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AHHoTauusa: CoBpeMeHHOe Bbiclwee o6pa3oBaHMe OCTPO HyXJaeTcs B HOBbIX paboumx
MHCTPYMEHTax u rnpoueccax ero peanusaumu. CTpyKTypy BOBJ/IEYEHHOCTU CTyLEHTOB B
ob6pa3oBaTesibHYl0 AESATENIbHOCTb TakXe Heobx0AMMO BbICTpanMBaTb MNPUHUMMNMANBHO HOBbLIM
cnoco6omM. DTMM UM o6ycrnoBfieHa aKTyaJlbHOCTb AAaHHOIro uccienoBaHus. B xoae aHanusa
npoBefeHHOro B UccnefoBaHUW  6bls10 06HApPYXeHO, 4YTO YHUBEPCUTET COAEPXMUT BCE
OCHOBHbIE 3/IeMEHTbl MHOrOMOJ/Ib30BaTENbCKON Wrpbl. [lefarornyeckne AusaliHepbl CMOTyT
elwe Nydywe opraHM3oBbiBaTb BOB/leYeHUE CTYAEHTOB B Mpouecc oby4dyeHus, ecnm nocMoTpsT
Ha Hero kak Ha wurpy. OgHako B Wrpe NpUCYTCTBYET HeAOCTaToK, CBA3aHHbIA C TeM, 4TO
UrpoOBON CUMYNSTOP He MOXeT npeaBuaetb 6yayuwee. B cBA3M C 3TMM Ueflb Halero
nccnepoBaHUs COCTOUT B MNOMbITKE YyCTpaHeHWs BbISBNEHHOro HepocTatka. B cTtaTtbe
paccMaTpuMBaeTCs CTPYKTypa Wrpbl, a TakXe OCHOBAaHHbIA Ha 3TOlW KOHUenuuu npouecc
NOCTPOEHUSI HOBOM MOAENW YyHUBepcUTeTa, CMNOCOBHOW oTBeYyaTb Ha BbI30OBbl BPEMEHMU.
NpaeanbHblli COBPEMEHHbIN YHUBEPCUTET KaK MepCcoHaIM3npoBaHHas MHOronosib3oBaTenbCckas
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urpa un SBnseTcs B JAAHHOM wuccnepgoBaHuu Haubonee sddekTMBHOM Moaenbto. B Hen
BbICTpPAMBalOTCA KOMMYHMKauun Mexay urpokom (obyyaembiM) M Urpoi, a nomMoraeT B 3TOM
MCMoNb30BaHUEe WCKYCCTBEHHOro wuHTennekta (MWN). LaHHOoe B3amMonelcTBUE MEeXAY HUMMU
CNnocobHO NpMBOAUTL K MOCTOSSHHOMY M3MEHEHWI0 CUTyauun, a HenpeacKalyeMoCTb peaKkuumn
WCKYCCTBEHHOIrO MWHTE/IJIeKTa BEPOSTHO TMOMOXET pewnTb 3ajadvy OoOTCyTCTBMSA 3apaHee

NpoAyMaHHbIX pa3dpaboTymMKkaMm CUTyauUnii U UX paspelleHus.

KnwoueBble cnoBa:

coBpeMeHHasd Mo4enb YHUBEPCUTETA, MHOIonosib3oBaTe/IbCKad urpa, neparormMyeckum
Av3aliH, nepeHocuMble HaBblkKW, FrenMan3anH, KoOoMNeTeHUnN, VICKYCCTBeHHbIﬁ WHTENNEKT,

TBEpAble HAaBbIKW, MATKMUE HaBblkM, 06pa3oBaTesibHbIM CTaHAAPT

Previously published in Russian in the journal Pedagogy and Education
Introduction

Is it possible to describe a trained person as one who, having as their goal the solution of a
given task, chooses from the whole variety of actions and tools only those that will serve to
achieve this goal? In other words, a trained person makes only the right decisions at every
stage of their work. For example, in the case of a study, they correctly formulate a
hypothesis, choose a method, collect data, analyze it, and make the right conclusion. The
more adequate these solutions are, the more we, outside observers, admire this person's
skill or intelligence. Moreover, solving problems, as a rule, requires not one action but a
chain of actions. That is, by choosing one thing and attaching a second to it, a trained
person is forced to choose a third, and so on, until the whole chain is connected into a
single whole.

