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AHHoOTauua: B pgaHHoM o0630pe Mbl HaMepeHbl paccMOTpeTb BO3MOXHOCTb aHasu3a
negarorM4eckoro AMCKypca M ero akCuMoJIOrM4YecCcKOW COCTaBNSAKLWEN B paMkax Tpaauuum
KOFHUTUBHOIO noaxona TpeTbero nokosieHus. N3yyeHue yuyebHo-nmefarorm4yeckoro AuMcKypca
HOCUT  MEeXAUCUMMIINHApPHbIA xapakTep. NccnepoBaTtenu pa3NYHbIX HanpaBNeHui
coumasnbHbIX HayK UCCNeayT KaTeropuasbHble, XXaHpPOBblie, COoUMalIbHble, IMHIBUCTUYECKNE U
apyrue ocobeHHoCTM y4yebHO-nMedarorm4yeckoro pauckypca. Mbl npeanaraeMm B3rnasHyTb Ha
aKCMONOIrMYeCcKyld  cocTaBislowWyw  ydyebHo-negarorMyeckoro  Auckypca C nosnunmn
KOTHUTUBHOW JIMHIBUCTUKMU TPEeTbero MOoKOJIeHUS, B KOTOPOMN OCHOBHOW QYHKUMEN sA3blKa
ABNSETCA OpMEeHTauus OTAEsNbHbIX MpeacTaBuTenen TOW UM MHOWM couwmanbHoOM rpynnbl. B
6MOKOrHUTUBHOM nepcnektnee obpa3oBaTefibHbIA AWCKYPC BOCMPUHMMaAeTCs KaK 4YacTb
A3bIKOBbIX B3aMMOAEeNCTBMIA B obwecTtBeHHON cdepe. B ueHTpe 3TOoro noaxoga JnexwuT
MOHMMaHME $NA3blka KaK KOFHUTUBHOW AeATe/NbHOCTM, XapaKTepHOW ANns 4YenoBeka Kak
6uonornyeckoro Bupga. N coobwectso, n ero MHAMBUAbLI OMPeAensioTCaS B SA3blke U 4yepes
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A3blK, @ nocneAHWi paccMaTpuBaeTCs KaK MeXJ/INYHOCTHast AesaATeNbHOCTb, JAanekas oT
YCTOMYMBOW CUCTEMbI CUMBONIOB. B pensiuMoHHOM 061acCcTu SA3bIKOBbIX B3aUMOAENCTBUIN MeXAy
MHOAUBMAOM WM 06WECTBOM couUMalibHble UEHHOCTM MNOTEHUMANIbHO MOFYT OKa3biBaTb Ha HUX
opueHTupylowee Bo3aencteme. OCHOBHbIM BbIBOAOM pgaHHOro o63opa sBnAseTcsas TO, 4TO
negarorMyeckMn AUCKYpPC KaK 4YacTb pensaumMoHHoW o6n1actm s3blKOBbIX B3aMMOAENCTBUN
BbIMOJIHAET OPUEHTUPYHOLWY QYHKUUIO, TaK KakK WMCNOJIb30BaHWE S3blka KaK AesATeSIbHOCTU
HOCUT OpPUEeHTUpPYKLWNA XxapakTep. [MpeanonaraeTrca, 4yTo 061acTb NUCbMEHHbIX TEKCTOB
3aHMMaeT OCHOBHOE MecTo B cdepe o06WwecTBeHHbIX B3aMMOAEWCTBUA MO CpPaABHEHMUIO C
€CTeCTBEHHbIM  A3bIKOM B  KOHCeHCyasibHOM obnactm cdep NUYHLIX U CEMENHbIX
B3auMoaencTBui. FnaBHOM 3ajayer neaarorM4eckoro AMCKypca B paMKaX 3TUX MPUHULMMNOB
BUAUTCA BCTpauBaHue obyyawwumxcs B cpeay, C UeNbl KOooOpAMHAUWKW, OKa3aHus
OPWEHTMPOBOYHOIrO BO3AENCTBUS, CHUXEHUSA CTEMNEHW HEOoNpeAeNeHHOCTU, 4YToO B LeJsioM
npu3BaHoO cnocobcTBOBaTb MOAAEPXAHUID XU3HeAEeATeNbHOCTM WU XU3HecnocobHocTn
NNYHOCTN N obwecTBa.

