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Abstract. The research is devoted to the analysis and understanding of the role of
philosophy in the modern system of Bulgarian education. The problem of the relevance of
philosophy to education, the special significance and value of studying philosophy for the
formation of education is considered on the basis of the views of the metacognitive foundation,
which provides this mental activity for the expansion of human knowledge, in addition, it is
refracted through the prism of two fundamental patterns, accepted in the modern scientific
discourse, which aim to reaffirm the usefulness and effectiveness of applying of philosophy in
the educational continuum in the conditions of the modern socio-cultural situation. The main
focus is placed on tracing the features of the implementation of philosophy in the field of
education in Bulgaria, which is undoubtedly determined by the peculiarity of the historical way
of the country’s development, its educational traditions and the specificity of the socio-cultural
context. The potential of philosophy in the Bulgarian educational system is assessed through
the prism of the development of key competencies.
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Introduction

The question of the role of philosophy in the contemporary educational system
often falls within the focus of scientific discourse, becoming the object of intense
debates and discussions. It gives rise to new attempts to “refract” philosophical
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knowledge through its deep meaning-generating foundations in light of the
challenges and risks inherent in today’s sociocultural situation, characterized by
progressive technological aspirations and scientistic expectations, the hyper-
dynamism of the changes occurring in the event-thread of individual life, and the
accelerated transformation of the societal system as a whole under the sign of total
digitalization. The actualization of the philosophical inquiry within the
multiparadigmatic nature of the philosophical tradition, and its inscription within
the expanding circle of problems and crisis states accompanying the movement of
contemporary society, inevitably presupposes the reflection on the place occupied
by philosophy within the field of education in its various dimensions — religious
and secular, traditional and modern, regional, national, or global, taking into
account both the general tendencies in the functioning and development of the
institutional nature of education and its contextual specificity.

Philosophy in the field of education

In relation to the generalized framework of the relevance of philosophy to
education, the particular significance and value of engaging with philosophy for the
formation of knowledge and education arise from the understanding of a
metacognitive foundation, which provides this intellectual activity for the
expansion of human knowledge. The idea of philosophy as the foundation of
education emerged long ago: already in the ancient world, philosophy was
associated with the development of reason and the accumulation of knowledge
using the rational way of building theories and logical conclusions based on certain
rules. In the consciousness of the ancient Greeks, philosophy was not perceived as
a spontaneous cognitive process producing chaotic thought-images and accidental
epistemological constructions, but rather as a form of reasoning which, being a
natural manifestation and unfolding of the human capacity for thought, leads toward
truth.

This type of reasoning is based on logical-rational procedures, necessarily
implies the construction of concepts, and is impossible without operating with
abstractions. Moreover, correct reasoning in itself usually does not dissolve into the
pure formalism of logical operations, but implies much broader projections into the
fabric of social reality, in multiple forms of the “birth of truth” as a result of the
enriching interaction teacher — student, teacher — students — school, as an
actualization of the dialogical principle and an expression of prudence, contributing
to the development of all other virtues and the self-disclosure of the personal modus
of human existence.

Despite its centuries-long epistemological evolution, its conceptual, systemic,
and structural expansion, and the emergence of numerous schools, approaches,
paradigms, worldviews, and stylistics of professional thought, philosophy has not
altered its mission and purpose regarding the teleological nature of educational
influence and pedagogical practices. Even today, when speaking of philosophy, it
is often said that its goal is to cultivate thinking [1. P. 165]. This refers to living
thinking — not speculative or abstracted, but active and socially oriented, endowed
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with a powerful critical and creative charge. The development of such critical and
creative thinking contributes to the preservation of the human in the human being,
supports the safeguarding of their genuine anthropogenic essence, clarifies the deep
dimensions of their existence, and aids in comprehending the ambivalent character
of contemporary social processes that are reflected within the field of education.

