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Аннотация: Актуальность темы исследования обусловлена глубоким кризисом в сфере
чтения в российском обществе. Цель данного исследования – анализ инфографики, как
инструмента развития читательской грамотности на уроках обществознания, разработка
инфографики по некоторым темам обществоведческого курса 10-11 класса и
представление приёмов работы с ней. Объектом исследования является преподавание
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обществознания, а предметом – инновационные приемы на примере использования
инфографики. Современный мир – это мир текстов, и они окружают человека повсюду.
Человеку необходимо не просто уметь читать, но и уметь информацию, полученную из
текста, критически осмыслять и применять на практике. В связи с этим, развитие
читательской грамотности играет важную роль в формировании граждан способных к
анализу и критическому мышлению – это одна из самых актуальных задач современной
школы. В рамках исследования использовался метод теоретического анализа научных
публикаций, что позволило изучить существующие подходы к определению понятия
«читательская грамотность», ее содержанию и методам ее формирования у
обучающихся. В процессе преподавательской деятельности осуществлялся
педагогический эксперимент, подтвердивший результативность развития читательской
грамотности у обучающихся с использованием различных видов текстов и
инновационных заданий. В данном исследовании представлена авторская инфографика
и некоторые приёмы работы с ней, а также анализ научных работ по проблемам
формирования читательской грамотности, клипового мышления современных
школьников. В статье рассматриваются преимущества инфографики как инструмента
развития читательской грамотности на уроках обществознания. Практическая
значимость данного исследования заключается в том, что те разработки, которые были
подготовлены в процессе проведения исследовательской работы, могут быть
использованы в школе на уроках обществознания в 10-11 классах, в качестве учебных
средств, а выводы, которые были сделаны в результате проделанной работы могут быть
полезными не только для преподавателей обществознания, но и для преподавателей
других дисциплин, так как могут поспособствовать расширению используемых ими на
своих уроках инструментов в процессе формирования читательской грамотности.

Ключевые слова:

обществознание, читательская грамотность, клиповое мышление, инфографика, работа с
инфографикой, ресурсы инфографики, инновационные приемы, мультиэкранность,
рабочий лист, обучающиеся

Introduction. The modern world is a world of texts that surround a person everywhere. A
person needs not only to be able to read, but also to be able to critically comprehend and
apply information obtained from the text in practice. In this regard, the development of
reading literacy plays an important role in the formation of citizens capable of analysis and
critical thinking, which is certainly one of the most urgent tasks of a modern school.

The purpose of this study is to analyze infographics as a tool for developing reading literacy
in social studies lessons, develop infographics on some topics of the 10th–11th grade social
studies course, and present techniques for working with them. The research employed a
theoretical analysis of scientific publications, enabling the examination of existing
approaches to defining the concept of “reader’s literacy”, its content, and the methods of its
formation among students. In the course of the theoretical work, methods and techniques
were selected to confirm the author’s hypothesis in the framework of the pedagogical
process. In the process of teaching, a pedagogical experiment was carried out, which
confirmed the effectiveness of the development of reading literacy among students using
various types of texts and innovative tasks. The students were divided into control and
experimental groups. The control group used traditional methods of teaching social studies,
while the experimental group used innovative techniques, including infographics. The results
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of the pedagogical experiment demonstrated the effectiveness of using infographics in the
process of forming readers’ literacy.

The scientific novelty of the work lies in the use of infographics as the subject of research,
which is a very effective but underestimated tool for improving reader literacy. Today, the
main attention of methodologists is focused on discussing the concept of “reader’s literacy”,
the characteristics of text types, and methods of working with texts. At the same time,
specific techniques and technologies that contribute to improving the effectiveness of
teaching modern students, who are characterized by a short-term thinking style, have not
been sufficiently studied. Infographics are an interesting but little-used tool in this area.