Thus, a trained person can decompose their goal into a number of tasks and carry out the
process of finding the right solutions to these tasks from the beginning to the very end.
Accordingly, an untrained person is someone who does not even have an idea of how to
approach the problem.

So, taking the ability to create chains of the only correct actions in the correct sequence as
a criterion of learning in this reasoning, we can imagine the ideal learning process as a kind
of algorithm for fixing the decision-making process. This algorithm will look like a simulator
that guides the learner to make the right choice. After all, if learning is the skill of correctly
solving a problem within a subject area, then the learning process can easily be reduced to
training and developing a skill in the form of a simulator. In the modern world, this
mechanical process is easily amenable to algorithms and automation, even without the
participation of a live instructor. This is how ideal online courses are built these days.

It may seem that such a method is good only for the formation of so-called "hard skills":
programming, the ability to calculate budgets, or writing projects. "Soft skills" have more to
do with education and require completely different approaches. However, if a person has a
well-developed imagination, then the probability of transforming some skills into others
becomes possible. We are talking about the fact that a person with imagination, having
learned at least something, can learn everything. And how do you develop imagination?
Does reading thousands of pages of scientific works and fiction, acting in the theater,
drawing, or other creative endeavors help this? A little of everything?

39



10.25136/2409-8736.2023.4.70597 CoBpemeHHoe obpa3soaHue, 2023 - 4

In our opinion, an attempt to negotiate with unpredictable machine intelligence will help
solve the problem of developing imagination. With it, the so-called transferable skills make
the learner more flexible to constant changes. Therefore, if we imagine an ideal university
in the form of a large simulator in which the whole of society will be recreated in miniature,
then the university will be an urban environment where all public institutions function. By
enrolling in such a university, a student will have to make a career no less. Each academic
discipline will represent a certain activity in which it is necessary to succeed. The student's
progress is controlled by the system, which awards points and bonuses for achievements in
their work and writes them off for mistakes, changing the game reality depending on the

student's decisions. This is very similar to the mechanics of the game SimCitym, in which

every player's decision has consequences for the whole city Ill, and the player has to decide
who can be allowed into the city and who is too suspicious and even worthy of arrest, based
only on the documents entering and a few tools checks available to them.

Thus, we come to the conclusion that the university can be built according to the principles
of the game and ask the question: is it possible to look at a modern university as a game?
From the learner's point of view, all the elements of the game are present. There are levels
—courses—to move through which it is necessary to successfully complete quests—
disciplines filled with various tasks. There is a victory condition—the need to gain a certain
number of credits in four years. If the student fails, then Game Over, and they will have to
start the whole game again or go through the failed quest again. Obviously, if the game
designers have done their job well, then the players should like the game. Why do we
constantly hear negative feedback from players? This is probably because something is
wrong with the mechanics of the game, and it's high time university administrations
undergo advanced training in game design and not engage in improving the FSOs with
pluses.

But why don't the students treat learning as a game? Probably because it does not take
into account certain human universal truths. A person almost always plays with great
pleasure but learns with much less. Despite this, not every game released on the market
becomes popular—the lion's share goes to the trash, never reaching release. Game
designers are constantly honing game mechanics to find the strings on which you need to
play music to make the game popular. The human need for socialization is chosen as one of
them.

From this point of view, the "gaming university" can be much better than any hitherto
known game. Only on the basis of the university is there an opportunity to create a real
activity environment around the student—a copy of society into which the student can
immerse themself much more due to the natural immersiveness of reality. By recreating
various social situations, we can stimulate the right decisions and "punish" for making the
wrong ones. It is evident that we can teach almost anyone in this way, and the more our
activity environment is closer to the real one, the more trained the student will become.