The critical nature of thinking protects against dogmatism and blind
submission to authority, constitutes the foundation of personal autonomy, and
enables the comprehension of the nonlinear directionality of civilizational change
through the grasping not only of the constructive aspects of the ongoing social
transformation (related to the further development of information and
communication technologies and the operation with massive data sets, the
emergence of new channels and forms of communication granting it a mass
character, and the implementation of innovative, effective methods of teaching and
learning), but also of its negative, destructive impulses (identity crisis, unification
and dehumanization of the cultural space, formalization and deindividualization of
education, growth of social disorientation, autistic withdrawal, and anomic states).

The cultivation of thinking through the additional imparting of criticality,
divergence, and creativity to mental processes, and the development of the capacity
for attentive listening to the world and to the other — for living with others through
the continuous search for sacred existential meanings and the invention of optimal
strategies for counteracting destructive social tendencies — all this, as the
quintessence of philosophical knowledge, remains relevant today. Moreover, it
corresponds to the deeply rooted and immanently inherent need of society for the
effective socialization of the younger generation, which faces particularly serious
challenges and risks within the new socio-cultural conditions. Achieving successful
socialization — primarily through the formation of thinking, traditionally engaged
by education — can, in this sense, be significantly strengthened by a deeper
involvement of philosophy within the orbit of the educational system.

However, this line of reasoning, seeking to highlight the important role of
philosophical knowledge within the field of education, is far from uncontested.
Against the backdrop of narrow-minded pragmatism, scientism, and the extreme
focus on the practical applicability of acquired knowledge and skills, doubts
regarding the necessity of implementing philosophy in education — both at school
and university levels — have been increasingly and publicly articulated in recent
decades. The alleged uselessness and lack of substance of philosophical discourse
are openly proclaimed, as well as its incapacity to lead to concrete, empirically
substantiated, and verifiable knowledge. Radical calls for the total elimination of
philosophy from curricula and educational programs have also been voiced.

The question of the role of philosophy in contemporary education thus proves
to be inextricably linked both with the articulation of arguments that question its
significance in a highly technologized educational environment (claiming a
complete de-ideologization of the educational space, with references to the total
dominance of natural-scientific knowledge and the narrowly defined competences
marked by technological procedurality, applicability, and transversality), and with
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the establishment of argumentative approaches aiming to find sufficiently solid
confirmation of the usefulness and effectiveness of employing philosophy in the
classroom or university auditorium. The latter generally form two fundamental
patterns, indicatively represented in the corresponding research data.

Proponents of the first view argue that philosophical engagement enhances
cognitive abilities and improves academic achievement. The evidential basis here
rests on specific forms of reasoning that reflect cognition and can be subjected to
testing or measurement. Evidence of improvement in cognitive abilities and
academic performance is associated with the results of both internal and, most
importantly, external academic assessments based on the curriculum-highlighting
the positive dynamics observed in the measurement of IQ scores, and in improved
results from Cognitive Ability Testing (CAT), among others. Within this
framework, particular attention has been devoted to the diverse applications of the
P4C (Philosophy for Children) method in primary and secondary schools across
different socio-cultural contexts. The obtained data and results from controlled
studies are summarized and systematized, including through meta-analysis,
confirming the high effectiveness of this program [2]. It is emphasized that the key
significance of teaching philosophy in schools lies in the fact that, compared to
other school subjects, it is far better positioned to develop metacognitive abilities
and to cultivate the individual as a metacognitive subject, capable of exercising
independent and autonomous learning [3. P. 83]. The development of the cognitive
capacity for reasoned analysis, logically sound argumentation, and inquiry — best
cultivated by philosophy — is of primary importance in preparing children to face
the problems encountered in adult life, especially the problems of justifying
adherence to moral, political, and religious standards [4. P. 18].