KnroueBble cnoBa:

yuyebHO-nepgarornyeckni AVNCKYpC, akcmonormyeckas cocTaBnsowWwas, KOrHMTUBHasN
JINHFBUCTUKA, OpUeHTUMpylLWaa GYHKUMS s3blka, IMHIBUCTUYECKME B3aUMOAEWNCTBUS, TpeTbe
rnoxkosieHue KOTHUTUBUCTUKMK, DYHKUMSA A3blka, GUOKOTHUTUBHbBIN noaxoz, CouManbHbIN

mnMnepaTme, counanmsauuns

Pedagogical discourse is a personality-oriented kind of institutional discourse within the
framework of the intellectual interaction of teachers and students in the process of forming
certain knowledge about the world and introducing them to moral, aesthetic, and other

types of human experience il Pedagogical discourse and its potential to influence the
collective addressee with the teleological goal of socialization has long been the subject of
close attention from cognitive linguistics. When considering main developments of the
cognitive area of research, it is necessary to highlight the accepted opinion that the
cognitive approach means that language activity is one of the types of human cognitive
activity, and linguistic phenomena can only be understood in the context of other cognitive
processes, which include knowledge, memory, attention, and consciousness. Cognitive
approach in linguistics is one of the functional approaches used not to describe but to
explain why certain linguistic phenomena are realized in this way and not otherwise.

The cognitive approach to the study of discourse is an alternative to the purely structuralist
approach, sociological approach, philosophical approach, and semiotic approach, etc.

In this review, we intend to consider the possibility of analyzing the pedagogical discourse
and its axiological component within the framework of the traditions of the third generation
cognitive approach.

Reflections on the causes and purposes of human interaction with the environment come to
the fore in the studies of the third generation of cognitive research.

Studies conducted within this framework is an interdisciplinary project, the bibliography is

extensive [2-3. 4. 5 6; 71 The adaptation of a person as a biological species through
language activity is the foundation of biocognitive theory. Man and society are considered

as living self-organizing systems 151, the unity of which is created by the relational area of

the language where the “system of behavior of human society” unfolds Iﬂ, both community
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and its individuals are co-determined in language and through language S, p.150] Language
is viewed as an interpersonal activity far from a stable system of symbols.

One of the main assumptions of linguistic semiosis is that we can become linguistic beings
and members of society only by participating in the relational realm of linguistic interactions

with others and with ourselves [8l. It is not possible to create and develop both community
and its individual members without the establishment of a cognitive domain of linguistic
interactions [2-2.96]

The process of semiosis itself and linguistic signs as a manifestation of this process

continuously produce, maintain and develop the niche occupied by individual individuals [4],
A cognitive niche created by language interactions is a set of opportunities “presented to a
person by the relational area of the language interactions as a dynamic environment in

which a person acts meaningfully for himself and for others” 141, These possibilities can help
either maintain the integrity of a living system, or lead to an imbalance and, as a result, a
loss of integrity.

In this regard, we can talk about the formation of a system of value orientations (social
imperatives), which determine which possibilities in the relational area of the language are
acceptable, possible, and which are not. It is important to emphasize that value
orientations do not exist somewhere apart from us, in the world around us, but exclusively
in the field of linguistic interactions. Presumably, being in the sphere of linguistic
interactions and taking an active role, an individual develops, successfully integrating in
these linguistic interactions, including the value orientations of the system into his own
cognitive processes.