Imagine that there is a university in the form of an ideal game in which millions of people
are absorbed. What does such a game teach? Obviously, the scripts are written based on
real-life cases and technological situations, passing through which the player learns how to
behave. However, in the future, they will most likely never face these cases. What should I
do then? Develop quests so that they describe all possible situations as much as possible.
It's probably likely. But what if we write a script that can be so adaptive that, when
interacting with the learner, it determines the future? That is, it will look different from a
once-configured mechanical simulator that reinforces mechanical skills. It will be a "living"

40



10.25136/2409-8736.2023.4.70597 CoBpemeHHoe obpa3soaHue, 2023 - 4

organism in which conservatism and determinism are combined with constant change. In
fact, the university will be a simulator as a "safe" copy of reality. However, it is not a copy
that freezes the 17th century in its structure but one that seeks to guess the 22nd century.

So, during the analysis, we found that the university contains all the elements of a game.
Based on this, we conclude that pedagogical designers will be able to better organize the
involvement of students in the learning process if they look at it as a game, which is why
this study is relevant. However, there is a drawback in the game because the simulator
cannot foresee the future, so the purpose of our research is to find a way to eliminate the
identified drawback.

A game without rules

If Steve Jobs and Bill Gates were good students, there is a high probability that they would
not have been able to change the future. However, once they got to university, they did not
take on the knowledge that the university gave them. Rather, on the contrary, opposing
their ideas of what the university provides, they created their products in this opposition
and created innovations that needed to be made more familiar to the university. That is, for
a university to be a center for the development of society, it does not have to be a center
of expertise in all areas of human activity and teach this. It is enough for the university to
create an infrastructure in which anyone can develop their intentions to such an extent as
to formalize them into a project or even create a prototype. Obviously, only some of these
ideas and prototypes can be breakthroughs. Only a small part of what has been created can
really change the world. However, these few success stories will cover more than all the
costs of creating hundreds of non-working projects.

More than ever, modern universities are faced with the question of whether to repeatedly
dig through old knowledge to find an answer to how the future will be arranged or to teach
students who will change the world by inventing new technologies rather than reproducing
old ones.

Understanding games as an educational process, we wonder how to create game mechanics
that do not rely on existing realities and force the student to act according to the patterns
of the past but, on the contrary, create new rules during interaction with players. Here, we
see several possible moves.

The first variant of solving the problem assumes that the game's strategy combines a set of
other strategies. However, although this increases variability, it does not save the system
from the fact that the developer still predetermines all strategies. We are more interested
in such options when there are no initial rules, and only when interacting with the learner
(player) do they begin to form.

Imagine an empty white room in which nothing happens until the player brings something
there on their own. Depending on what they bring, the room randomly materializes other
items, say, red cubes. The player may not pay attention to them or, on the contrary, do
something with them. Their actions in the room are constantly changing. So, time after
time, the room and the students build communication and have a language in which they
communicate.

It may seem that this abstract model is far from what is happening at universities today.
However, in our opinion, a student enters a modern university exactly as in a white room
where everything is unknown to them: they do not know the rules and do not understand
the language in which they are spoken. The challenges they face at university right after
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school are terra incognita situations, especially if the liberal arts system with a large
number of elective courses is already implemented at the university, where the student
needs to choose the unknown. It is unknown what to weed out.

In our opinion, it is necessary not to eliminate this disadvantage, for example, by
repeatedly explaining to students why they need this or that course, but on the contrary, to
strengthen this effect by introducing courses without content, where students themselves
will be able to create the rules and content of the discipline, and not in the brainstorming
system at the beginning of the semester, but in the course of the course. For example, we

start doing visual communication, then switch to the Stanislavsky system Iil, then switch to

Bauhaus Iﬂ, and finish with a project written in Scratch 51 1f we initially create a course
that covers all these areas and imposes it on the student's consciousness, nothing new or
innovative will arise. However, as soon as the same content is born in the process of free
creativity, the student's consciousness begins to treat it as something particularly valuable,
and here, we can hope for the emergence of innovation. That is, if the student, being in the
process of freely searching for the passage of the game level, would try various
combinations of different disciplines and knowledge and, at some point, would be able to
pass this level, they would feel that there is something more behind their findings than
work for evaluation. They would be more immersed in the game.