The second conceptual pattern is mainly influenced by the idea that
philosophy, through its openness toward the world — implying the intentional
directedness of human consciousness outward toward the object in its material-
subsrat, evental, or subjective essence, and its immersion in the structures of lived
experience — contributes to achieving the art of living well together with others.
Researchers who share this vision argue that philosophy, in its ceaseless
epistemological movement toward ever-deeper approaches to and understanding of
the world, aims to cultivate and exercise understanding. This understanding
presupposes the constant problematization and questioning of various aspects of
reality, the translation and sharing of one’s own views and perceptions of the
surrounding reality in its diverse manifestations within a dialogical mode, while
simultaneously practicing a reduction of evaluative judgments within a tolerant
intersubjective discourse and respectful interactions.

In this sense, engaging with philosophy encourages: careful and patient
listening; joint involvement and cooperation with others; social sensitivity;
confidence in expressing one’s own position and viewpoint; intensive exchange of
ideas and opinions; the ability to perceive and fairly treat opposing conceptions;
mental openness and reciprocity.

The expected result of such a philosophical discourse is not a total purification
of personal features toward absolute transcendental subjectivity, but rather a holistic
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personal transformation of the individual. This transformation is not an attempt to
reshape the “inner self” in the terms of Cartesian understandings and classical
notions of the purity of universal reason, but rather a transformation of the ways we
approach, perceive, and respond to the world of others; the modes of interaction
with otherness; as well as the ways we grasp and make sense of our own self through
reflection in the eyes of others — through the prism of their images and
representations.

This opens the path not only toward a change in the personal mode of existence
but also toward the transformation of the social space of interactions.
The proclamation of the “indivisibility of our flesh from the flesh of the world”
[5. P. 146] and of our fully impregnated, embodied self, incorporated into the deep
layers of being, expresses a line of thought shared by many authors [6-8].

Such transformation affects both students and teachers and — due to its
nature — extends into our interactions in other spheres of life, since we learn from
each other, mediated by the world [6. P. 80]. The numerous pieces of evidence
regarding philosophy’s impact on processes of personal and social transformation
are based on extensive data from studies encompassing teachers, school leaders,
parents, and students themselves.

Projections of philosophy in the Bulgarian secondary education system:
a historical perspective

From a purely strategic standpoint, the definition of the mission and place of
philosophy within the Bulgarian educational system largely corresponds to the
Global Objectives of the Intersectoral Strategy for Philosophy outlined in the Paris
Declaration of 1995: to serve as a laboratory of ideas; to act as a catalyst for
cooperation in the field of philosophical dialogue, teaching, and research; to
contribute ...to the debate on current global issues... and to function as a catalyst
and facilitator of dialogue among civilizations. Both the strategy and a number of
Bulgarian publications on the subject emphasize that the issues addressed by
philosophy are universal problems of human life and existence; that philosophical
reflection can and should contribute to the understanding and governance of human
affairs; and that the practice of philosophy, which excludes no idea from free
discussion, enables every individual to learn thinking independently. Furthermore,
philosophy teaching encourages openness, civic responsibility, mutual
understanding, and tolerance among individuals and groups'.

At the same time, the role of philosophy within Bulgarian education is
undoubtedly conditioned by the particularities of the country’s historical
development, its educational traditions, especially in relation to the place of the
humanities within the national educational system, and the specific socio-cultural

! Paris Declaration for Philosophy, adopted during the International Study Days on “Philosophy and
Democracy in the World,” organized by UNESCO in Paris on 15-16 February 1995. UNESCO,
171 EX/12, annex II. Available from: https://unesdoc.unesco.org/ark:/48223/pf0000138673
(accessed: 01.07.2025).
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context. Today, philosophy in Bulgaria is taught in secondary schools in accordance
with state educational standards and officially adopted criteria for assessing
students’ performance. Bulgaria, as a whole, reflects the situation in most
continental European countries, where philosophy is included in secondary
education, albeit with noticeable variability in terms of form and extent. Certain
regional specificities within the EU are mainly determined by the degree of
centralization / decentralization of education in individual member states and the
correlation between religion and philosophy, characteristic of one or another socio-
cultural tradition, with multiple projections of the relationship between them within
the bosom of the educational system.