Much attention is paid to the problem of developing reading literacy in modern science.
There is a significant number of studies devoted to this topic and its various aspects. For

example, O.Y. Strelova devoted a series of articles to this topic [1, 2]. She examines P ISA
tools in teaching history, analyzes “HR tasks” to determine their capabilities in developing
schoolchildren, and characterizes “HR skills”. Today, the problem of developing reading
literacy in history lessons is more studied. In addition to theory on the topic of reading
literacy, special attention is paid to innovative techniques such as insert, block cluster

technique, mental map technique, and case technology [3]. N.N. Smetannikova analyzes

concepts and terms related to the topic of reading literacy [4].

E.S. Balashova and I.A. Yerofeyeva present readers’ literacy as a component of functional

literacy in their work [5]. The article provides practical advice on effective methods for
developing reading literacy in teaching. Practical techniques and methods of working with
texts in history and social studies lessons are presented in the methodological guide for

teachers of history and social studies by E.G. Zimina [6]. G.A. Zuckerman, in his research,

makes an in-depth analysis of the definition of the term “reader’s literacy” [7]. It also
examines in detail the reading skills. The study provides a large amount of statistical data.
The appendix to the study contains examples of tasks for assessing reading literacy.
Reading literacy is characterized as understanding texts, using them, evaluating them,
drawing conclusions, and expanding one’s knowledge to participate in society.

T he main part. In the modern information society, in which access to information has
become more extensive and diverse, the question of how to apply this information is acute.
Therefore, the definition given in the P ISA study focuses on the practical skills characteristic
of reading literacy. In addition to the problem of “reading and applying”, there is another
problem. The National Program for the Support and Development of Reading highlights
perhaps the key problem: the problem of declining interest in reading as such. “Declining
interest” is a global trend. The decline in interest in reading is explained by the increasing
shortage of knowledge and constructive ideas in Russian society. A modern school is faced
with the task of arousing interest in reading among schoolchildren and teaching them how
to put into practice the information obtained through reading. To accomplish these two
tasks, we need to understand the modern student: how he thinks and what interests him.

Researchers claim that nowadays schoolchildren have so-called clip thinking. T.V.
Semenovskikh defines clip thinking as follows: “It is the process of reflecting a variety of
different properties of objects, without taking into account the connections between them,
characterized by fragmented information flow, illogic, complete heterogeneity of incoming
information, high switching speed between fragments of information, and lack of a coherent

picture—perception of the surrounding world” [8, p. 5]. The problem of clip thinking in modern
Russian science has been approached from different angles, from various fields of scientific
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knowledge: psychology, pedagogy, sociology, and philosophy. M.A. Kupchinskaya and N.V.

Yudalevich consider the phenomenon of clip thinking in teaching [9]. Their work examines
the reasons for the emergence of clip thinking among the “new generation of screen
people.” This study draws attention to both the negative aspects of clip thinking and the
positive ones. It is also noted that there is a need to change some aspects of the learning
process to align with modern trends.

Clip-based thinking does not arise suddenly, but is formed gradually, according to such

researchers as V.L. Tsvetkov, A.A. Pavlova [10], D.I. Kubantseva [11], and I.P. Berezovskaya
[12]. W hat are the reasons for its formation among students? The first is the high spread of
digital technologies. The constant use of gadgets (smartphones, tablets, computers) leads
to a fragmented perception of information. The high integration of digital technologies into
human life is leading to a gradual shift from real communication and the exchange of
experiences to virtual communications, resulting in increased activity on social networks,
where brief information and visual images are primarily used. The content that students
consume on social media is presented in short, visually appealing formats, such as posts.
Social media, short videos, etc. Such an environment stimulates the development of clip
thinking and makes it difficult to analyze complex information. The second is multi–screen.
Almost from birth, the child is immersed in several screens at once (TV, smartphone, tablet,
etc.). The constant switching between screens creates a habit of short-term perception of
information among schoolchildren. This affects the fact that their attention is fragmented,
which makes it difficult for them to focus on one specific activity. The third thing worth
noting is that the volume of information received has increased, which is also influenced by
the high spread of digital technologies. Schoolchildren are exposed to a constant stream of
information from social networks, computer games, news, and other sources. This overloads
their cognitive abilities, making it difficult for them to focus on any long-term task.