Is it possible to imagine the learning process as an attempt by the teacher to tell the
student something in a language that the student does not understand? At the same time,
the student hears familiar words, but the teacher deliberately rearranged all the words in
the sentences so nothing is clear. However, it still seems to the student that in this
strange manner of the teacher, there is some mysterious principle of composing words, and
they need to understand it. It is possible to imagine that the student finds themself in a
game, the purpose of which is to decipher the teacher's messages.

Can the student decipher their messages without the teacher's prompting? If the teacher
starts giving hints, what language should they use? The learner's language? If it switches
to the learner's language, does it change the language being studied? After all, the false
idea that the meaning of the studied word can be transmitted using its language can be
fixed in the learner's mind. Why do I need to remember something new? Or, after all, as
soon as the teacher switches to the learner's language, they embark on the path of
innovation, and together with a group of trainees, they jointly begin to create new things?
To synthesize what is already known by questioning ignorance, is it possible to perceive a
collision with the unknown as a challenge to innovation?

Imagine a situation where a trainee is faced with machine intelligence and needs to
establish contact and solve a problem. At the same time, the language you need to
communicate is unknown to both. That is, in the process of solving the problem, machine
and natural intelligence must establish contact and begin to exchange information. Such a
task seems very promising for the development of students' creative abilities. By teaching,
they will learn by themselves.

Let's imagine the trainee's consciousness as a player's consciousness completely immersed
in the game through its interface. A legitimate question arises: where do they travel? By
answering this question, we will get an answer to what an ideal educational course might
look like that will capture the learner's consciousness and gameplay. However, if we look at
the variety of interfaces of successful games, we will quickly find that the screens look so
different. The rules of the games are so different that it is impossible to generalize them to
a set of universal laws. It is evident that with the help of the screen, the player travels
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inside their consciousness. Here, it is necessary to analyze that there is a game at its very
roots. Our task is even more complicated: to create games that do not have clear rules.
From our experience in the gaming industry, we know that players like the presence of clear,
specific rules but, at the same time, the presence of many possible plot developments. In
our case, as we have repeatedly written about it, determinism cannot lead to innovation,
and therefore, we need to look for complete openness.

To find a solution, let us turn to Ludwig Wittgenstein's theory of language games re],
According to Wittgenstein, if we assume that language is a game, then the rules of the
game are set by the language itself in its existence: sentence by sentence, language acts
constitute new rules and exist within them. The meaning of what is said, or even of the
action that must be carried out due to this act, can be understood only from the language
act itself—what is said in a specific situation. The same speech act in a different situation
will require a different action.

Is it possible to imagine any modern game that would adapt the rules as the game
progresses? I don't think so yet. But in language, it is already possible. A person can speak
seriously and utter a joke; ultimately, unexpectedly, the audience easily perceives that.
People have existed in the language for a long time, coping with situations without only the
right solutions and transparent rules. We believe it is worth looking for ways to build a
game without rules for this phenomenon.

Let's make a reservation that there are still rules in the "game without rules." But they
must exist for some time during the game and can be wholly or partially changed in another
act. For example, if today the task is to build a tower, then tomorrow it may change: for
example, to attach a balcony to the tower or, conversely, to destroy the tower. And every
time, it should look highly logical and natural.

So, considering that different game mechanics and interfaces force a person to immerse
themselves in their consciousness, we mean that the game touches some strings of their
soul. For example, how a person lives in a language: constantly solving language problems,
defining their rules at the moment, and what awaits them in a second.

Let's assume that the possession of a knowledge system represents the possession of a
language. That is, each subject area is essentially a language. It has its own laws of
composing words from letters and sentences from words and endowing sentences with
meanings within the subject area. For example, how a mathematician solves a problem first
formulates it using mathematics and does not necessarily only use formulas. They will also
use one of the generally accepted languages but in a rather specific way. Next, they will
begin to solve this problem using the rules of mathematics, and then they will come to
conclusions. As far as the means of mathematics are used correctly, they will express their
ideas clearly and correctly to other mathematicians. Colleagues may nod approvingly and
begin to write an answer in the language of mathematics. If all their "correspondence" gets
to the professor of history, they will not understand anything if they do not speak this
language. At the same time, the analogy of knowledge possession as language proficiency
can be applied not only to such abstract disciplines as mathematics or philosophy.
Programming, architecture, or construction require expressing ideas in extremely strict
forms, such as drawing languages or regulations. Well, to speak out, you need to know
them as well as the language.