In Bulgaria, philosophy as a separate school subject has a very long, almost
century-old tradition. Ethics was taught regularly in secondary education even
before 1944. During the socialist period, “Foundations of Communism” was taught
for several decades, later replaced by a unified subject titled “Social Studies”
(Obshchestvoznanie), comprising three parts. The curriculum coincided
with the textbook and was intended for instruction in the 10th grade with a total of
two class hours per week. The textbook covered 50 topics or lesson units. Its
structure was as follows: after an introductory preface explaining the emergence
and essence of Marxism (two class hours), four sections followed: 1. Dialectical
Materialism; 2. Historical Materialism; 3. Marxist Political Economy: Capitalism;
4. Socialism [9].

Since 1991, following the collapse of the socialist bloc and Bulgaria’s
transition toward a new economic and socio-political order, profound
transformations have occurred in education and training. These reflect newly
developed national educational policies aimed at achieving full de-ideologization
and the elimination of all elements of Marxist-Leninist doctrine from the domain of
the social sciences — most notably philosophy. At the same time, there has been a
clear commitment to preserve philosophy within school education, resulting in the
development and introduction of a Philosophical Cycle of disciplines.

The most significant change came in 2000, with the adoption of State
Educational Requirements for Curriculum Content, implemented from the
1999/2000 school year onward. At that time, the Philosophical Cycle was formally
established, consisting of: 1. Psychology and Logic — Grade 9; 2. Ethics and Law —
Grade 10; 3. Philosophy — Grade 11 Additionally; 4. Civic Education was
incorporated as a separate subject under the title World and Personality (Svyat i
lichnost) for Grade 12.

The training that is conducted according to these requirements implies the
implementation of a cognitive process by the students themselves, rather than
teaching lessons. This, in turn, requires a change in the criteria and forms of
assessment. Students are expected to understand, orient themselves, analyze, argue,
become aware, apply, and so forth. At this point, two problems of substantial
importance become evident. The first concerns the objectification of knowledge,
which is a dominant attitude in the teaching process. The second is related to the
meaning and possibilities of knowledge in relation to the change in philosophy that
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the new education system uses... All this occurs as a development of the student
himself as a subject of knowledge. The traditional education system does not have
the opportunity to link learning with knowledge and practice. Within this system,
knowledge is taught to students in the form of definitions, formulas, rules... The
results of knowledge are studied through text as objective facts and circumstances,
independent of the student — or the acquisition of thinking skills by the student
coincides with the mastery of the logic of the subject [9].

Under the new approach, the student is placed in an active, autonomous
position within the learning process, capable through his or her genuine
subjectivity, of co-producing knowledge in the act of manifesting creative activity.
In the respective requirements of 2000, learning is described as a process refracted
through the prism of subject—subject interaction from the students’ perspective,
including orientation, recognition, comprehension, and interpretation. In this
regard, it is notable that the mentioned Cycle of Philosophical Disciplines is very
well constructed: the constituent subject blocks are characterized by strict logical
sequencing and coherent structuring, and essentially represent an expanded image
of a philosophical subject field encompassing certain related disciplines. This
effectively contributes to shaping and crystallizing the personal dimension of the
individual under the conditions of the social transformations in the new Bulgaria.

In 2012, the Ministry of Education and Science of the Republic of Bulgaria
launched a large-scale project aimed at improving the educational subject panel
“Philosophical Cycle”, which was transformed into the subject Philosophy with
three parts in the compulsory module (first phase) of secondary education:
Philosophy for Grade 8, Philosophy for Grade 9, and Philosophy for Grade 10. In
the second module (Grades 11 and 12), philosophical courses are of an elective
nature. At the same time, educational reform led to the introduction of new
educational requirements, primarily oriented toward the Eight Key Competences
developed by the European Commission. The new programs emphasize the
formation of transferable competences, especially valuable for philosophical
education: discussion and debate, text analysis, text creation, case solving, public
presentation and project work (independent research).