The formation of clip thinking is a process influenced by various factors from different areas
of a child’s life. Modern culture itself influences the formation of this type of thinking.
Movies and music videos focus on immediate impact and evoking emotions from the
audience. Students perceive such content as a model for their behavior and thinking.
Speaking about the negative aspects of clip thinking, it is impossible not to mention the
positive aspects that this type of thinking possesses. First, it’s multitasking. In his article
“Informatics as a means of solving the problem of clip thinking,” D.M. Blinov writes:
“Children of the Internet generation can simultaneously listen to music, chat, surf the web,

edit photos, while doing homework” [13, p. 36]. Secondly, clip-based thinking enables
students to quickly and easily process large amounts of information from various sources,
highlighting the key points from this volume of information. Thirdly, the ability to process
information quickly can help students solve problems and make decisions, which is essential
both in the learning process and in everyday life. Taking into account the minuses and
pluses of thinking of modern schoolchildren, it is necessary to choose the right tools for the
development of reading literacy, so that they contribute to the effective formation of
reading skills and are relevant (meet the abilities and interests of students).

Modern teachers can pay attention to such a tool as infographics. Laptev V.V., in the article
“Infographics: basic concepts and definitions,” gives the following definition: “Infographics
is an area of communicative design based on the graphical representation of information,

connections, numerical data, and knowledge” [14, p. 181]. The work of D.M. Blinov, whom we
have already quoted above, is of significant interest. An article titled “Infographics as a
means of solving the problem of clip thinking,” in which he describes the disadvantages of
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clip thinking, however, he suggests looking at clip thinking not as something that needs to
be fought with all our strength, but as the inevitability of time that needs to be taken and
“use clip thinking in the learning process of students” to increase the effectiveness of the

educational process” [13]. The work by O.V. Vologda and N.Y. Omezhkova: “The use of
infographics in geography lessons as one of the means of forming readers’ literacy” provides
specific examples of infographics on geography, and describes the methodology of working
with them. It represents the skills that students acquire in the process of working with

infographics [15]—a team of authors such as P.M. Gorev, N.G. Kolobova, N.S. Zobnina, O.S.
Bragina, and N.N. Syrtseva described in their research what pedagogical tasks infographics

can solve and what types of infographics exist [16]. After that, the techniques of working
with it were demonstrated using specific examples of infographics.

Infographics are a type of visual representation of information that combines text,
illustrations, graphics, and diagrams. By analyzing the thinking and interests of modern
children, we can conclude that infographics can become an effective tool in developing
reading literacy. Firstly, this is because infographics are visually appealing to students.
Secondly, as we have found out, modern schoolchildren perceive information in fragments
and infographics, which corresponds to the peculiarities of the type of thinking that children
possess. This means that students will be comfortable working with this tool. Thirdly, the
clear structure that is presented in the infographic will help students learn how to
systematize their knowledge. That is, infographics can be effectively used to form reading
skills, since students will be comfortable working with them, it is a familiar tool for them,
both in what form and in what quantity information is contained in it, and because
infographics are often used online as advertising or as a tool for transmitting cognitive

information. N.V. Kubrak cites two approaches to working with infographics [17]: the
creation of infographics by a teacher to draw students’ attention to the topic and the
independent creation of infographics by students based on the conducted research.

W ithin the framework of both approaches, the teacher is allowed to contribute to the
process of developing reading skills. In the first case, students work with infographics as a
continuous text. In the second case, the teacher explains to the students what infographics
are, their capabilities, and the principles that should be followed when creating them, and
then gives them the task of preparing an infographic on a topic. The student works with the
material and creates infographics himself. W ith this approach, the student engages with
various texts, analyzes them, finds the necessary information, and systematizes it. This
work enables students to acquire new knowledge, develop data analysis skills, and present
information visually, while also contributing to the development of reading literacy among
schoolchildren. This work can be done not only individually, but also in a group. In the
future, he can provide this infographic to his classmates, enabling them to familiarize
themselves with the research topic independently. Alternatively, the student can present
the results of his work publicly and explain the topic he worked on independently.