This analogy allows us to draw another parallel: as you know, the following learning
outcomes have been fixed in Russian education: knowledge, skill, and mastery. That is, if
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we assume that the knowledge system is a language, then the "Know" level is a situation
where the learner knows the words of the language. The "Be able" level is when they can
understand the meaning of sentences made up of well-known words. The "Own" level is
when the student can independently compose new sentences from these words.

The language as a system is also good because the number of possible combinations of
letters is immeasurable, but only a negligible part of these combinations is used. The
number of word combinations is also huge, but a small fraction of the possible ones
remains significant. The degree of language learning is the development of the ability to
choose one letter and attach it to another, a third, and so on so that the result is an
existing word. This is also the case with the compilation of sentences from words. Having
taken one word, we are immediately doomed to weed out millions of different possibilities
in choosing the second word, especially the third and fourth. Teachers strive to teach a
person to "own" a language the way they previously owned it. Build those words that were
known before them. Make only those proposals that the classics did.

But where is the innovation, then? It is in trying other combinations. That is, a game
without rules aims to create your own language based on an existing one. And if we
imagine the learning process as continuous, we are constantly coming up with a new
language or developing one that we already spoke yesterday.

The ideal modern university is presented to us as a personalized multiplayer game in which
the game mechanics from one console to another are entirely different: entering the game
again, the player will never be able to get into the same atmosphere because such a
university is not one student, but everything at once, and each has its own language that
affects the languages of the others. Playing this game, a student learns how to attach
another thing to one thing properly and simultaneously creates new game mechanics that
change the rules in the whole game. Then, it turns out that the maximum possible
usefulness or gain of each will depend on how much the player can agree on changes in the
game strategies of other participants. Thus, whatever game we choose as the basis of the
university, in any case, will be similar to a multiplayer one.

How can this be achieved? We see the solution in establishing communication between the
player (learner) and the game based on artificial intelligence (AI). Constant interaction
between them will lead to continuous change in the situation, and the unpredictability of Al
reactions will help solve the problem of developers not thinking out situations in advance
and determining their resolution.
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B cBSA3M C MNOJANTUKON [ABOMHOrO CJIENOro pPeLEeH3UPOBAHUS JIMYHOCTb PELEH3EHTa He
packpbiBaeTcs.
Co CrnMCKOM peLEeH3EHTOB U34aTe/IbCTBA MOXHO O3HAKOMUTbCS 34ECh.

Ha peueH3npoBaHue npeacTaBsieHa paboTa «YHuBepcuTeT Kak urpa 6e3 npasun (HOBble
B3rNs4bl Ha Npouecc NOCTPOeHMs Bbicwero ob6pasoBaHus)».

MpeameT wuccnepoBaHus. Pab6oTa HaueneHa Ha HaXxoXAeHWEe MEeXaHW3IMOB BOBJIeYEHUSN
CTyAeHTOB B npouecc ob6yyeHunsa, KOTOpbIA BbiIcCTpanBaeTcs B Buae urpol 6e3 npasun. B uenom,
npoBeAeHHOEe UccnenoBaHME OTIMYAeTCs LenOoCTHOCTbIO, NOCTaBAEHHbIE Lenb U 3aga4vm 6binn
peannsoBaHbl.

MeTopgonorus wuccnegosaHma B pabote He onpegeneHa. AsTopoM 6bi10 nNpoBeAeHO
TeopeTnyeckoe mccnenoBaHne, KOTOpoe MO3BOJIMAO NMpeACcTaBUTb HOBbIW B3rnsah Ha npouecc
NOCTPOEeHMsa Bbicwero obpasoBaHus.

AKTyanbHOCTb WCCNenoBaHUs onpejensieTcs TeM, 4YTO HeobxoAMMO HaxoXAeHWe HOBbIX
NoAXOAO0B K YHUBEPCUTETCKOMY obpa3oBaHuio.

HayuyHass HOBWM3Ha wuccrneposaHusa. [lpoBeaeHHOe wccneaoBaHMe MO3BOJIMAO  YTOUYHUTL
coAepXxaHue BbICTpauBaHWA YyHuBepcuTeTa Kak wurpbl 6e3 npaBwia, BbIABUTb OCHOBHbIE
MeXaHMU3Mbl U MPUHLMNI.