However, alongside the positive developments, certain negative changes also
occurred. These are mainly associated with a drastic reduction in teaching hours.
Furthermore, the adopted educational panel also contains some controversial
elements, the most significant of which is the inclusion of psychological knowledge
within the subject field of philosophy — something that clearly does not correspond
to the established distinctions and boundaries of the fields within the modern system
of social sciences. As a result of this modeling, additional difficulties arise,
disrupting the internal logic of constructing the mental space inherent to every
science as a self-organizing system and the boundaries of scientific inquiry. As a
result, there is unjustified thematic mixing, there are conceptual, semantic and
structural aberrations both in individual lesson units and in entire thematic sections.

Other limitations can be highlighted, reflecting, for example, an implicitly set
conceptual focus of the philosophy curriculum. Critically colored claims that the
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educational panel outlines a conceptual framework for philosophy that not only
dominates, but also practically excludes the others are largely justified: it is
characterized by Eurocentrism, and is mainly inscribed in the continental European
philosophical tradition. Analytical philosophy is not presented. The piety towards
ancient thinkers and European philosophical classics pushes the theories and
concepts of contemporary philosophy out of the orbit of the curricula. As a
continuation of such an intention, non-European and non-Western models of
philosophical thinking are excluded from the curriculum.

The question here is not limited to the way of constructing the subject-thematic
field of philosophy courses in Bulgarian school education, reflecting certain
didactic and methodological approaches and does not concern only the formal-
content dimensions of the new educational standards. It is about understanding the
role of philosophy in much broader terms — in the context of the oppositions:
West — East, historical — contemporary. And here a contradiction arises: the initially
postulated openness of philosophy to the world coincides in a strange way with the
outlines of the Western world, and the reflections on the engagement of philosophy
with contemporary themes and problems, including in its own meta-subject field,
find their expression in historicism, and not only in a purely methodological sense.

Place of philosophy in the higher education of Bulgaria

The indicated contradictions that philosophy faces in the space of school
education reflect the situation in higher education. In Bulgarian universities in
recent decades, the historical-philosophical line has prevailed within the framework
of philosophical education, which, under the sign of historicism, merges philosophy
(anthropology, ethics, social philosophy, etc.) with the history of philosophy. Often,
this does not imply active listening and dialogical interaction with tradition in the
context of tracing the evolution and bizarre metamorphoses of the leading
philosophical ideas, sometimes reaching their complete semantic reversal in the
new cultural and historical conditions, but turns into extensive quoting of the
original sources with commenting on one or another passage. Such a historicist
attitude detaches philosophy from the living vibration of life, from problem
situations and the emerging new meanings that are happening here and now.

Additionally, the situation is influenced by the rethinking of the place of
philosophy in the field of higher education in the country after 1991: it is not only
removed from the circle of obligatory disciplines, but in a number of cases it is
completely deleted from the curricula even in the training of humanitarian
specialties. Currently, there are no mandatory standards in the higher education
system in Bulgaria regarding the training of philosophy. Under the influence of the
processes of autonomization and decentralization, philosophy courses are often
dropped, since it is considered that they do not fit into the new curricula adopted in
the training of the relevant specialties and professional directions in one or another
bachelor’s and master’s programs. In their place appear both subjects somewhat
close and derived from philosophy (sociology, political science), and disciplines
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from very distant subject areas such as, for example, “Corporate Culture” or “Public
Relations”.

In these universities, where philosophy remains in one form or another (in the
overwhelming majority of cases as an elective or optional course with a seriously
reduced number of hours), there is an extremely diverse palette of philosophical
disciplines taught, and despite everything, there are clear preferences for some areas
of philosophical knowledge. There are numerous lecture courses on “History of
Philosophy”, relatively well represented in the student curricula are the disciplines
“Philosophy of History” and “Philosophical Anthropology”, to some extent also
“Ethics”, but in most cases transformed into “Professional Ethics” or “Scientific
Ethics”. At the same time, such traditional philosophical disciplines as
“Epistemology”, “Aesthetics” or “Logic” are very rarely taught, the situation is
similar with a number of newer sections in philosophy such as “Philosophy of
Science” or “Philosophy of Technology”.