For example, in the 11th grade, in a lesson on “Economics: science and economy", the

teacher can give a task [18, p. 15]: read a paragraph for the next lesson, prepare an
infographic, and provide it in electronic form. Next, the teacher divides the class into two
groups, gives each group material for preparing infographics (watman, writing supplies,
illustrative material, etc.) and gives a task: one group prepares an infographic on the topic
“Economics as a science”, the other group prepares an infographic on the topic “Economics
as a farm”. At the end of the lesson, the groups present their work to the entire class.

This is the first approach to working with infographics that warrants further discussion. Here
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are examples of such work for grades 10-11, and consider what reading skills can be formed

in the process. In the 11th-grade lesson on “Economic growth and development” [18, p. 21],
the teacher can use the following infographic (Fig. 1).

1. Economic growth and development. D.V. Buyarov, S.V. Subachev.

This infographic can serve as a worksheet for students. After students receive the
infographic, they will have to analyze it and then complete several tasks, for example:
“Based on the data presented in the infographic, answer the question: what is the
difference between extensive and intensive economic growth?”. “From what phase does the
economic cycle begin?” “W hat is NTR? W hat is the difference between NTR and NTP? Can
you give examples of NTR from history?”. “Are economic growth and economic development
the same thing? “A program for the development of virgin lands has begun to be
implemented in country A. O ld machinery is used in the cultivation process. W hat type of
economic growth is represented in country A? To answer the question, use the information
contained in the infographic.”

In the process of working on the first three questions, students develop the skills to find
and extract the necessary information from the text. The fourth task is aimed at developing
the ability to use information obtained from the text to solve current problems.

Another example: a lesson on the topic “Dynamics of social development” [19, p. 25] (Fig. 2).
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Fig. 2. Global problems of our time (without names). D.V. Buyarov, S.V. Subachev.

Figure 2 shows an infographic with omissions. The fact is that this infographic contains
information about the global problems of our time, but the problems are not specifically
identified. One job option is to combine work with both solid and non-continuous text.
Students should study the information presented on the infographic and then supplement it
by entering the missing elements, specifically the names of global problems of our time, as
provided in the textbook.

Fig. 3. Global problems of our time (with names). D.V. Buyarov, S.V. Subachev.

W hen working with this infographic (Fig. 3), you can also use tasks such as: “Analyze the
infographic and choose which judgments are true and which are false: ‘Blood transfusion is
the most common way of HIV transmission.” “The infographic contains a photo of the event
that took place on September 11, 2001.” “W hat is the demographic problem?” “Using the
data provided in the infographic, explain the danger of third-world countries lagging behind
developed countries.” “Using the information presented in the infographic and knowledge
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from the social science course and other disciplines, explain how the global problems of our
time are connected.”

Working with the first, second, and third tasks develops the ability to find and extract
information that is located in one text fragment. The fourth task contributes to the
formation of the ability to establish logical connections between facts and statements, as
well as to express and argue their own point of view.

Fig. 4. Political regimes. D.V. Buyarov, S.V. Subachev.

Figure 4 shows the infographic constructor. Students can be allowed to assemble
infographics from pre-prepared structural elements. This task can be used in the lesson of
learning new material: students will need to familiarize themselves with the text of the
paragraph, find the necessary information, and then correctly compose the infographic
(correctly correlate the signs with the political regimes to which they are inherent (Fig. 5)).
Also, this infographic can be used when repeating the completed material by providing this
assignment as an independent work in the classroom.
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Fig. 5. Political regimes. D.V. Buyarov, S.V. Subachev.

In addition, this infographic can be used as a ready-made one. In this case, students can
be offered the following task: analyze the infographics and recall examples from movies, TV
series, games, books, or history, and show how these examples reflect the features of a
particular regime. This task, in addition to contributing to the formation of reading literacy
among schoolchildren, will also raise their level of cognitive interest by referring to a
familiar field for them.

Fig. 6. Functions of culture. D.V. Buyarov, S.V. Subachev.

