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Abstract. This study examines the changing landscape of inclusive education in the era
of digital transformation, with a special focus on the innovative role of media classes.
Designed to provide equal learning opportunities for students with disabilities, inclusive
education aims to ensure accessibility while promoting meaningful social integration. Media
classes are an example of this approach, using digital platforms and adaptive technologies
to create a personalized learning environment that meets the diverse needs of students.
These classes provide access to advanced tools and resources that support both academic
achievement and the development of basic practical skills, including digital literacy and
multimedia content creation. The discussion highlighted how digital platforms enhance
the quality of education through features such as accessibility, personalized learning paths
and increased engagement. Tools such as screen readers, text-to-speech technologies, and
learning management systems enable students to interact with educational content in a way
that suits their specific sensory, cognitive, or physical needs. By encouraging autonomy and
independent learning, these technologies enable students to organize their own educational
journeys. However, the study also examines the problems that hinder the full integration
of digital technologies into inclusive education. Insufficient infrastructure, inadequate
teacher training and limited financial resources are identified as the main obstacles. The
need for strategic planning in infrastructure development, teacher training and curriculum
innovations is emphasized to ensure the effective implementation of inclusive practices. The
study concludes by highlighting the significant social and professional benefits of integrating
digital technologies into inclusive education. By providing students with disabilities with the
skills and knowledge they need to succeed in an increasingly digital world, these initiatives
not only expand individual potential, but also contribute to a more inclusive and equitable
society. The study calls for an active policy and continuous efforts to support the continuous
development of inclusive educational systems.

Keywords: accessibility of educational technologies, innovations in pedagogy, integration
of students with disabilities, adaptation of curricula, personalized learning, support for educational
policy, multimedia resources in education, digital learning tools, educational inclusion, inclusive
learning environment, equal educational opportunities, digital educational infrastructure, professional
integration of students, government education management, educational policy strategies
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AnHortanms. [IpoaHaau3supoBaHa poiib HHKIIO3UBHOIO 00pa3oBaHUs B KOHTEKCTE LUPPOBHU-
3aliy, IIPU 3TOM 0c000e BHUMAaHHE YJAEseTcs MeJIuakiiaccaM Kak MHHOBAallMOHHOMY pele-
Hulo. MHKII03MBHOE 00pa30oBaHME HANPABICHO Ha 00ECIIeYeHNEe PaBHBIX BO3MOXHOCTEH 1J1s
00y4YeHHs y4aluxcsi ¢ OrpaHUYCHHBIMH BO3MOMKHOCTSIMH, CO3JlaHHE JOCTYIHOH oOpa3oBa-
TEIBHOI cpeabl M COACHCTBHE MX COUMAIbHONW MHTETpanuu. Meauakiacchl, Onarojgapst uc-
MOJIb30BAHHIO U(PPOBBIX MIATGOPM U AAANTHBHBIX TEXHOJIOTHH, MPEAIAraloT MepcoHaIn3u-
pPOBaHHYI0 00pa30BaTEIBHYIO CPEY, OTBEUYAIOIIYIO Pa3HOOOPa3HBIM OTPEOHOCTSAM yUaIIUXCS.
DTO BKIIOYAET B CeOs JOCTYI K COBPEMEHHBIM MHCTPYMEHTAM, KOTOPBIC TIO/ACPKUBAIOT KaK
TEOpEeTHYECKOe 00yUeHHE, TaK U PA3BUTHE MPAKTUYSCKUX HABBIKOB: HU(POBYIO IPAMOTHOCTh
U CO3/IaHUE MYJIbTUMEANHHOro KoHTeHTa. Oco00e BHUMAaHHE YASIEeHO POoJid HU(PPOBBIX IJIaT-
(hopM B MOBBIIICHUH JOCTYIHOCTH, IEPCOHAIN3AINH ¥ BOBJICYCHHOCTH B ITpoliecc 00yUueHNs.
Hcnonb30BaHNe TAKUX TEXHOJIOIUM, KAaK IPOrpaMMBbl JJIs1 UTEHUSI C KPAaHa, CHHTE3aTOPbI pEUU
U CHCTEMBbI yIpaBleHHsI 00y4eHHEeM, IIOBBIIIAeT Ka4eCTBO 00pa3oBaTeIbHBIX YCIYT. AanTHB-
HbIC MHCTPYMEHTHI TIO3BOJISIOT YYAIIMMCSI C CCHCOPHBIMHM, KOTHUTUBHBIMHU WIM (U3HYECKU-
MU HECAOCTAaTKaMU MOJy4YaTh AOCTYIl K yqe6HBIM mMmarepuajiaM B y}:[O6HBIX JJISA HUX (bopMaTax,
YTO CIIOCOOCTBYET MX aBTOHOMHH M CaMOOpraHu3anuu. HecMoTps Ha JOCTHIKECHHUS, OTMEUEHBI
CYNIECTBYIOIIME MPOOJIIEMBI, B T.4. OTCYTCTBHE MH(PPACTPYKTYpPbI, HEAOCTATOUYHAS TTOATOTOB-
Ka IpernojaBarelieil nu orpaHudyeHHoe (GuHaHCUpoBaHue. [l mpeomoneHus 3TUX GapbepoB
HPEUIOKEH CTPAaTEerHYeCKHid ITOAX0A K Pa3BUTUI0 MHOPACTPYKTYpPbI, HOATOTOBKE yUHUTEICH
U ajanTtanuy y4eOHBIX MporpaMM. B 3akiioueHHe MomI4epKHYTO TO, YTO MEIMAKIIACCHI C UC-
IIOJIB30BaAHUCM I_U/I(ppOBBIX TEXHOJOTUH nNpeaoCTaBIAOT ydYalluMCsa C OrpaHUYCHHBIMHU BO3-
MOYKHOCTSIMHU HE TOJIBKO JTOCTYI K 00pa30BaHUIO, HO U BO3MOXXHOCTH JUIs IPO(pECCHOHATBHON
MOJITOTOBKH M COLMAJIbHOM MHTErpannu. DTO CIIOCOOCTBYET Pa3BUTHIO HABBIKOB, BOCTPeOO-
BaHHBIX B COBPEMEHHOM MEAUAIIPOCTPAHCTBE, U yCHeLHHOﬁ HUHTCrpanuu TakKuX CTYACHTOB
B IpodecCHOHANBHYIO cpeay U 00mecTBO. [ mampHEHIIeTo pa3BUTHS WHKIIFO3HBHOTO 00-
Pa30BaHMsI BAKHO MPOJOJDKATh COBEPIIEHCTBOBATh TEXHUUECKYI0O HHPACTPYKTYpY, 00ydaTh
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y4HTeJed MCIIOJIb30BaHUI0O MHHOBAIIMOHHBIX METOJOB M 00€CHeunBaTh YCTOHYMBOE BHEIpE-
HUE NUQPPOBBIX TEXHOJOTWH B 00pa30BaTeNibHBIN mporecc. KOMIIEKCHBIH MOAX0A K MEIu-
a00pa3oBaHUIO 00ECIEYNUT paBHBIC BOSMOXXHOCTH M CTAHET OCHOBOH IS CO3MaHUs Ooiee
MHKJIIO3UBHOTO U CIIPaBEJIMBOTO 00IECTBa.

