing metaphorical vocabulary through the lens of cultural
function highlights recurring patterns in how meanings are interpreted
and transmitted in various life contexts. When working with
metaphorical vocabulary, it is therefore important to consider the
culturally determined differences in the mental processing of
information. For example, orientation metaphors may be associated with
specific linguistic and cultural concepts that require additional
explanations. In China, for instance, metaphors such as “nozadu
OCMANUCL B0CHOMUHAHUA O NPOUOEHHBIX UCHbIMAHUAX (memories of
trials overcome are left behind)” or “enepedu 6vina neuzgecmnocmo
(uncertainty lied ahead)” may appear ambiguous. Ideas about events
that are metaphorically localized are an expression of an ethnocultural
peculiarity in understanding the world: the unknown is a concept from
the realm of probabilities; hence, it is localized behind the speaker, and
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conversely, ideas about the past are localized in the plane of the
observable, thus visible in front of oneself.

Of course, such aspects of metaphor comprehension are also
important when working with texts and idiomatic expressions. The most
successful metaphors for analyses seem to be structural and ontological,
which allow us to understand the whole through its composed elements.
The point is that a holistic metaphorical image can be understood by
analyzing frames — conceptual structures contained in the metaphorical
meaning in implicit form and actualized in particular contexts.

Thus, a frame is “a structured fragment of knowledge about the world
in a particular part of it, formed in the mind around an entity as a
generalized, summarizing idea of the domain of its existence” [17,
p. 62].

The cognitive theory of metaphor focuses on the frame as a mental
category that actualizes a set of typical features important for
understanding the situation, its typical participants, and their
relationships [17, p.39]. With the help of frame structures, past
experiences are generalized, and “consciousness predicts changes in the
state of objects in the external world, the development and content of
events and their interrelation” [18, p. 284].

Framing as a mental-linguistic strategy for obtaining and structuring
experiences is determined by mental, linguistic, and sociocultural
mechanisms of information processing that allow these experiences to be
organically assimilated as a set of necessary cognitive procedures
reduced to basic operations of analysis and synthesis. It seems that the
inclusion of framing technology in working with texts allows us to
perceive better the logical-eventual structures of the text and the
associative-figurative emotional structures at its core.

Frame theory is relevant to a variety of humanities disciplines in
connection with the problem of explaining (especially in machine
translation and foreign language teaching) hidden elements of meaning.
For native speakers, these elements are self-evident and require no
additional explanation: for example, it is self-evident that you get
presents on holidays, that you get grades in a class, and that you buy
theater tickets. For foreign language learners, the typical nature of
information about objects and phenomena is assimilated by the contexts
presented in the language. The meaning and significance of frame-based
metaphor theory in this context is that this tool can be used to acquire the
missing knowledge in the perception of textual information. The domain
of comprehensibility can be extended by turning to the modeling of
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images and situations that are associatively and logically linked. It
should also be considered that frames include static data structures and
dynamic ones that give an idea of how one should behave in certain
circumstances [17, p. 73].

A language teaching methodology that takes the frame approach into
account takes culturally specific patterns of understanding and behavior
into account. In teaching, a frame can be viewed as a model of cognitive-
linguistic activity that aims to identify separate, independent, and
simultaneously interconnected elements that organize an integral
structure — a metaphorical image. The frame reflects “the mechanism of
thinking (choice) in the formation of a linguistic message” [13, p. 61]
and includes “linguistic models as a means of expressing human
knowledge about the world and external pragmatic factors that determine
the speaker’s choice of linguistic means to realize his communicative
intention” [13, p. 61].

