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AHHOTauuA: [laHHasa CTaTbd NOCBALWEHa WCCNefOBaHWIO TeMbl NuAepcTBa B KOHTEKCTe
WKOMbHOW cpeabl B Poccum BO BTOpOKM nonoBuHe XX Beka. Ocoboe BHMMaHME yaeneHo
aHanuM3y pas3fiM4yHbIX aCMeKTOB LWKOMNbHOrMO NuMAepcTBa, BKAKOYAA e€ro BAMAHUE Ha y4dyebHbin
npouecc, pasBuTUE JIMYHOCTU y4vyawuxcs, popMMpoBaHMe KOMaHAHOro Ayxa W counanbHOM
OTBETCTBEHHOCTM. B cTaTbe Takxe paccMmaTpuBalTCad MeToAbl M MNOAXOAbl K pa3sBUTULO
NMAepCcKMX KayecTB y4yallMxcs, a Takxke BAUSAHWE LWKONbHOro nuaepcrea Ha obwecTBeHHYO
XM3Hb M ycnex B 6yayweln kapbepe. Pe3ynbTaThl MUCCNefOBaHWA MNO3BOJSAOT BbISBUTb
BaXHOCTb LWKOJZIbHOr0O Aunaepctea ANa @OpMUpPOBaHUA LEHHOCTEW, HaBbIKOB W Ka4yecTs,
Heo6XxoAUMBIX A8 YyCAEWHONn coumanbHOM apganTauMm u NpodecCUoHanbLHOro pas3BUTUSA
yyauwmxcsa. CTaTbs pA[aeT BO3MOXHOCTb PacCCMOTPETb acnekT LWKOAbHOro fnunaepcisa B
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passinyHble UCTOpUYeckne nepuoabl pasBuTUa  cTpaHbl. B paboTe wucnonbaytoTcs
TeopeTnyeckne MeToAbl UCCNef0BaHUA, TakMe KakK aHaniu3 uccaeayeMon numtepaTypbl, CUHTES3
MoJIydeHHbIX AaHHbIX, a Takxe ™MeTon o606weHna wuHdbopmMaumm. HaydyHas HOBWU3HA:
BbisBNeHMe 3aKOHOMepHOCTEN pa3BUTUSA NNAEPCKUX KayeCTB Y LWKONbHUKOB B YCIOBUSAX
obpa3oBaTesiIbHOro npouecca BO BTOpPOM nosioBuHe XX Beka B Poccuun. Jlngepctso saBnseTcs
MOMCTUHE CHAOXHbIM COUMaNbHbIM SIBieHMeM. Pa3BuTne p[aHHOrO HanpaBleHWa sBAseTCs
aKTyanbHbIM B AaHHbLIK Nepuoj BpeMeHuW. O6WeCcTBO M €ro AMHaMmKa AaeT HOBble BbI30Bbl U
dopmupyeT BCe HOBble M HOBble TpeboBaHWUS K MUCTUHHOMY nwuaepy. YMeHue ynpasBnsTb
rpynnon, B3amMoAenCcTBOBaTb C KaXAbiM e€e yneHoMm, 6paTb Ha cebsda OTBETCTBEHHOCTb, BECTU
KONMeKTUB K TMNOCTaB/eHHOW Uenwn, Ha JAaHHbIA MOMEHT, MOXHO Ha3BaTb WCKYCCTBOM.
Mpobnembl nuaepcTBa SABMAAKTCA KAKOYEBbIMUM ANSA AOCTUXEHUSA 3PEDEKTUBHOW OpraHusauunm
pa6otbl. C 0OAHONM CTOPOHbI, NMAEPCTBO paccMaTpuMBaeTCs, KakK Haauyve onpepesiéHHoro
Habopa ka4yecTB, NMpUMNUCbIBAEMbIX TEM, KTO YCMeELWHO OKa3blBaeT BJAMSAHME WIN BO3AENCTBYET
Ha Apyrux, € Apyrom - nuaepcTBO - 3TO MPOUECC MpeuMyLWecTBEHHO He CUI0BOro
BO34EWNCTBUA B HamnpaBiieHUW AOCTUXEHWUSA FPynnon cBOuX uenen. JingepcTtso npeacrtasnseTr
coboli cneumduyecknn TN ynpasieHYEeCKOro B3auWMOAENCTBMSA, OCHOBaHHbIN Ha Haubonee
3 PEeKTMBHOM COYETaHUN Pa3/IMYHbLIX UCTOYHWKOB BNAcCTM W HanpasieHHbIn Ha nobyxaeHue

N00EN K AOCTUXEHUIO obWwmnx uenewn.