Ctunb, CcTpykTypa, coaepxaHue. CTunab M3N0XeHMS cooTBeTCcTBYeT nybaumkaumsam Takoro
ypoBHSA. HA3blk paboTbl Hay4HbIi. CTpykTypa paboTbl 4YeTKO npocsiexuBaeTcss, aBTOPOM
BblA€/1IeHbl OCHOBHbIE CMbIC/IOBbIE YacCTu.

HauunHaeTcs paboTa c BBeaeHUsA, B KOTOpPOM b6bina BbliaeneHa npobnema. ABTOp OTMeYaeT, 4YTo
BaXHoO wuccnegoBaTb Kputepunm obydyeHHocTM, npobnemy GOpPMUPOBaAHUA  «TBEPAbIX>»
(nporpamMmMupoBaHue, ymMeHume paccuutbiBaTb 6l04XeTbl MM COCTaBNATb MPOEKTbl), «MATKUX»
(Boob6paxkeHne, MblWNEHME U MP.) U «NepeHOCUMbIX» HaBblkoB. B paboTe genaeTtcs BbIBOA O
TOM, 4YTO YHMBEpPCUTET MOXeET 6biTb MOCTPOEH MO NpuvHUMNAM uUrpbl. ABTOp OTMe4YaeT, 4To B
obpasoBaTesibHOM Mpouecce BCe 3/IEMEHTbl Urpbl MPUCYTCTBYIOT. Tak, UMeTCS YPOBHW, ANSA
nepeaBMXeHUs MO KOTOPbIM BaXXHO MpPOXoAWUTb KBECTbl (AMCUMNAMHBI). B kKauecTBe ycnoBus
BbiCTyrnaeT pAocTuxeHue nobeabl — 3a roabl obydeHus BaxHo HabpaTb onpeaefieHHoe
KONMYeCTBO 3a4yeTHbIX eauHuy. Ecnum cTyaeHT He cnpaBnseTcs, TO HeobXxoAMMO <«uUrpy»
HauyuWHaTb 3aHoOBO. HO aBTOp 3ajaeTcs BOMPOCOM, MNOYeMy AaHHas <«urpa» He Bcerga
HpaBuTCA wurpokam. [enaeTcs BbiBOA O HeNpaBWIbHO BbICTDOEHHOM Mpouecce, BaXHO
YYUTbIBATb OCHOBHbIE MPUHLMMNbLI FENM AM3aliHa B npouecce BbiICTpanBaHusa obpa3oBaTesibHOIro
npouecca. Peub nget 06 «MrpoBoM yHMBepcuteTe», B KOTOPOM BOKpyr obyyaemoro cosgaercs
peanbHas pAedaTenbHocTHasa cpepga (konusa coumyma). [poBepeHHbI aHanuM3 NO3BONUN
copMynmMpoBaTb akTyasibHOCTb AAaHHOr0 UCCNefO0BaHUA M ero uefb.

Bo BTOpOM pasgene <«Wrpa 6e3 npaBun» paccmaTpuBaeTcsa MNpoUECC CO3[4aHUA WIpoBOK
MexaHuWKn B obpa3oBaTesnbHOM nNpouecce, HauesleHHbI Ha NoBbiweHne ero addekTMBHOCTU. B
KayecTBe OCHOBHbIX HanpaB/eHW AaHHOW paboTbl BbIAENSATCHA CleAyllWne: HaxoXAeHune
ONTMMaNbHON WrpoBOIM CTpaTeruu, onpejesieHMe OCHOBHbIX MpaBua, 0bbsACHEHMe CTyaeHTaMm
3HAa4YMMOCTM KaX[oro Kypca M UM3y4yeHuss AUCUUNIINHBI U Np.