The frame analysis of the metaphor makes it possible to include
linguocultural contexts in the process of understanding an image, as it
conveys a three-dimensional understanding of the situation in the
complex of elements it describes. The linguodidactic potential of a
conceptual metaphor as a multi-component unit is thus revealed in the
analysis of its systemic and structural properties. The cultural context,
which reveals the characteristics of the metaphor from the perspective of
the national worldview, determines the model’s main features for
analyzing metaphorical vocabulary. When working with a conceptual
metaphor, you must first learn to understand its systemic nature, which
manifests itself in using a frame structure, the analysis of which reflects
its structure’s analytical and synthetic principles. This logic of the
structure of metaphorical meaning must be conveyed to students
interpreting metaphors in the context of national culture. Thus, when
working with phraseosemantic units, explaining the figurative meaning
i1s as important as carrying out a linguocultural analysis incorporating
culturally shaped contexts. As an example, let us consider the main
points of the analysis of the phraseosemantic expression’ nranema —
Haw oom (Translation from Russian: the planet is our home).” At the
stage of conceptualization of the problem, which is determined by the
question of why this can be said about the planet, why the planet can be
imagined as our home, you can focus on tasks aimed at the analytical
level of perception, offering to interpret the image of home from the
point of view of conceptual structures — frames that are significant for
the formation of a metaphor and understanding its multi-component
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composition. These may be conceptual frames that capture culturally
significant meanings and emphasize the importance of the selected
elements for the figurative content of the metaphor: mopor (threshold)
(cmosimb Ha nopoce omkpoimuii (Translation from Russian: standing on
the threshold of discovery)), oxno (window) (omxpwims oxkno 6 6ydyujee
(Translation from Russian: opening a window to the future)), mpyba
(drain) (svinemems 6 mpyoy (Translation from Russian: going down the
drain)), nuwa (niche) (naiimu c6010 Huwly 6 NOBCEOHEBHOCMU
(Translation from Russian: finding one’s niche in everyday life)), uepoak
(attic) (cnpsamame Ha uwepdaxe e6ocnomunanui (Translation from
Russian: hiding memories in the attic). It can be seen that the boundaries
of each selected frame are determined by the figurative and conceptual
content created by the metaphorical transfer. For students at the
advanced level of TORFL 2, tasks may be set to explain metaphorical
expressions in micro-contexts — proverbs, idioms, and slogans. At the
next synthetic level, it is important to recognize the metaphor’s
functional capabilities in the text’s space. In this context, students can be
offered tasks to develop semantic reading skills [19-22]. This includes
the task of 1) identifying metaphorical images in the text, 2) comparing
them with figurative neutral units, 3) making inferred semantic
connections with other metaphorical units in the text within the frame of
a conceptual metaphorical model that provides direction for the
development of meanings and images, 4)searching for similar
metaphorical images (models) in the mother tongue, 5) comparing the
metaphorical models of the mother tongue and the target language to
find similarities and differences in the conceptual structures. The last
stage is about strengthening the skills of interpretation and language use
by writing different types of texts: Mini-essays, essays, advertising texts
with a social focus, and representation of the planet as home.

When working with a text containing metaphorical models — integral
figurative-emotional systems of the text resulting from the metaphorical
use of the basic textual metaphor, it seems important to rely on the
understanding of the synthetic, associative-derivative nature of the
textual metaphor, on its ability to set the direction of meaning perception
and to organize the reader’s attention. In this case, a foreign language
teacher who uses metaphor to explain a text’s meaning can draw on
framing theory to build linguistic and communicative competence. By
working within the frame, the learner’s thinking is given a clear
guideline to incorporate the impulse inherent in the learning task into the
speaking activity.
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In order to highlight a frame, one must propose a specific structure
for organizing thought, which can be formally expressed through a
diagram or a pictorial representation. Thus, one of the proposals in the
literature is to work on creating pedagogical ontologies in the form of
small diagrams representing the keywords of the subject and the links
between them [17, pp. 126—127].

Computational linguistics traditionally teaches how to make
connections between concepts in ontologies, where they form the basis
for the work of electronic search engines. This mainly involves the
identification of classes within a general concept, i.e., the operations of
analysis and synthesis. For linguodidactics, such work seems to be very
useful since analyzing a single metaphor involves an analytical activity
to analyze the individual elements that make it up and synthetic
operations regarding the final understanding of the metaphor and its
functional meaning.

At an advanced level of language learning (TRFL 2 and above), work
with metaphors should be structured to maintain interest in continuous
language practice and extend vocabulary. The texts proposed at this level
should stimulate students’ communicative activity and deepen their
knowledge of the language and the new culture.

In this sense, texts that depict the traditions of the Russian people and
contain many visual images are practically useful. The metaphors in
such tasks also structure the perception of the text due to their visual and
illustrative capabilities. Such visualized diagrams make it possible to
isolate thematically, figuratively, and associatively organized blocks,
1.e., frames [17, p. 116]. Frames provide the direction for linguistic
activity when students are working on the text; they structure thinking,
help with the targeted formulation of statements in responses to tasks,
and provide the impetus for communication within a specific and
comprehensible frame.