KJioueBble €J10Ba: JTOCTYITHOCTh 00Pa30BaTEIbHBIX TEXHOIOTHI, HHHOBAIIMH B IIE/IarOTMKE, HHTE-
rpanys CTYACHTOB C OrpaHUYCHHBIMU BO3MOXKHOCTAMU 3J0POBbA, adariTainus y‘Ie6HLIX nmporpamm,
TIePCOHATM3UPOBAHHOE 00yUCHHE, TOIEPKKA 00pa30BaTEIBLHOM MOIUTHKH, MYJTETHMEIHIHBIC pe-
CYpChI B 00pa30BaHUM, HHCTPYMEHTHI U(PPOBOTO 00yueHw s, 00pa3oBare/ibHas HHKIIO3UsI, HHKJIIFO-
3MBHasl cpefa OOy4eHHs, paBHbIC 00pa30BaTC/IbHBIC BO3MOXKHOCTH, HU(pOBas oOpa3oBaTeibHAsI
HHOPACTPYKTYpa, MpodeccHoHaIbHas HHTETPANUs CTYACHTOB, TOCYAapCTBEHHOE YIIpaBieHue 00-
pa3oBaHUEM, TIOIMTUIECKUE CTPATErHH B 00pa30BaHHU

Bxuan aBropoB. Bece aBTopsl ydyacTBoBad M B pa3pabOTKe KOHIIEIIMU CTaThH, HAMCAHUH TEKCTA
pykonucH, (OpMyIHPOBKE BHIBOJIOB.