KnroueBble cnoBa:

NMAepcTBO, WKONbHOE NMAEpCTBO, pa3BuUTMEe NUAepCTBa, UCTOPUS pasBUTUS nuaepcTea,
ocobeHHOCTH pasBuTUs nuaepcTtBa, TMNonorus nuaepcTtBa, 0Co6eHHOCTU  pa3BUTUS
NVAEPOSIOrnM, pa3BUTUE LIKOJbHbIX IMAEPOB, NUAEP, NepUoabl pa3BuUTUS NuaepcTBa

This article was previously published in Russian in the journal Pedagogy and Education,
available at this link: https://nbpublish.com/ppmag/contents_2024.html.

The phenomenon of leadership has been the subject of close study by modern domestic and
foreign researchers. It is associated with the need to grow professional staff capable of
quickly adapting to social transformations. In Russia, educating young leaders is fixed at
the state policy level. It is implemented through several events that bring together youth
sector representatives in accordance with their professional competencies. However, to
educate a modern and competent leader, it is necessary to understand the genesis of the
development of the social phenomenon of leadership.

The concept of leadership is complex and multifaceted, and many scientists have tried to
uncover it in their writings. For example, A. L. Umansky defines leadership as one of the
components of a block of common qualities of the socio-psychological structure of a group,
which naturally arises with the development of the group as a collective. In his works,
Alexander Lvovich also defined leadership as a phenomenon reflecting the differentiation of

group members according to their degree of influence on the group as a whole 151,

S. V. Bobryshev reflected his ideas of leadership in his works: "a multifaceted socio-
psychological phenomenon reflecting the degree of social-role, emotional-volitional and
behavioral mutual acceptance of the leader's group, as well as the mechanisms of mutual

regulation of the relationship between them" 4],

A. V. Malinovsky gives another definition in his writings: leadership as the ability to
influence individuals and groups of people to awaken them to work toward achieving a goal.
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In Russian social science, the topic of leadership has become relevant almost
simultaneously with the beginning of the study of this phenomenon abroad. In the 1920s
and 1930s, leadership was studied mainly by psychologists and primarily based on the
material of children's groups (both organized and spontaneous). Most of the authors who
wrote about the team at that time dealt with the problem of "leadership" in one way or
another. Here, we can mention the works of E. A. Arkin, D. B. Elkonin, A. S. Zaluzhny, P. P.
Blonsky, S. S. Molozhavy, M.vP. Feofanov, B. V. Belyaev, N. N. Korganov, I. Rudchenko, and
others. They discussed the role and function of leaders in the children's collective, the
factors of the child's promotion to leaders, the types of leaders, etc. The works of that time
were largely descriptive and bear the imprint of the socio-political situation in the country in
those years.

In the 1950s, the formation of school leaders in Russia had its own peculiarities related to
the socio-political realities of the time. During this period, the views on leadership of L. S.
Vygotsky, A. Leontiev, A. N. Lutoshkin, and A. Zaporozhets became fundamental. At that
time, school leaders were formed under strict ideological orientation, reflected in education
and upbringing. One of the main tools for forming school leaders in the 1950s was working
with youth organizations such as pioneer detachments and the Komsomol. Students who
were active and committed to the ideas of communism could occupy leadership positions in
these organizations, which contributed to the development of their leadership skills. The
formation of a school leader in the 1950s also took place through participation in various
social events dedicated to holidays, commemorations, and sports competitions. Students
who showed initiative and organizational skills could stand out among their peers and take
a leading position in the team. In addition, an essential aspect of the formation of a school
leader in the 1950s was the role of teachers and school leaders who guided students on the
path of leadership development and promoted collectivism, camaraderie, and devotion to

the ideals of communism L1,

Thus, the formation of a school leader in the 1950s in Russia was closely linked to the
ideological principles of the time, active educational work in youth organizations, and
teacher support. This period significantly impacted the formation of students' leadership
qualities and determined the specifics of school leadership development during that period.