Another important feature that affects the range of philosophical disciplines
taught in Bulgarian universities can be noted: there is a significant number of
undifferentiated lecture courses, included in a large group of general knowledge
courses, which are offered as part of the basic education of students of various
specialties during the first two years of their studies. They are more of a
propaedeutic nature and bear such general names as, for example, “Introduction to
Philosophy” or “Fundamentals of Philosophy”. Probably, each of these courses is
distinguished by a certain originality and reflects the author’s vision in illuminating
and interpreting the selected philosophical issues, but in most cases the historical-
philosophical perspective prevails in their content, and in addition, it becomes
difficult to justify their upgrading and profiling nature in relation to the course
taught at school.

Philosophical discourse in Bulgarian education —
between tradition and modernity

Both in the teaching of philosophy in higher education and in the school
course, there is often a significant limitation. It manifests itself in the noninclusion
in the thematic space of the taught philosophy courses of such questions and
problems that concern both the state of modern science, technology and
engineering, and the state of modern society in the crisis conditions of global
civilization. In order to achieve maximum relevance of the changes occurring in the
current socio-cultural situation, especially those related to the technical and
technological side of public life, it is expedient for philosophy in the Bulgarian
educational system to offer more up-to-date content and to include topics from
bioethics, robotics, cybersecurity, artificial intelligence, philosophy of science,
reflecting the development of modern scientific research and technological
innovations. It is good to know the history of great ideas, but it cannot replace and
solve the problems of today’s freedom and responsibility, today’s role of
technology in our lives, today’s discoveries that are changing the place of machines
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in the world of people, today’s opportunities for developing, but also manipulating,
the human body [10. P. 17].

A stronger emphasis on the philosophical foundations and problems of modern
science and technology within the framework of philosophy education is capable
of generating, in addition to the modernization of the subject content, another
additional effect: increased interest in the very method, process and mechanism that
creates knowledge — research. Stimulating interest in research activity here should
not be perceived in its purely scientific nature as a desire for direct reproduction or
a kind of copying of scientific research, but rather as such a type of constructive
cognitive activity of the student, which in its imitative and, together with this,
creative effort manages to get closer to the true self-disclosure of subjectivity and
thereby resemble in some essential, key aspects of the inspiring acts of scientific
creativity, objectifying them in student project developments or mini-research. In
this sense, the introduction of game, game modeling and case-study technologies in
philosophy is most appropriate.

By focusing on research activity using interactive approaches and game
models, a strong emphasis is placed on the idea of the autonomous thinking student,
immersed in a process of independent research, who does not seek to obtain ready-
made knowledge, but is aimed at its creation, re- or co-generation. In this regard,
the ideological and conceptual understanding of class as the “research community”,
which is developed historically by E. Vardzhiyska, has gained wide popularity in
the Bulgarian pedagogical and philosophical-didactic literature. In the author’s
opinion, the research community provides an opportunity for a non-dogmatic, non-
relativist, intersubjective (supra-individualistic, “congregational”) justification of
knowledge. It is a form of progressive education that can contribute to social change
through interaction between the individual and the community. In its conceptual
essence, the research community expresses a constructive relationship between
philosophy and didactics, providing an opportunity for philosophical justification
of the principle of interactivity in education [11. P. 13].