You can use the text “Exile of the Normans. The Next Task of
Russian Historiography” by Natalia Ilyina as material for working with
metaphors [23]. In this work on the philosophy of Russian history and
culture, the author creates a holistic account of Slavic myths and rituals
based on a corpus of pre-revolutionary sources. The anthropological
focus of the author’s worldview is expressed in the answers to the
questions: How did people live throughout the year, which events and
holidays did they participate in, and in which images did their
mythological consciousness express?
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In Natalia Ilyina’s interpretation, the basic metaphors of the elements
of fire and water give movement to the entire ancient Slavic world. This
is very clearly expressed in the passage dedicated to the ritual of
welcoming spring, which we offer for advanced students [23, pp. 157—
158]. The text by N.Ilyina describes the swing ritual: neighboring
branches of growing birch trees are tied into a kind of ‘living’ swing —
for mermaids and humans. The symbolism of the swing unites the
elements of water and fire.

The task before reading the text should explain the special features of
the text from the perspective of linguoculturology and familiarize the
students with individual lexical units (e.g., “xauanrvusiti 06pso”,
“mucmepusn’”, “Benuxuui uemeepe” (Translation from Russian: “swing
rite,” “mystery,” “Maundy Thursday”) and others).

After reading the text, tasks are offered to search for individual text
passages according to the suggested diagram. In each diagram, a single
phrase or sentence of the text containing an image or metaphor is coded.
These diagrams are mini-ontologies with basic concepts (represented in
rectangular blocks) and functional connections between them (in the
inscriptions of the arrows). Students are, therefore, given ready-made
frame diagrams that they have to fill in with textual content. In the
course of working on a task, the perception of the material is structured,
and its visual reception is shaped.

The general task is formulated as follows: “Find and read text
passages in which the following semantic structures are expressed.” We
will give you examples of such structures and their coded sentences.

1)
Croom o coms -

(Eng.: Element of fire — is embodied in — sun — is embodied in — wreath)

A coded excerpt from the text: “CTuxusi orHs IpUHUMAET B 00psIe
00pa3 BeHka — cuMBoJa conHia (Translation from Russian: The element
of fire takes on the image of a wreath in the ritual — a symbol of the
sun).”

2}
) EO/HUCTHE
CTHXHR B0 EOMNOWSETCR B B O EOMNOLL, BHOTCR B
AUHHHM

(Eng.: Element of water — is embodied in — waves — are embodied in — wavy lines)

A coded excerpt from the text: “B camom Oene, umenno 600HOU
cmuxuell, 80JHOU, Oaemcs nepeooodpas Kauauus, U C He3ANAMIMHBIX
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8PeMeH 3HAKOM 800bl ObLIU BONHUCHIblE TUHUU, YKpaularowue, KaK Mol
3Haem, u npacraeanckyio kepamuky (Translation from Russian: Indeed,
it is the water element, the wave, that represents the prototype of
swinging, and the sign of water has always been the wavy lines that, as
we know, adorn pre-Slavic ceramics).”

Conn
Cruan ore 5

Norpy#E A

3

E

CruxuA eogm BonHm
EONNOWIETCR B

(Eng.: Element of fire — is embodied in — sun — is immersed in —Element of water — is
embodied in — waves)

Coded excerpt from the text: “Kauanue senka ykazvigaem na conuye
U 020Hb,  NOCPYNHCEHHLIL 8 600y,  CUMBON  OOHOBIAEMOL,
so3pooicoarowetics acuznu (Translation from Russian: The swinging of
the wreath shows the sun and fire immersed in water, a symbol of
renewed, reborn life).”

4}
Ju gz NoxoEE Ha COH

(Eng.: Winter — is like — dream)

Coded excerpts from the text: “xonoousiii con 3emmnozco mupa,; doneui
sumuuii con (Translation from Russian: the cold dream of the earthly
world; long winter dream).”

B i e
CHM EQVIMIHPYET
KE4EHHMA EECHbB NOCNE 3HMB

(Eng.: Swing rite — symbolizes — awakening of spring after winter)

Coded excerpts from the text: “B stom aeiicTBe pycanka sBisiach
Kak OOTHHS BECHBI, Pa3TOHSIONIAS XOJIOAHBIM COH 3eMHOro mupa; Tak
KaK JKCTaTUYECKUE JIEHCTBA MPEBHUX S3BIYHUKOB MOJCKA3BIBAIUCH UM
YKU3HBIO IPUPOJIBI, TO UX SKCTA3 U JOJIKEH ObLT OBITh COMEepeKMBAaHUEM
€€ BECHBI, BECEHHEr0 0€3yMCTBAa, CMEHSIIOIIETO MIOJTUN 3UMHUNA COH
(Translation from Russian: In this action the mermaid appeared as the
goddess of spring, who drives away the cold sleep of the earthly world.
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Since the ecstatic actions of the ancient pagans were inspired by the life
of nature, their ecstasy was regarded as the empathy of its spring, the
spring madness that replaces the long winter sleep).”