Students can be offered a job with the following infographic: “Cultural functions”. Students
will need to familiarize themselves with the paragraph’s text, analyze it, and then
complement the infographic by drawing appropriate illustrations for each cultural function,
which will help them understand what each function means. Such work will help improve
their ability to find and extract information from the text, formulate the main idea, and use
images to reflect the information received.

An experiment was carried out in the course of the authors’ pedagogical activity. During the
trimester, students from two parallel classes studied the same topics, but using different
teaching techniques. In the control class, traditional techniques and methods were used,
and in the experimental class, techniques for developing reading literacy, primarily
infographics. The results of the pedagogical experiment confirmed the initial hypothesis
about the effectiveness of the use of innovative approaches, including infographics. As can
be seen from the diagram below, in both classes (groups), the level of skills associated
with the need to give relatively simple responses to reproduction has practically not
changed. At the same time, the experimental group has enhanced its skills in establishing
logical connections between facts and correlating information with various sources. The
level of ability to use argumentation from a debatable (including personal) point of view has
also increased. This is partly due to additional creative and research work with clusters,
diagrams, and nonlinear texts. The results of the experimental work are reflected in the
diagram below.

Fig. 7. Comparative results of input and output control based on the results of using
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infographics.

The variety of assignment forms based on the use of infographics is limited only by the
teacher’s imagination. One of the disadvantages of using this tool is the time required to
prepare the infographics themselves. Given the teacher's time constraints, it is challenging
to allocate sufficient time to create high-quality, visually appealing infographics that will
engage modern schoolchildren. However, high-quality material can be found freely available
on the Internet on some topics. In addition, Zh.E. Ermolaeva, O.V. Lapukhova, and I.N.
Gerasimova, in their article “Infographics as a way to visualize educational information,”
indicate online services in which it is possible to conveniently and quickly create

infographics: "Easel.ly, P iktochart.com, and Infogram.” [20, p. 5]. There are also various
applications that can be used to create infographics, including PowerPoint, Visme,
Venntage, InShot, Snappa, Genial.ly, Easy, Befunkv, Adobe Spark, Biteable, and Keynote
(this application was used to create infographics, which is given in our research).

Conclusion. In conclusion, it is necessary to focus on several key findings. Today,
pedagogical science and the educational system pay great attention to the problem of
developing reading literacy. There are various techniques for developing students’ reading
skills, which are also necessary in the context of functional literacy. The tools used by
teachers to form students’ reading skills can vary significantly. However, it is necessary to
consider how relevant they are for modern schoolchildren, their level of interest, and the
convenience and comfort of working with them. Students should be interested, not forced.
Clip-based thinking is typical for many modern students. O f course, this is a problem, but
you need to try not only to deal with it, but also to use the features of such thinking and
perception for educational purposes. Infographics, which include visual material, allow
students to increase their perception of educational information. Infographics can not only
successfully develop reading skills, but also contribute to the realization of students’
creative abilities.

There are various types and variants of infographics, which is a continuous text and is a
visual representation of information combining text, illustrations, graphics, diagrams,
tables. Infographics can be used as part of a multimedia presentation, as a worksheet, and
can be the result of individual and collective projects of students. At the same time, the
variety of assignment forms based on the use of infographics is limited only by the
imagination and creativity of the teacher. There are various software applications available
for creating infographics.

O f course, the process of forming readers’ literacy is a complex process; using infographics
alone will not give a positive result, but as one of the tools, infographics can and should be
used in social studies lessons. The use of infographics, due to its visual component, can
make the process of developing reading skills more vivid and exciting, and as a result, more
effective. The practical significance of this research lies in the fact that the developments
that were prepared in the course of the research can be used in school in social studies
classes in grades 10-11, as educational tools, and the conclusions that were drawn as a
result of the work can be useful not only for teachers of social studies, but also for teachers
of other disciplines, as they can contribute to the expansion of the tools they use in their
lessons in the process of developing reading literacy.
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Результаты процедуры рецензирования статьи

В связи с политикой двойного слепого рецензирования личность рецензента не
раскрывается. 
Со списком рецензентов издательства можно ознакомиться здесь.