Only in the 1960s did Russian social science return to the study of the problem of
leadership. During this period, a large number of works appeared on leadership. There have
been repeated attempts to clarify and contrast these concepts. In the 1960s, significant
social and political changes took place in the Soviet Union, which impacted leadership
development. During this period, there was a noticeable shift in emphasis in Russia from
the traditional authoritarian leadership model to a more flexible and collective one. Also, in
the 1960s, Russia underwent changes in the economy and industry, which required a new
approach to management and leadership. This led to the development of new leadership
theories that emphasized the importance of collective leadership, employee participation in
the decision-making process, and developing the potential of each team member.

W hen considering leadership, it is necessary to consider different approaches and schools of
leadership in the main stages of its formation.:

1. Leningradsko-Peterburgskaya — E. S. Kuzmina (1967).

2. Leningradsko-Peterburgskaya — B. D. Parygina (1973).
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3. Kursko-Kostromskaya — L. I. Umaisky (1972).
4. Moskovskaya — A. V. Petrovsky (1980).
5. Moskovskaya — R. L. Krichevsky (1977).

In the 1960s, some of the most well-known names in social psychology at the Leningrad-
Petersburg School were engaged in studying leadership: P. V. Bakhareva, T. V. Bendas, I. P.

Volkov, N. V. Grishina, Yu. N. Yemelyanov, A. A. Ershov, A. I. Zakharov, A. II. Kapustina, 3.
A. Linkova, O. S. Mikhalyuk, S. S. Mikheeva, V. N. Panferov, L. G. Pochebut, A. A.
Rusalinova, A. L. Sventsitsky, V. E. Semenov, N. F. Fedotova, V. A. Chiker, E. S. Chugunova,
A. Y. Shalyto, N. Y. Khryashcheva, and others.

Thus, the 1960s in Russia were marked by a transition from the traditional authoritarian
model of leadership to more flexible and collective approaches, as well as a strengthening
understanding that leadership can manifest itself not only in politics but also in other
spheres of life, such as science, industry, and culture.

One can observe a harmonious combination of foreign and domestic achievements within
this area. The previously existing distance from foreign leadership studies was overcome:
theories and experimental facts were analyzed and adapted to domestic conditions, and
work was carried out to adapt foreign methods and techniques for studying leadership. As a
result, Soviet researchers had a rich methodological arsenal: sociometry, interviews,
observation, various scales, and Fiedler's methodology; personality questionnaires and
tests, content analysis, GOAL (group personality assessment), experimental homeostatic
method (also used in the research laboratories of F. D. Gorbov and N. N. Obozov) and active
methods of training leaders and supervisors were developed.

The theoretical aspects of leadership were also specified. For example, leadership began to
be considered as a function of a group; an approach to leadership was formulated from the
perspective of the group's level of development; various group structures represented by
leadership and leadership processes, as well as systems of vertical and horizontal
relationships related to these processes, were identified; criteria for the effectiveness of
management of the production team were developed.

Research on the topic of leadership continued in the 1970s at the Kursk-Kostroma school.
This trend in Russian leadership is primarily associated with the name of L. I. Umansky. For
many years, his students and followers were A. S. Chernyshev; Lunev Yu. A., Sarychev S. V.,
A. N. Lutoshkin, E. M. Zaitseva, Kryukova T. L., I. N. Logvinov, and others. At the same
time, representatives of the Moscow School, R. L. Krichevsky, E. M. Dubovskaya, I. B.
Antonova, S. V. Kovalev, M. M. Ryzhak, and others have been working on leadership
development. They developed the concept of leadership as a value exchange between a
leader and a group; generalized foreign works relevant for that period; leadership was
studied in groups of schoolchildren, students, and sports teams; the phenomenology of
leadership was expanded; leadership mechanisms (in particular, identification with the
leader) were studied; differentiation factors were analyzed; personal determinants were
studied, etc.

All these activities are primarily related to the fact that in the 1970s, significant changes in
the political, economic, and social spheres were noticeable in the Soviet Union, which also
influenced leadership development. During this period, a gradual development of a more
collective and collegial approach to government began, influencing the leadership model. In
the economic sphere in the 1970s, the Soviet Union underwent changes related to increased
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economic planning and management. This required new leadership skills and qualities,
including making decisions in a rapidly changing environment. Social movements and civic
engagement have intensified in the social sphere, which has also impacted the formation of
leaders who had to take into account the interests of various social groups, as well as be
able to mobilize people to achieve common goals.