OGpag, &
KE43HMA o BETCR HaK HeTE2 o BETCR HaK nPeREASIE
=Ll =Ll EECHD MOCNE 3HM b

(Eng.: Swing rite — feels like — ecstasy — feels like — awakening of spring after winter)

&)

Coded excerpts from the text: “Tak kak SKcTaTHYECKHE AeWCTBa
JPEBHUX SI3BIYHUKOB IOJICKA3BIBAIUCh UM JKU3HBIO MPHPOJBI, TO HX
9KCTa3 M JOJDKEH OBbUI OBITh CONEPEKUBAHHUEM €€ BECHBI, BECEHHETO
O0e3ymcTBa, cMeHsImero mgonruii 3uMHuii coH (Translation from
Russian: Since the life of nature triggered the ecstatic actions of the
ancient pagans, their ecstasy should be empathy for its spring, the spring
madness that replaces the long winter sleep).”

—_

7
Comye EOMWeGHMHA HCTOMHHE SHEPTHH
NOXOHE HE

(Eng.: Sun — is like — magical source of energy)

Coded excerpts from the text: “B nmensp Kymanbl...Boasl 3amuBaroT
3eMJIIO, a COJIHEYHbBIE JTy4H, OOHOBJICHHBIE TPO3010, HECYT €M Kap U CBET.
Ha qBerymux, Omaroyxarommx Jiyrax 4yJaoJeHCTBEHHOW CHIION
HanoNHsoTCs 1enebnpie TpaBbl... (Translation from Russian: On the
day of Kupala... the waters flood the earth, and the sun’s rays, renewed
by a thunderstorm, bring it warmth and light. On blooming, fragrant
meadows, the healing herbs are filled with miraculous powers...).”

8
Breck BoAHE [ — E OUEBHEA CHUETHTENEHE H My

(Eng.: Shimmer of the wave — is like — magical cleansing ray)

Coded excerpts from the text: “Jlymm nroaeit OYUIIAIOTCS B 3Ty HOYB
OT 3JIBIX TOOYXKJICHHI cepeOpsiHBIM OJ1ecCKOM peuHoi BoiHbI (Translation
from Russian: The souls of men are cleansed of evil motives on this
night by the silver glow of the river wave).”

] ’—: : =
Hefio NoXOME HE TaWHY, 3araaky

(Eng.: Sky — is like — mystery, enigma)

Coded excerpts from the text: “Ilo pa3ymMeHUIO IpEeBHErO CIaBSIHUHA,
B JICHb KHUIICHUS NPHUPOABI TPOUCXOIUT “‘pacKpbiTHe Hebec”, T.e.
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oOHapyxeHre OO0KECTBEHHBIX CYIIHOCTEH MHpa, OOBEAUHSIOMUX |
3emHbix TBapeit (Translation from Russian: According to the
understanding of the ancient Slavs, the ‘opening of heaven’ takes place
on the day of the boiling of nature, i.e., the discovery of the divine
essences of the world, which unite the earthly creatures).”

100 ’—: :
3apa NoxosE Ha ceageoy

(Eng.: Dawn — is like — wedding)

Coded excerpts from the text: “YTpom, Ha 3ape, MOKHO BHJIIETh, KaK
COJIHIIE, «UTPas», T.€. paaysiCh U TAaHILys, BCTpPEYACT JyHY, APCBHEHIICE
0O0XKECTBO BJIard: 3TO — CBaghb0a HEOECHBIX CBETHII, OHA OCBSIIAET U
3emHoi Opak yenoBeka (Translation from Russian: In the morning, at
dawn, the sun is seen ‘playing,’ i.e., rejoicing and dancing, it meets the
moon, the ancient deity of moisture: this is the wedding of the heavenly
bodies, it sanctifies the earthly marriage of man).”

11) ’—: :
Niopboew R OroHb

(Eng.: Love — is like — fire)

(13

Coded excerpts from the text: “...06e3 CIOB OH MO3HAET YYKOTO
YellIoBeKa, yraJblBaeT €ro AyMYy, U B KaXKJOM UYEIOBEYECKOM CEpAIEe OH
BJIACTEH 3akeub JIt000Bb... (Translation from Russian: without words, he
gets to know a stranger, guesses his thoughts, and in every human heart,
he can kindle love.)