На рецензирование представлена работа «Инфографика на уроках обществознания как
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инструмент развития читательской грамотности». Исследование представляет собой
краткий обзор исследований и описание иллюстративного материала.
Предмет исследования. Работа нацелена на проведение анализа инфографики, как
инструмента развития читательской грамотности на уроках обществознания, разработка
инфографики по некоторым темам обществоведческого курса 10-11 класса и
представление приёмов работы с ней. В процессе преподавательской деятельности
осуществлялся педагогический эксперимент, подтвердивший результативность развития
читательской грамотности у обучающихся с использованием различных видов текстов и
инновационных заданий.
Методологией исследования. Автором проанализировано ряд работ, которые
рассматривают затронутую автором проблему. В рамках исследования использовался
метод теоретического анализа научных подходов к понятию «читательская грамотность»,
ее содержанию и методам формирования у обучающихся. В ходе теоретической работы
был осуществлен отбор методов и приемов для подтверждения авторской гипотезы в
рамках педагогического процесса. 
Актуальность исследования. Затронутая в статье проблема является актуальной.
Человеку необходимо не просто уметь читать, но и уметь использовать информацию,
полученную из текста, критически осмыслять и применять на практике. Поэтому важно
развивать читательскую грамотность у обучающихся, что будет способствовать
формированию субъекта, способного к анализу и критическому мышлению. Проведенное
исследование является актуальным.
Научная новизна исследования заключается в том, что автором предложены разработки
для использования в школе на уроках обществознания в 10-11 классах, в качестве
учебных средств. Полученные выводы могут быть полезными не только для учителей
обществознания, но и для учителей других дисциплин, так как могут поспособствовать
расширению используемых ими на своих уроках инструментов в процессе формирования
читательской грамотности.
Стиль, структура, содержание. Стиль изложения соответствует публикациям такого
уровня. Язык работы научный. Структура работы четко не прослеживается, автором не
выделены основные смысловые части. Логика в работе прослеживается. Объем статьи
отвечает требованиям, предъявляемым к работам такого уровня.
Статья начинается с введения, в котором определяется актуальность, проблема,
методология и цель исследования. Автором отмечается, что важно определить
инструменты развития читательской грамотности, в том числе, на уроках
обществознания.
Второй раздел посвящен анализу исследований, которые изучают читательскую
грамотность как компонент функциональной грамотности. Особое внимание уделено
рассмотрению работ О.Ю . Стреловой, Н.Н. Сметанниковой, Е.С, Балашовой, И.А.
Ерофеевой, Е.Г. Зиминой, Г.А. Цукерман и др. Автором представлено понимание
феномена «читательская грамотность», «клиповое мышление». Особое внимание
уделено описанию такого инструмента как инфографика. Проведенный анализ позволил
автору отметить достоинства данного метода, а также основные подходы использованию
в процессе обучения.
Следующий раздел посвящен описанию примеров и вариантов того, как можно
использовать инфографику на уроках обществознания. Рекомендуется
систематизировать умения, которые могут быть сформированы у учащихся при работе с
тем или иным вариантами. В работе обобщенная информация не представлена.
В работе указывается о проведенное исследовании, но количественные и качественные
эмпирические результаты представлены не были.
В заключении автор выделил достоинства и недостатки использования инфографики на
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уроках, а также представил практическую значимость проведенного исследования.
Библиография. Библиография статьи включает в себя 22 отечественных источника,
значительная часть которых издана за последние три года. В списке представлены, в
основном, статьи и тезисы. Помимо этого, имеются также учебники, учебно-
методические пособия, монографии и интернет-источники. Источники оформлены не во
всех позициях в корректно и однородно (например, источники под номерами 8, 9 и т.д.).
Апелляция к оппонентам. 
Рекомендации: 
1) структурировать работу, выделив введение, основную часть и заключение;
2) представить результаты эмпирического исследования использования инфографики на
уроках обществознания как инструмента развития читательской грамотности в виде
графиков и анализа данных;
3) выделить научную новизну и методологию проведенного исследования;
4) в завершении статьи сделать аргументированные и обобщенные выводы;
5) разработать рекомендации по результатам проведенного исследования;
6) в работе имеется значительное количество синтактических, стилистических и
смысловых неточностей;
7) оформить список литературы в соответствии с предъявляемыми требованиями.
Выводы. Проблематика статьи отличается несомненной актуальностью, теоретической и
практической ценностью; будет интересна специалистам, которые занимаются
проблемами развития читательской грамотности и нахождения основных инструментов
обеспечения данного процесса. Статья не может быть рекомендована к опубликованию.
Важно учесть выделенных рекомендаций и внести соответствующие изменения. Это
позволит представить в редакцию научно-исследовательскую статью, отличающуюся
научной новизной и значимостью.