W hy all of this is possible? Being a part of the domain of linguistic interactions (consensual
domain of natural language or domain of written texts) people draw on linguistic signs
acquired through their personal experience with the world, as well on the linguistic

representations of other people’s experience of interactions with the world [9, p.149]  For
instance, when a person says that the highest mountain is in the Himalaya it is not
because he himself had an experience of climbing it, but he relies on the experience of
others who accomplished it and made the results available to the public. We could argue
that the majority of our knowledge acquired during formal schooling years is of that kind of
nature. Very few educational institutions, most of them private, allow students to get their
own experience with the phenomena / objects so they could form their own representation
of them. Why is it important? An individual who had his own unique interactions with the
world may have experience that is different from what is accepted and shared by the
majority. It in turn may result in values and ideas different from the ones propagated by
the society in the public linguistic domains diminishing the orientational effect of the values
and ideas of the latter. It, as a side note, could be become quite problematic for the
society as a structured system.

Since it is within the relational area of the linguistic interactions that the process of
socialization of the individual and the reproduction of society takes place, it is vital for the
society to have some control over the ideas and values that are part of the domain of the
linguistic interactions. As in the long run it will ensure the uniformity of cognitive domains
of individual members of a given society making the former more adaptive.

h [3.4, 7, 10 and others]

Researchers working in this area of researc consider language as an

activity of orienting character. It allows involving individuals in the consensual sphere of
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interaction with the world; embedding the individual in the environment in order to
coordinate, provide orienting influence, and decrease the degree of uncertainty, which
generally contributes to maintaining the vital activity and viability of the individual and
society. The created consensual area of the linguistic interactions is capable of exerting a
[11, 13, 14, and others] 7

formative influence on the thinking of the individual and society
generates a sense of belonging to a separate group using the national language and
ensures the vital activity of this social group.

Research carried out within the framework of the traditions of the third generation of
cognitive linguistics consider pedagogical discourse as one of the varieties of the
consensual sphere of interaction with the world, existing within the framework of the social
institution of education.

Considering the “online” phenomena of pedagogical discourse, A.K. Mikhalskayalﬁl; V.B.

Chernik11—61, and G.V. Dimova 17l note that the teacher's activity is not so much
communicative as orienting. Studying online phenomena - processes and communication
strategies in the tradition of research of the third generation of cognitive linguistics, N.A.

Komina [181 considers organizational discourse as a product of interaction. The researcher
emphasized the importance of the coordinated and dialogic participation of all participants
in the educational process: noting that for the teacher, it is a tool of influence, and for the
student - a tool for testing knowledge.

The orienting nature of the use of pedagogical discourse is also emphasized in the work of

P.V. Tokareva 19l The researcher notes that the educational discourse implemented in the
text of the textbook is persuasive in nature, with the main goal of changing the model of

the student's world, which was also confirmed in the works of V.S. Grigorieva [20] apd T.V.

Ezhova [211 G.v. Dimova M, studying the main discursive strategies (on-line phenomena),
notes that the latter are used in pedagogical discourse for the purpose of the teacher's
comprehensive management of the main processes of conceptualization of the students'
world, in order to successfully integrate students into the environment and provide orienting
influence

Following the postulates of cognitive linguistics of the "third generation", we propose to
consider pedagogical discourse as part of a cognitive niche created by language interactions
that continuously produce, support, and develop it, including through the formation of value
orientations that determine what opportunities in the relational field of language are
allowed and which are not.

Pedagogical discourse as a part of the relational area of the language interactions performs
an orienting function, as the use of language as an activity has an orienting character. The
main task of pedagogical discourse within the framework of these principles is seen as
embedding students in the environment, in order to coordinate, provide orienting influence,
and reduce the degree of uncertainty, which in general is intended to help maintain the vital
activity and viability of the individual and society.
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Pe3ynbTaTbl Npoueaypbl peLueH3upoBaHUA CTaTby

B cBS3M C MNOANTUKON [BOHNHOrO C/IE€MNOro pPeLEH3NPOBAHUS JIMYHOCTb pPELEH3EHTa HE
packpbiBaeTcs.
Co cnuckoM peLeH3eHTOB U34aTe/1bCTBa MOXHO O3HaKOMUTbLCS 34ECh.