Thus, the 1970s in Russia were marked by political, economic, and social changes, which
also influenced the development of leadership models. At that time, new management
approaches began to take shape, reflecting the collective and collegial nature of decision-
making and requiring new skills and qualities from leaders.

Later, supporters of the Moscow School continued their work on leadership studies as early
as the 1980s, of which A.V. Petrovsky is a prominent representative. He proposed a
theoretical topological model of the activity mediation of leadership traits in his writings.

This allowed for a new look at the old problem: the "personality of the leader" 131, According
to the model, for each type of group, there was a particular set of personal characteristics

that are important for the leader or leader of this group 31,

The 1980s in Russia were a period of significant changes in the education system, which
also affected the formation of school leaders. At that time, school self-government was
actively developing, which became one of the main tools for developing students' leadership
skills. School leaders of the 1980s were often formed through participation in school self-
governing bodies such as school councils, student self-government committees, and others.
Active and proactive students could take leadership positions in these bodies, which
contributed to developing their leadership skills and critical related skills: responsibility,
teamwork, leadership skills, etc. The formation of a school leader in the 1980s also took
place through various social events, volunteer work, sports competitions, and other events
where students could demonstrate their organizational abilities, communication skills, and
the ability to mobilize peers to achieve common goals. In addition, an essential aspect of
forming a school leader in the 1980s was the role of teachers and school leaders who
stimulated and supported the development of students' leadership skills, created conditions
for self-realization and manifested leadership abilities.

In the mid-1980s, important changes took place in the Russian history of leadership
studies, reflecting democratic and economic transformations in society. This is due to lifting
an unspoken ban on specific topics and concepts, namely research on political leaders,
ethnic differences between leaders and leaders, etc. Revising some concepts marks this
period, and studying poorly developed topics begins. As a result, leadership research has
acquired certain features over the past decade and a half:

- quantitative increase in work on the problem;

- the emergence of branches of leadership study: political, organizational, sports,
educational, family;

- the transition from harsh criticism to a serious analysis of the achievements of foreign

science;
- revision of the concept of leadership and the emergence of new terms related to it;
- development of the age-related aspect of leadership;

- the emergence of new concepts;
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- formation of a gender-based approach to leadership;

- conducting the first cross-cultural leadership studies;

- the emergence of interdisciplinarity in leadership development 31,

Thus, the formation of a school leader in the 1980s in Russia was associated with active
participation in school self-government and social activities and support from teachers and
heads of educational institutions. This period was a time of formation of a new generation
of leaders who were able to apply their skills and experience in various spheres of public
life.

In the last decade of the twentieth century, school leaders formed in the context of
fundamental changes in society and the education system. The destruction of Soviet
ideology marked this period, the collapse of the Soviet Union, and the transition to a
market economy. In this regard, forming a school leader has acquired new features. In the
1990s, the emphasis in forming school leaders began to be on developing personal
qualities, independence, and entrepreneurial skills. School leaders began to be perceived as
performers of ideological tasks and active participants in public life, able to make decisions
and influence others. An important factor in forming a school leader in the 1990s was the
active development of public organizations, clubs, and student and school governments.
Students had the opportunity to show their initiative and leadership skills through
participation in various projects, events, and social activities. Another critical aspect of
forming a school leader in the 1990s was the role of teachers as mentors and support for
students. Teachers began actively developing methods of working with students to develop
leadership skills, independent thinking, and responsibility. In addition, school curricula have
started to pay more attention to developing social skills, communication, conflict
management, and psychological training. This allowed students to develop leadership skills,
teamwork, decision-making, and conflict resolution. All these aspects have given the main
impetus to the development of modern leadership among schoolchildren, which it currently

is.

Thus, the formation of a school leader in the 1990s in Russia was associated with the
active development of public life, strengthening the role of educational institutions in the
formation of leadership qualities of students and changing priorities in the educational
system. This period had a significant impact on the development of school leadership and
formed a new approach to the formation of leadership qualities of students.

Most Russian leadership studies of the twenty-first century are characterized by considering
the phenomenon in the context of joint group activities, so researchers focus not just on
"situations" but on specific tasks in which certain group members can demonstrate their
organizational ability to solve tasks. The difference between a leader and other group
members is not in the presence of unique features but in the presence of a higher level of
influence.