The focus on interactivity and gaming technologies in building the research
community is not only justified, it is desirable in view of the changing needs of
students in the conditions of the global virtual civilization and the market-consumer
society. The modern student, both in Bulgaria and in a number of other countries,
is shaped by two main characteristics of today’s world, which have a profound
impact on his perception of learning and the world as a whole. First of all, he is a
total “visual”, a product of virtual culture, raised in a digital environment where
information is easily accessible, hyper-fragmented and highly visualized. The
culture of reading turns out to be totally changed: works of mass literature, short
texts and the dominance of images (photos, videos, diagrams, infographics) prevail,
which displace high, text-saturated literature with a large volume, such as
philosophy. This creates a serious challenge for a discipline that traditionally relies
on deep, slow and careful reading and the analysis of complex, abstract texts with
high conceptual density.
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Secondly, from the earliest years, the student absorbs the spirit of
consumerism, generated by the post-industrial society. He often not only strives to
demonstrate a higher level of consumption, but also a significant dose of
instrumentalism and pragmatism in his thinking and attitude towards people and
life, being strongly influenced by market logic and instrumental reason. As a result
of these two characteristics, young people begin to perceive the world and learning
through the prism of entertainment and a playful principle. With such an attitude,
one can easily expect a deep internal resistance to philosophical knowledge as an
unnecessary and useless activity, because everything that is not attractive,
intriguing, interactive and at the same time useful-practical is rejected as boring,
archaic or useless.

Taking into account such a social transformation and the changing attitudes of
the younger generation, it is important to look for ways to impregnate philosophical
knowledge in the bright, figurative-kaleidoscopic field of modern visual and digital
culture, as well as to implement game and interactive forms in the educational
technological potential of philosophy. However, one should not forget that the role
of philosophy is not serving, but elevating the spirit and actualizing the highest
existential aspirations of the personality. The very immersion in the game principle
and interactive activities should not reduce philosophy to a superficial
entertainment, empty intellectual entertainment and undermine the academic
standard and high criteria.

Potential of philosophy in Bulgarian education
for the development of competencies

Philosophy in Bulgarian education was and remains one of the most significant
intellectual spaces in which the thinking, linguistic culture and social maturity of
young people are formed. It is not just a subject that must be passed and forgotten
after the end of the school year, but a cultural and spiritual practice that develops
the fundamental ability for in-depth reasoning, for asking meaningful, existential,
ethical and epistemological questions, for searching for truth, and above all for
substantiating one’s own, autonomous position in complex moral, social and
political dilemmas. It is not reduced to passive transfer and mechanical learning of
ready-made philosophical fragments and knowledge, but represents an active
process of discovery, critical rethinking and construction of meaning by the learner.

Philosophy in the modern educational system of Bulgaria, despite a number of
difficulties and limitations, internal-contextual contradictions and external
dilemmas and challenges, strives to contribute to the comprehensive development
of the linguistic, cognitive, communicative and social competences of adolescents
and young people, which are vital for their successful adaptation in modern society.
First of all, it is related to the exercise of linguistic competences and the clarification
of the meaning of the linguistic constructions used, which aims to develop and
apply strict criteria for the meaningfulness of statements, distinguishing clearly
formulated theses from vague or meaningless statements. Words acquire a clearly
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delineated meaning only when they are specified and have become a product of
consensus, which is impossible without analytical activity.

Analysis thus serves as a tool for orientation in the modern environment. The
latter is quasi-linguistic; relevant direct biological stimuli no longer dominate
everyday life. The modern individual navigates primarily through linguistic stimuli
— from choosing whom to vote for, to deciding what to eat. The analytical tools that
philosophy provides can serve to clarify and filter these linguistic stimuli and,
consequently, to adaptively modify behavior. In this way, seemingly abstract
philosophical problems of the academy and tradition can make a substantial
contribution to the ability of young people to orient themselves in the world —
by virtue of the methods through which such problems are formulated, elucidated,
and presumably resolved. This is possible because the language of philosophy is,
to a large extent, the language of everyday life [12. P. 89].

Philosophy should not be reduced to the mere reproduction or retelling of
classical philosophical texts, the memorization of biographies, or the rote learning
of definitions of philosophical concepts. Rather, it must become a spiritually
productive activity through which learners actively exercise their thinking and
critical capacities. Since thinking, as an inner subjective process, cannot be directly
observed or measured by simple tests, it becomes objectified only through
language, which makes philosophical linguistic analysis of concepts and statements
absolutely essential for the formation of clear and coherent thought. In this way,
philosophical discourse turns into a kind of laboratory for linguistic and logical
precision, in which questions are clarified such as: how exactly a given term is used,
what its limits of applicability are, and what logical consequences follow from one
statement or another. Philosophy thus assists in the struggle against linguistic chaos
and inaccuracy characteristic of everyday communication, and proves especially
useful in today’s environment of social media, where language is often emotionally
charged, ambiguous, and confusing, leading to constant misunderstandings and
conflicts.