Next, students are asked to create their own metaphors based on
similar diagrams. Let’s use the following structure as an example:

Bacuz W> npofysAeHie oT cHa

(Eng.: Spring — is like — awakening from sleep)

Variants of the correct answer: “npoOykaeHue TPUPOILI OTO CHA,
npoOyxaenne 3eMHoro mupa (Translation from Russian: The awakening
of nature from sleep; the awakening of the earthly world).”

Now that students have a figurative frame for their argument, you can
stimulate their speech acts by asking the following questions: “What
traditions are there in your culture that are associated with the arrival
of spring? Are there special games, actions, and rituals?”; “What
traditions associated with trees are there in your culture?”; “What
traditions associated with water and fire are there in your culture?”;
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“What traditions associated with the experience of ecstasy in motion are
there in your culture?”

Conclusion

The cognitive theory of metaphor thus has great potential for applied
developments in the field of didactics of Russian as a foreign language,
as it activates a large layer of knowledge in Russian language mentality.
The use of a frame approach in analyzing language and text metaphors is
due to the need to ensure a more intensive assimilation of increasing
knowledge, improve students’ communicative competence, and form
systems thinking. For advanced foreign language learners, working with
metaphors and frames is helpful because it can stimulate the
development of communication skills and provide an impetus for
forming new ontological connections between words and their
expression in language. The frame approach makes it possible to
establish logical-structural connections between objects and phenomena
recognizable through a foreign language in students’ minds and to
actualize new meanings relevant to the understanding of contexts, ethnic
and linguistic-cultural contexts. It seems that frame analysis of language
and textual material can form a heuristic model for the acquisition of
knowledge about language and culture and, through appropriate tasks,
consolidate the logic of analytical processing of information and its
synthesis as a process of building figurative, semantic, associative
connections between textual elements. In addition to maintaining interest
in the language, such tasks should help to develop students’ linguistic
competence at a new level in the context of linguistic and cultural
knowledge.
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NIMHrBOOMOAKTUYECKUA NOTEHUUAN META®OPB
B MPAKTUKE OBYYEHUA PYCCKOMY A3bIKY KAK
WHOCTPAHHOMY

1

Jlapuca Heanoena Epmonenkuna,
N 2

Tamovana Cepzeesna Konomeityeea

1 . . .
Tomckuil 2ocyoapemeennwiii nedacocuieckuti ynueepcumem, Tomck, Poccus,
arblar2004@rambler.ru

2 o .
Mockosckuii nonumexuuueckuti ynugepcumem, Mockea, Poccus,
kolomeytseva.ts@yandex.ru

AHHOTAIUS. Metadopa  Kak  JIMHTBOKOTHUTHBHBIN MEXaHU3M
KOHIIENITYaIN3allil CMBICIIOB, (POPMUPYIOIINX HAllMOHAIBHBIE KapTHUHBI MHUpA,
CTaHOBUTCS IMPEAMETOM MEXIUCLMIUIMHAPHBIX MCCIEIO0BAHUN, PaCCMAaTPUBAIOIINX
JIOTHKY CEMaHTHYECKHX HW3MEHEHHMII B TpaHHLAX Kak CJIOBa, TaKk M TEKCTa.
CriocoObl TIOHMMaHUs 3TOro Ipolecca B y4eOHO-00pa3oBaTeIbHOM KOHTEKCTE
MOTYT cTaTh 3QQEKTUBHBIM HHCTPYMEHTOM OOY4YCHHS S3bIKY, (OPMHPOBAHHS
MpeJCTaBIeHUul o0 crenuduke KYJIBTYpBI, pENpe3eHTUPOBAaHHOW B ee
CTPYKTYPHO-COZICPKAaTEeIbHBIX SIMHUIAX — KOHIENTaxX. M3yueHue s3plka yepes
BBISIBIICHHE [IEHHOCTHO-CMBICIIOBBIX MEXaHM3MOB KOHLENTYaJU3alluy MO3BOJISET
YBHIETh MHOTOCTIOMHBIH XapakTep TeKCTa, IOJyYHTh IPEACTaBIEHHE O €ro
KYJIBTYpHOI1 cnienuuke.