An example is the concept of value exchange developed by R. L. Krichevsky as a mechanism
for promoting leadership, although this idea was previously developed in social psychology.
The leader is considered to be the one in whom those qualities especially significant for
group activity, i.e., valuable for the 5th group, are presented in the most complete form.
Thus, in the course of interaction, a group member is promoted to a leadership position,
with whom the group is identified, as it were, because they embody its values more fully

than others. That is why they have the greatest influence 21, Currently, the question of the
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effectiveness of pedagogical guidance and support for children's leadership is of great
interest. Specific situations and pedagogical technologies are being developed to facilitate
the process of educating a leader. Many scientists, for example, T. E. Vezhevich, A. G.
Zalevskaya, O. N. Kapirenkova, V. A. Pavlova, G. Sh. Tazhutdinova, A. L. Umansky, and
others, are working on the creation of methods and programs for the formation and
development of child, adolescent, and youth leadership.

The analysis made it possible to identify differences in approaches to the phenomenon
under study, typical for both domestic and foreign researchers. The beginning of leadership
studies is noted in the writings of ancient philosophers, who focused on the characters of
famous figures in the historical process. Subsequently, the work of Western theorists
became the basis for considering the phenomenon of leadership through the prism of
personality and through situational analysis of the process of implementing their activities.
The interactionist approach allowed us to combine both areas of research.

Leadership is a truly complex social phenomenon. The development of this area is relevant
in this period of time. Society and its dynamics present new challenges and create new
demands for a true leader. The ability to manage a group, interact with each member, take
responsibility, and lead the team to its goal can currently be called art. Leadership issues
are key to achieving effective work organization. On the one hand, leadership is considered
as the presence of a certain set of qualities attributed to those who successfully influence
or influence others; on the other hand, leadership is a process of predominantly non-forceful
influence to achieve a group's goals. Leadership is a specific type of managerial interaction
based on the most practical combination of various power sources and aimed at encouraging
people to achieve common goals.
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Pe3ynbTaTtbl Npoueaypbl peleH3npoBaHUs CTaTbU

B cBSA3M C MOJANTUKON [ABOMHOrO CJIENOro pPELEH3UPOBAHUS JIMHHOCTb PELEH3EHTa HE
packpbiBaeTcs.
Co CrnMCKOM peLeH3EHTOB U34aTe/IbCTBA MOXHO O3HAKOMUTbCS 34ECh.

O6bekTOM wccnepoBaHUs B NpeacCTaB/IeHHOW AnNa  peueH3npoBaHua paboTe BbicTynaeT
nMaepcTBO Kak negarormyeckn popMmmpyeMoe KayecTBO, NMpeaMeTOM Xe — COOTBeTCTBYHOLWMUI
nefarorM4yeckum npouecc B COLMANbHO-UCTOPMUYECKOM MPOCTPAHCTBE BTOPOW MOJIOBUHbI
ABajuaToro Beka.

AKTYyanbHOCTb UCCNEeA0BAaHNA HECOMHEHHA, NOCKOJbKY O NMAEPCTBE KAaK O 3HAYMMOM KayecTBe
BeCbMa 4acToO rOBOPUTCS B HalW AHW, NpW 3TOM, KakK NMpPaBuao, B ynpaB/ieHYE€CKOM KOHTEKCTeE,
TeM He MeHee, ocBelleHWe paHHoM npobnematmkm B cyrybo nepgarorMyeckom paspese B
cCOBpeMeHHOM nybnmMkauMoHHOM nosie HabntogaeTcs CpaBHUTENBHO peako.

ABTOpY yAanocb B cxatoh dopme nposBectun 0630p nuaepcTBa Kak GOpPMUPYyeMOro Ka4yecTtBa
Ha CpaBHMUTENbHO A/IMHHOM OTpe3Ke Ha O4YeHb O6WWMPHOM couManbHO-UCTOPUYECKOM (OHEe, U
3TO, NO HalWeMy MHEHWIO, eCTb OCHOBHasa 3acnyra paboTbl, onpegensiowas €€ HOBU3HY.