Secondly, the specific role of philosophy is expressed in the fact that in its
original dialogic and discursive nature it creates the necessary prerequisites for the
full development of the argumentative skills of the students, especially valuable in
the conditions of constantly growing organizational complexity of the Bulgarian
society and the increasing dynamism and contradictions of the processes taking
place in various spheres of social life. This is expressed in the ability to justify one’s
own position and, which is even more important for intellectual development, to
change this position on the basis of rational study of the presented arguments, facts
and logic. Dialogue, in its innermost Socratic sense, where different opinions and
points of view collide in order to discover the truth, is the core of philosophical
practice. It directs the student to defend his thesis not simply with emotionally
expressive reactions, with arguments based on arbitrary personal preferences or
authoritative opinion, but with logically sustained reasoning and relevant examples.

This ability to justify is key to the formation of autonomous thinking, which
does not accept other people’s opinions “blindly”, without critical weighing and
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reflection, and does not succumb to irrational manipulation. More importantly,
philosophical dialogue teaches intellectual modesty and flexibility, enabling the
learner to admit a logical error or weakness in the argumentative moves taken and
to change his point of view when faced with a stronger, rationally sustained
argument, which is a distinctive feature of the mature, critical and thinking
individual. Philosophy, through dialogue, encourages openness to different
perspectives and explores the boundaries of one’s own knowledge, thus becoming
the most effective means against dogmatism, ideological encapsulation and
intellectual rigidity, which are common challenges in youth.

The third specific feature of philosophy in Bulgarian education is that, as a
socially significant discipline, it develops communicative skills to an exceptional
extent, which turns it into a special type of cultural technique. This “cultural
technique” or “cultural dialogue” without analogue in any other academic discipline
[13. P. 62] is the result of the successful integration of linguistic precision and
argumentative ability in an active social context. It allows the learner to actively
participate, adequately and effectively, in complex social, moral and political
discussions, to understand the context in which they are conducted, and to apply
abstract philosophical principles to specific life situations. Philosophy thus lays the
foundations for realizing the goals of civic education in the modern Bulgarian
school, contributing to the formation of social and civic competencies, where
respect for other people’s opinions, empathetic openness to positive interaction with
others, is combined with the requirement for rational justification of one’s own
position. The ability for meaningful dialogue and rational debate is fundamental to
the functioning of any democratic society, and philosophy prepares future citizens
of Bulgaria not to be passive consumers of political slogans and media propaganda,
but to become active, informed, critical and socially responsible participants in the
public and civil-political life of the country.

Conclusion

The understanding of the role of philosophy within the Bulgarian educational
system outlines a trajectory of a complex and ambiguous movement that
characterizes attempts to implement philosophical knowledge in the space of
Bulgarian education. On the one hand, it reflects the ideas and concepts common to
the scientific and philosophical discourse regarding the purposeful and functional
positioning of philosophy in relation to educational processes and educational
practices, and on the other hand, it reveals the specificity of the national quest
towards redefining this role in the conditions of the contemporary socio-cultural
situation. The new role of philosophy is mostly associated with the development of
the qualities and attitudes necessary for rational and critical thinking, empathetic
feeling and socially responsible action in cooperation with others, with care for
society, with the aim of a good life together.

There is an aspiration to keep philosophy alive, relevant to the acute problems,
collisions and challenges of contemporary society and capable of solving problems
of knowledge related to today’s scientific and subject areas and their boundaries.
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The purpose and strategic importance of philosophy in the field of Bulgarian
education is thought of in terms of understanding the connections between
knowledge from major areas such as natural sciences and humanities, in terms of
understanding acute problems such as ethics, science and technology and in terms
of orienting students in social, legal, moral and cultural realities.
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