IMpouece MeTadopu3auy AEMOHCTPUPYET AUHAMUKY 00pa30BaHMs CMBICIIA
Yyepe3 B3aUMOJCHCTBHE pa3HBbIX IOHATUHHBIX 001acTeid, y4yacTBYIOIIUX B
CO3JaHUH [IEPEHOCHOTO 3HAYEHUs, U (OPMHUPOBAHUE PE3YIbTaTa — LEHHOCTHOTO
(¢parMeHTa S3BIKOBOM KapTHHbI MHpa WIH €€ WHAWBUAYaJIbHO-aBTOPCKOM
BEPCHH, NMPOSIBICHHBIN B XYI0KECTBEHHOM TEKCTE. DTH aCIHEKTHI, OTPayKAIOINe
caM MeXaHu3M oO0pa3oBaHMs W (YHKIHOHUPOBAHUSA MeTadOpbl, MOTYT CTaTh
OCHOBOM JIJIsl JICKCHYECKOHW M TEKCTOBOM pabOThl Ha 3aHITHUSAX IO PYCCKOMY
SI3bIKY KaK HMHOCTpPaHHOMY. B crarbe paccMaTpuBaroTcs crocoObl paboThl ¢
SI3BIKOBOM M TEKCTOBOW MeTad)opamMM, YYUTHIBAIOIIUEC AHATUTUYCCKUN IUIaH
(bopMHpOBaHUs 3HAYEHUs, TPOSBICHHBIH BO  B3aUMOJCHCTBUM HCXOTHBIX M
MEPEHOCHBIX CMBICIIOB, ¥ CHHTETHUCCKHH, peali3yeMblii B TEKCTOOOpa3yromeit
¢yHkuun Meradoprl, B €€ CIOCOOHOCTH NOpOXKIATh B TPaHUIAX TEKCTa
ACCOLIMATUBHO-IEPUBAIIMOHHBIE CBA3M M aKTyalu3UpoBaThb B  CO3HAHUHU
o0ydarolerocss IEJ0CTHOE, 3MOLUOHAIBHO-CMBICIOBOE IPEACTABICHUE O
coJIep)KaHUH. YMEHHEe HHTEPIPETUPOBaTh MeTadopy, TIOHNMaHUE CIIeNu(pHUKH ee
(YHKIMOHUPOBAHUSL CIIOCOOCTBYET TOMY, YTO y4allecs BOCIIPUHUMAIOT TEKCT
HE TOJNBKO C TOYKH 3PEHHS COOBITMHHOCTH, HO W B 00pa3HO-CMBICIOBOM,
KOHILIENITYaJlbHOM pa3BepThiBaHuu. Ocobasi pojb B 3TOM Ipolecce OTBOAMTCS
(bpeiiMoBOMyY aHaNH3Y, ¢ TOMOIIBIO KOTOPOTO B TEKCTE BBIACIISIOTCS IPEIMETHO-
colepKaTebHble OJOKM M YCTAHABIMBAIOTCA CMBICJIOBBIE CBSI3M MEXIY HUMHU.
[Ipencrasnennblii B paboTe airopuTM aHaiu3a TEKCTOBBIX MeTadop MOXKET
CIocOOCTBOBATh ONTHUMH3ALMH PELEITUBHOM IEATENPHOCTH YYAIMXCs, Pa3BUTHIO
UX KOMMYHUKATUBHOW JesitenbHOCTH. Ha Marepuane HCTOPHKO-(HIOCOPCKOro
ouepka H. WnpmHoit «M3rHanme HOpmanHHOB. QOuepenHas 3amada PYCCKOM
HCTOPHYECKON HayKn» 00OCHOBBIBaeTCs (ppeiiMoBasi METOAMKA aHAIN3a TEKCTOBBIX
Mmeradop, ITEMOHCTPUPYETCS MOACNHUPYIOIIMHA IOTEHIHAT MeTaQOpHIECKUX
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00pa3oB, OMNpEAENSIONNIA JOTUKY JHHTBOKYJIBTYPOJIOTHYECKOTO IOIXO4a K
pabore c TtexcroMm. Ilpenmnonaraercs, 4TO TEKCT, HACHILIEHHBI MeTadopamu,
KyJbTYPHO-UCTOPUIECKUMHU OTCBUIKAMH M MH(OIOITHIECKOH APEeBHECIABSIHCKON
CHUMBOJIMKOM, BBI30BET HHTEPEC HE TOJIBKO CBOEH COJIEpIKATEIbHOM CTOPOHOH, HO U
TEMH CHOCO0aMM HM3YYeHHS, B KOTOPBIX PACKPHIBAETCS €ro JIMHIBOKYIbTYPHBIH
CMBICIL.
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