C MeTOoAONIOrMYEeCcKOM TOUKM 3peHns cTaTbd WMMeeT cyrybo TeopeTuyecKuih XapakTep, 4To
ecTeCTBeHHO A9 paboT nctopmyeckoro TosKa, O4HAKO, Heslb3s HE OTMEeTUTb, YTO KMOCTUK» K
COBpPEMEHHbIM peanusM u npobnemMam ycunmn 6bl ee akTyaJlbHOCTb M 3HAYMMOCTb.

OCHOBHbIM  MeTOAOM  UCCNefOBaHWA  BbICTyMaeT  WUCTOPUKO-Nefarornyeckui  aHanus,
3¢ PeKTMBHOCTL €ro npuUMeHeHUs onpejenseTcas TeM, 4YTO M3 TeKcTa $SBHO BWAHbI
cneundunyeckme 4yepTbl Kaxaoro gecatmneTna B negarormyeckom paspese.

C A3bIKOBOW TOYKM 3peHua paboTa BbINOJIHEHA Ha XOpolWeM ypoBHe. HecMOTps Ha Hay4YHOCTb
M3N0XeHUs, TeKCT He TneperpyxeH crneuvanM3anpoBaHHOW TEPMWUHONOrNMEWn, nerko
BOCMNPUHMUMAETCS [aXe HEenoAroTOBJ/IEHHbIM 4YuTaTesleM WM MOXeT, Takum o6pa3oMm, Bbi3BaTb
WHTEepecC y BeCbMa WNPOKOWN nybamku.

3acnyxumeBaeT BHMMaHua noapobHbIn 0630p aBTOpPOB, WCCNeAOBaBLWWUX J[AHHYIO TeMy C
yKa3aHMeM MX KOHKpPeTHOro Bkiaja B ee pa3BuTtue.

Cnucok nutepaTypbl COOTBETCTBYeT TpeboBaHMAM M HaxOAWUT CMbIC/IOBOE OTpaxXeHue B TekcTe
paboThbl.

C copepxaTenbHOMW TOYKWM 3peHns cTaTbsd npeactaBaseT 60MbWON MHTepeC M BbIMOJIHEHA Ha
BbICOKOM YpOBHE KauyecTBa, XOTs, ewe pa3 noguyepkHeMm, 4To paboTa B 3HaYMUTENbHOM CTEMEHM
Bbirpana, ecnum 6bl aBTOp MnoOKasasa, KakK oONbiIT MNpPOWIOA 3MNOXM MNepekInkKaeTcs C
COBpeMeHHbIMN peanusamn. OQHaAKO CylwecTByeT psj 3aMedaHun CTPYKTYPHOrO xapakTepa.
TekcT He pa3buT Ha oOTAeNbHble B3aWMOCBSA3aHHble 4YacTuM, 4YTO MPUHATO B HAy4YHO-
aHanutmyecknx pabotax. CnnoWHOW TEKCT AefslaeT cTaTbio MNoxoxen 6onbwe Ha dparmMeHT
yuyebHuMKa M npuaaeT TEKCTY NPOCBETUTENbCKNIA OTTEHOK.

B 3aknw4vyeHMn dakTMyeckn aBToOp elweé pa3 noayvyepKkuMBaeT akTyalbHOCTb paboThl, Mexay TeMm
B TEKCTe COAEPXWUTCS OYeHb XOPOLWMN MaTepman AN TE3UCHbLIX BbIBOAOB.

B cTatbe oTCyTCTBYeT MeTogosormyeckun 650k ¢ 060CHOBaHMEM WUCCAEAOBATENbCKOrO
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WHCTPpyMeHTapus.

C y4yéToM cneunmdukM MaTepuana HanpawuBaeTcs TablnMyHoe ero npeacTaB/ieHUe B
3aK/IOYMTENIBHOW YacCTM C CUHTE3OM OCHOBHbIX CheunduyeckMx 4YepT paccMaTpuMBaeMbIX
AecaTuneTuii B nefarorMyeckom paspese.

YKasaHHble 3aMeyaHuss B LESIOM MMEKT peKoOMeHAATeSIbHbI XapaKTep W He OTMEHST
MOHMMAHUA TOro, 4YTo CTaTbs MpeAcTaBnseT coboil colepXaTeNbHO HacbIWeHHY paboTy u

3acayxuBaeT ny6svMKauuMmM B PELEH3MPYEMOM XypHajse no MCUXosoro-negarormyeckomy
HanpaBieHUto.
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