MpeanctaBneHHas Ha paccMoOTpeHue CcTaTbs <«Y4yebHo-negarorm4yecknim p[UCKYPC U €ro
aKcmonormyeckas cocTaBfiswWas B CTPYKTyYpe KOFHUTUBHOIO MCCNEeAO0BaTENbCKOro noaxoaa
TpeTbero noKoNeHua», npeanaraemas K nybnukauumm B XypHane <«®dunonorma: HayyHble
nccnepoBaHusa», npeactaBfieHHas Ha  @HMIMACKOM  93blke, HECOMHEHHO, 4BseTcs
aKTyanbHOM, BBMAY ob6paweHnsa aBTopa K npobnemaTnke wmccnenoBaHus neparornyeckoro
ANCKypca M NoTeHuMan ero BO3AENCTBUSA Ha KONJIEKTUBHOro agpecata. Pabota BbinosHEHa B
pycne KOrHUTUBHOW JIMHFBUCTUKMW.

B peueH3npyemon paboTe aBTOp paccMaTpuMBaeT BO3MOXHOCTb aHaniuM3a Nefarormyeckoro
AVCKYpCa M ero akCMosIorM4Yeckom CoCcTaBNAoLWEeNh B paMKax Tpaauumin KOrHUTMBHOIO noaxoaa
TpeTbero nokoneHus. Pabota HOCUT MEXANCUUMIINHAPHbIA XapakTep.

CtaTbs 9BNSe€TCA HOBATOPCKOW, O4HOM M3 NepBblX B POCCMNCKON NMHIBUCTUKE, NOCBSALWEHHON
nccneposaHuo nopobHor Tematukm B 21 Beke. B cTaTbe npeacTtaB/ieHa MeToA0N0TMUs
nccnenoBsaHus, BbIBOp KOTOpOM BMNONMHE ajAekBaTeH UuUeNnaM WM 3apgadam paboTbl. ABTOp
obpawaeTcs, B TOM 4uUCfe, K pas/IMYHbIM MeToAaM ANs MNOATBEPXAEHUS BbIABUHYTOM
rmnotesbl. B cTaTbe MCNOMb3YyOTCA O6WENMHIBUCTUYECKNE MeTOAbl HAabNAEHUS N OnNucaHusg,
a Takxe MeToAbl AUCKYPCUBHOIMO M KOFHUTMBHOIMO aHanmM3a, ceMuoTMyeckass MeToAuKa u
MeToAMKa MOAeNnnpoBaHusA A3blka. Bce TeopeTnuyeckme wmaMbllNEHUS aBTOopa NOAKPENsEHbI
npakTM4eCKNUM MaTepuanom.

OaHako aBTOp He NpMBOAUT LAHHbLIX O MPAKTMYECKOM COCTaBSKOWEM UCCNefOBaHMA, Ha
Kakol 6aze n MaTtepuane BbiNnosiHAMack paboTa.

OaHHasa paboTa BbiNONHEHA NpodeccuoHanbHO, ¢ cobngeHneM OCHOBHbIX KAHOHOB Hay4YHOro
nccneposaHus. WMccnepoBaHue BbINOJIHEHO B pyC/ie COBPEMEHHbIX Hay4YHbIX MNOAXOAOB,
paboTta cocToMT W3 BBeAEHWUs, COAepXalwero MNOCTaHOBKY Mpob6seMbl, OCHOBHOW 4acTu,
TPaAMLMOHHO Ha4YyMHalWylcs ¢ 0630pa TeopeTUYECKUX MCTOYHUKOB M HaYUHbIX HanpaB/ieHUN,
nccnenoBaTeNbCKYO M 3aK/KOYUTENbHYHO, B KOTOPOW MnpeAacTaBfieHbl BbiBOAbl, MOJIYYEHHbIE
aBTopoM. OTMeTMM, 4TO B BBOAHOW 4YacCTU CJAUWIKOM CKyaHO npeacTtaBneH o63o0p
pa3dpaboTaHHOCTM NpobneMaTvkm B Hayke.