3asiBiieHuHE 0 KOH(l)J'II/lKTe HHTEPECOB. ABTOpLI 3asBIISIOT 00 OTCYTCTBUU KOH(l)J'II/IKTa HUHTEPECCOB.
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Introduction

Inclusive education, which aims to create an accessible and supportive
learning environment for children with disabilities within the framework of basic
educational systems, is a fundamental element of modern educational policy [1].
This paradigm is based on the principle of equal educational opportunities
for all students, regardless of their physical, mental or sensory problems.
The importance of inclusive education goes beyond simply providing access
to educational resources; It plays a vital role in promoting social development,
integration into society and professional self-determination of students with
disabilities. By promoting inclusive practices, education contributes to building
a more tolerant and empathetic society, facilitating mutual learning of all
participants in the educational process [2].

Digital technologies and media tools are important components of the
transformation of inclusive education. At the heart of this transformation are
media classes that create a specialized environment that meets the individual
needs of students with disabilities [3]. These classes use advanced digital tools not
only to increase the accessibility of education, but also to provide students with
the skills necessary for professional integration. Media technologies play a crucial
role in adapting educational content to the diverse needs of students, ensuring
inclusivity and accessibility of education for students who might otherwise face
obstacles in traditional educational institutions.
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The role of media technologies in supporting inclusive education is becoming
increasingly obvious [4]. By facilitating the creation of customized educational
content in various formats such as text, video, audio, and interactive elements,
digital tools ensure that learning is accessible to students with different sensory and
cognitive needs. These resources make it possible to develop adaptive programs
that take into account individual learning styles of students, which is especially
important for people with special educational needs [5].

In addition, digital tools and media technologies contribute to the professional
development of students with disabilities, facilitating their integration into the
workforce [6]. These technologies provide not only theoretical knowledge, but
also practical skills in areas such as digital literacy, multimedia production and
information management, which are necessary in the digital age. Thus, media
classes serve as a platform for both education and professional identity development,
which significantly improves the employment prospects of students with disabilities.

Utilizing Media Technologies
for Inclusive Education and Vocational Training

The integration of media technologies opens up transformative potential
for inclusive education, in particular by allowing students with disabilities
to adapt their learning experiences. This approach not only aligns educational
processes with individual needs, but also gives students skills thatare in demand
in the modern labor market. Inclusive education continues to develop in Russia,
providing equal opportunities for students with disabilities [7]. The cornerstone
of this inclusive system is the State Final Exam, which takes into account the
health-related needs of these students through alternative assessment formats.
Unlike the Unified State Exam, the GIA includes both written and oral options,
as well as flexible conditions such as extended time, assistive technology and
support staff, which provides a favorable and fair environment for completing
education. Access to media classes in Moscow schools is closely linked
to the results of the GIA [8]. These classes are part of the Moscow School
Media Class initiative and are specifically designed to integrate advanced
media technologies into the educational and vocational training of students
with disabilities. Educational institutions apply individualized admission
processes and modify the curriculum to meet the unique needs of these
students, using specialized tools and adaptive technologies to support skill
development and smooth integration into the learning process. Media classes
give priority to creating an inclusive educational environment that takes
into account the diverse needs of students with disabilities. This is achieved
through the use of digital tools such as voice recognition software for input
and speech synthesis for output, which increases accessibility and engagement.
The curriculum is adapted to solve health-related problems by adjusting the
complexity of tasks and increasing the time to complete tasks, which further
meets the individual needs of students.
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In addition to academic classes, media classes play an important role
in promoting social integration. Joint projects and team learning activities develop
the necessary communication and professional skills, preparing students both for
participation in society and for future work. By accepting students through SFE,
these classes provide a fair educational foundation, while at the same time giving
students the opportunity to acquire the competencies necessary for professional
and social adaptation. Thus, media classes represent a groundbreaking innovation
in inclusive education, combining modern media technologies with individual
approaches to learning [9]. They offer a flexible and adaptive environment that takes
into account the diverse needs of all students, especially those with disabilities,
thereby improving their educational and professional trajectories. The strategic use
of these technologies not only increases accessibility and personalization, but also
increases the overall effectiveness of the learning process, ensuring that students
are well prepared for both academic and professional success [10].

Using Digital Platforms
and Adaptive Technologies in Inclusive Education

For people with disabilities, media classes create an environment conducive
to successful integration into education through the provision of individual
educational programs, special support from tutors and access to specialized
equipment and software. Admission through the State final exams helps to create
a sense of equality in the educational process for these students and allows them
to realize their potential in an environment that recognizes and takes into account
their special needs and characteristics.