Результаты процедуры повторного рецензирования статьи

В связи с политикой двойного слепого рецензирования личность рецензента не
раскрывается. 
Со списком рецензентов издательства можно ознакомиться здесь.

Объектом исследования в представленной работе выступает инфографика как новое
наглядное средство обучения, предметом же – использование её в учебном процессе
для повышения уровня читательской грамотности школьников.
Актуальность работы обусловлена тем, что инфографика выступает современной формой
представления информации, набирающей популярность в первую очередь в интернете.
Новизна исследования мотивирована тем, что данная тематика позволяет по-новому
посмотреть на казалось бы исчерпанное проблемное поле наглядности в обучении, да и
с количественной точки зрения публикации по этой теме в педагогических журналах
наблюдаются очень редко.
В работе отсутствует методологический блок, однако, логика изложения материала
позволяет весьма четко определить инструментарий исследования, который сводится к
описательному анализу и эксперименту. В работе применён индуктивный подход, так как
анализ осуществляется на конкретных примерах. Такая методология представляется
более чем достаточной для работы в формате статьи.
Текст выполнен языком, полностью соответствующим нормам научного стиля, список
литературы соответствует содержательным требованиям и находит отражение на
страницах работы.
Статья может вызвать интерес у школьных учителей как методическая разработка. С
учётом того, что фактически вопросы инфографики рассматриваются на примере
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обществознания, без подробного учёта специфики этого предмета, работа может быть
интересна и преподавателям других дисциплин.
По статье существуют следующие замечания.
Работа выиграла, если бы в теории было тезисно представлено, чем именно
инфографика с методической точки зрения лучше традиционных наглядных методов и
средств обучения.
Предметом исследования, согласно названию, является читательская грамотность,
однако с теоретической точки зрения этот феномен фактически не проанализирован. Так
в тексте не даются определения читательской грамотности, не рассматривается ее
содержание, критерии и пр..
Описание эксперимента, на наш взгляд, слишком сжатое. Оно выиграло, если хотя бы
было представлено объяснение, какими именно средствами проверялось умение
устанавливать связи между фактами, соотнесение с другими источниками информации и
пр.
Несмотря на то, что любое явление может быть предметом научного анализа, нам не
очень понятно, почему педагогическое исследование по вопросам наглядных средств
обучения нельзя реализовать на примере инфографики о культуре, искусстве, науке,
спорте и пр.. Почему нужно выбирать для публикации инфографику, затрагивающую
9/11, вопросы ядерной угрозы, наркомании, СПИДа, политических режимов и пр..
На наш взгляд, использование этой тематики в педагогическом журнале с точки зрения
публикационном этики (да и здравого смысла тоже) уместно только в случае реальной
содержательной необходимости, которая здесь отсутствует. Классическую тему
наглядных средств обучения в обобщенном виде (как это заявлено в названии), на наш
взгляд, можно было бы реализовать на примере более «спокойной» тематики.
Последнее замечание рецензент оставляет на рассмотрение редакции.
В целом же отметим, что исследование имеет ярко выраженный методический, но не
научно-аналитический характер. Тем не менее, это не отменяет понимания того, что
качество текста весьма высокое, в работе выражена актуальность и новизна, а в целом
текст удовлетворяет основным требованиям, предъявляемым к публикациям по
педагогике, и заслуживает издания в практической рубрике рецензируемого журнала с
возможным пересмотром содержания инфографики, о котором говорилось выше.
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