Bubnunorpadusa crtatenm HacuyuTbiBaeT 21 WCTOYHUK, CpeaAn KOTOpbIX TeopeTudeckume paboTbl
npeacTtaB/€Hbl MCKAIOYUTENIbBHO Ha PYCCKOM £3blke, B TOM 4ucie nMepeBOAHble TPyAbl.
Cuuntaem, 4ut0 ans paboTbl, nNpeacCTaBNSE€MOM HA aHIIMHACKOM A3blke, clefoBaTesbHO,
OPMEeHTMPOBAaHHOM Ha 3apybeXxHbIXx uccneposaTenen, OTCYTCTBME CCbIIOK Ha TpyAbl Ha
MHOCTPAHHOM £3blke M yMbllWIeHHOe u3beraHme WHOCTPAHHbIX WMCTOYHWKOB paenaeT pabory
ManonpueriekaTenbHOMW ANs Nogo6HOMW ayanuTOpuUN.

K coxaneHulo, B CTaTbe OTCYTCTBYIT CCbIJIKM Ha (yHAaMeHTasibHble paboTbl OTeYeCTBEHHbIX
nccneposaTtenein, Takue KakK MoHorpadwum, KaHanmaaTCcKMe W AOKTOpPCKME Aucceprtaunu.
TexHnyeckn npu odopmiaeHun 6ubnmorpadumyeckoro cnucka HapyuweHbl obwenpuHaTblie
TpeboBaHna IOCTa, a wuWMeHHO HecobnwaeHne andaBuUTHOro npuHuMna odopMaeHuUs
WCTOYHMUKOB.

B obwem u uenom, cneayetr OTMETUTb, 4YTO CTaTbs HamnucaHa MPOCTbIM, MOHSATHbIM ANS
ymutatenss sA3bikoM. OnedyaTkn, opdorpaduyeckne m CcMHTaKCuyeckme owMBKM, HETOYHOCTU B
TekcTe paboTbl He 06HapyXeHbl. BbiICKa3zaHHblIE 3aMeUYaHNsa He ABNSAKTCA CYLWEeCTBEHHbIMU N He
BAMAT Ha obwee nNonoxutenbHoe BMnevyaTneHMe OT peueHsupyemon paboTtel. PaboTta
SABNSIeTCS HOBATOPCKOWN, MpeacTaBfAOWeElN aBTOPCKOE BUAEHWE pelleHUs pacCcMaTpMBaeMoro
BOMpoCa W MOXeT WMeTb JIOrM4Yeckoe MpoAOJ/DKEHWE B AajibHEWWNX UCCNefoBaHUAX.
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MpakTnyeckas 3Ha4YMMOCTb OMpefenseTcsd BO3MOXHOCTbO MCMNOAb30BaTb MNpeAcCTaBfIEHHble
HapaboTKm B JajibHEWWWUX TeMaTUyeckux wuccrneposaHusax. Pesynbtatel paboTbl MoryTt 6biThb
ucnonb3oBaHbl B X04e MpenojgaBaHWA Ha cneuyvannsmMpoBaHHbIX dakynbTteTax. CTaTtbs,
HeCOMHeHHO, byaeT nonesHa WWPOKOMY Kpyry nuvy, negaroram, MarmctpaHtaMm M acnmpaHTam
npodunbHbiXx By30B. CTaTbd «Y4yebHO-megarornyeckuihi AUCKYpPC M €ro akcuosormyeckas
cocTaBnswowas B CTPYKTYype KOrHUTMBHOrO WUCCAefoBaTe/lbCKOro noaxogaa TpeTbero

NOKOJIEHUSI» MOXET 6blTb peKOMeHAOBaHa K Nyb6JiMKaLunumM B Hay4yHOM XypHane.
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