B 3akntouveHnn GopMynnpyroTca KpaTkue BbiBOAbl. ABTOp OTMevaeT cleaytoulee:

- NpeAcTaB/ieH B3rNs4 Ha HenpepbiBHbIM 06pa3oBaTesibHbI NMpoOLECC KaK Ha Urpy, B KOTOpPOM
NMOCTOSSHHO pa3BMBAaEeTCs M COBEPLUEHCTBYETCS MCMNONb30BaHHbINA A3bIK;

- naeanbHbll COBPEMEHHbIN YHuUBepcuTeT sABAseTcd abconlTHO NepcoHanM3nMpoOBaHHOM
MHOronoNb30BaTENILCKOW UFPON, B KOTOPOM MrpoBas MexaHuKa OT OAHOM KOHCONM K ApYyrow
NOJIHOCTBLIO OTAMYaeTCs;

- urpas B wUrpy, CTYAEHT MNOCTENeHHO oby4yaeTcsd, KakKk MpaBUIbHO MNPUCOEAUHATb K OAHOM
BeWW APYryto, OAHOBPEMEHHO CO34aBas HOBYIO UTPOBYIO MEXaHWUKY, KOTOpas MeHAeT npasuna
B Lenoun urpe;
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- MakKCUMManbHO BO3MOXHas MNONE3HOCTb MAW BbIUIPpbIW CcTyaeHTa 6yaeT 3aBuceTb OT TOro,
HacCKoNbKO Wrpok cnocobeH poroBoputbcd 06 W3MEHEHWAX WrpoBbIX CTpaTernn Apyrux
Y4YaCTHUKOB;

- ana Toro, 4ytobbl obyyeHue («urpa») B YHMBepcCUTeTe WUMena MHOroMNo/b30BaTeNbCKUMN
XapakKTep, BaXHO HaNaXuBaTb KOMMYHMKauun Mexay wurpokom (obydyaeMbiM) M uUrpomn, B
OCHOBE KOTOPOW — MCKYCCTBEHHbIA MHTENEKT.

Bubnunorpadpusa. bubnuorpaduns ctatem BkNO4YaeT B ceba 6 oTedeCTBEHHbIX M 3apybeXxxHbIX
WCTOYHMKOB, HEe3HauuTenbHas 4acCTb KOTOPbIX M3h4aHa 3a nocneaHne Tpu roga. B cnucke
npeactaBfieHbl, B OCHOBHOM, CTaTbM M Te3ucbl. [MomMmumo 3T0oro, B 6ubnuorpadpum ectb
MOHOorpadum. NcTouHnKkM odopMaeHbl He BO BCEX MO3ULNSAX KOPPEKTHO U OAHOPOAHO.
Anennsauus K ONMNOHEeHTaM.

PexkomMeHpauunn:

- BblAENUTb HAY4YHYIO HOBWU3HY W AaBTOPCKWKA BKNajh aBTopa B peleHue BblAESIeHHON
npo6nemsl;

- pacwuputb 6ubnumorpaduyecknin CNUCOK U TeopeTMYeCKuin aHanui, npenctasme 6onee
MOJIHbIN @aHaNn3 UccrefoBaHUn, B TOM Yucile, COBPEMEHHbIX;

- onucatb 6onee noapobHO OCHOBHOMW MeXaHW3M, MNPUHUWMAbLI WU MpaBwuia BbiICTpanBaHUA
yHMBepcuTeTa Kak urpbol 6e3 npaswun;

- MpoBecTM 3MNUpuUYeckoe uncCcCNedoBaHWe, HamnpaB/iieHHoe Ha anpobauuio M™Moaenm
«YHUBepcUTeT Kak urpa 6e3 npasunn»;

- Heo6xoAMMO NpoBecTn Koppekuuto paboTbl Ha NpeaMeT ONUCOK U HETOYHOCTEN.

BoiBoabl. NMpobnematnka ctatbM OTAMYAETCA HECOMHEHHOW aKTyanbHOCTbK, TEOPETUYECKOU W
npakTMYecKonW UeHHOCTblo; 6OyaeT wHTepecHa cneumanuctaMm, KOTOpble 3aHMMalOTCA
npo6nemMmamu BbiICTpanmBaHusa Bbicwero obpasoBaHuna. CTaTba MOXeT 6biTb peKoOMeHAOoBaHa K
ony6NNMKOBaHMUIO C y4E€TOM BblAE/IEHHbIX peKOMeHAaunn.
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