Digital platforms and adaptive technologies play a key role in improving
the quality of education for students with disabilities, ensuring the availability
of educational materials adapted to their individual requirements [11]. The integration
of these technologies into the education system not only creates favorable conditions
for learning, but also increases the effectiveness of knowledge acquisition, skills
development and vocational training.

Digital platforms open up many opportunities for students with disabilities.
Platforms such as Google Classroom, Moodle, Microsoft Teams and other learning
management systems provide electronic access to educational content, which greatly
simplifies the interaction of students with special educational needs with materials.
For example, students can work with materials in a way that is convenient for
them, using tools to enlarge text or convert it into an audio format. Moreover, these
platforms allow teachers to use a variety of media content, including video, audio
and presentations, which increases the interactivity and diversity of the educational
process. This is especially important for students with cognitive impairments who
may have difficulty processing information in traditional written formats.

Adaptive technologies provide customized solutions tailored to students
with various disabilities. For visually impaired students, screen readers and
text enlargements make it easier to access digital materials. Students with
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hearing impairments can use subtitles and transcripts for video tutorials, as well
as specialized devices that convert audio to text in real time. Students with motor
impairments have access to adaptive input devices such as large-key keyboards, voice
control capabilities, or eye tracking technology. These technological innovations
democratize the learning process, allowing students to participate on an equal
footing, regardless of their physical limitations. In addition, digital platforms provide
constant feedback and allow you to monitor progress. Teachers can observe and
analyze student performance, adapt educational resources or methods accordingly,
and provide individual support if necessary. This adaptability is important for
students with disabilities, who may take a long time to assimilate information
or benefit from individual learning. Digital technologies provide the flexibility
needed to meet these needs without imposing strict time constraints. The impact
of digital platforms and adaptive technologies on improving the quality of education
for students with disabilities can be expressed in several key aspects:

» Increased accessibility: digital resources provide students with disabilities with
access to educational materials in convenient formats, thereby contributing
to the creation of a more inclusive educational environment.

» Personalization of learning: adaptive technologies allow the educational
trajectory to be tailored to the unique needs of each student, promoting better
understanding and retention of material, which in turn improves academic
outcomes.

» Increased engagement and motivation: interactive features such as video
content, interactive assignments and the ability to work with materials
in various formats make the learning process more exciting and stimulating.
This is especially useful for students with disabilities who may find traditional
learning approaches less effective.

* Autonomy and Self-regulation: digital tools allow students with disabilities
to control their learning process, allowing them to choose their preferred
pace and learning mode. Such autonomy promotes the development of self-
regulation skills and personal responsibility for one’s educational progress.

» Social and Academic integration: digital platforms promote the socialization
of students with disabilities by allowing them to participate in group projects
and communicate with peers and teachers. Such integration contributes to both
their social and academic development.

Thus, digital platforms and adaptive technologies significantly improve the
quality of education for students with disabilities. They not only make education
more accessible, but also increase its effectiveness, thereby supporting the academic
achievements and professional success of these students [11].

Conclusion

Inclusive education is the cornerstone of the development of modern education
aimed at ensuring equal opportunities for all students, including people with
disabilities. In the era of digital transformation, multimedia classrooms stand
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out as an innovative solution that plays a crucial role in integrating students with
disabilities into the general education system. These classes use advanced media
technologies and customized programs that promote the acquisition of skills and
professional development in the field of media, communications and information
technology. Through state graduation exams, these programs provide equal access,
meeting the unique needs of students with disabilities and preparing them for
a competitive job market.

Digital platforms and adaptive technologies play a vital role in improving
the quality of education for students with disabilities. These tools support
personalized learning, make educational content accessible, and bring
flexibility to teaching and learning processes. In addition to improving
the learning process, they promote the social integration of students
with disabilities by teaching them the skills necessary to participate fully
in academic, professional and social contexts.

However, despite these achievements, problems persist. Limited access
to necessary equipment, insufficient teacher training and insufficient institutional
support hinder the full integration of digital technologies into inclusive education.
Addressing these challenges requires a multidimensional strategy that prioritizes
infrastructure development, continuous teacher training, and curriculum adaptation
tailored to the specific needs of students.

Government and institutional support is needed to overcome these barriers.
By expanding media technologies and inclusive programs, policy makers can ensure
that educational systems are ready to teach a variety of students. Investing in these
areas will create an environment that allows all students, regardless of physical
or cognitive problems, to participate fully in education and society.

In conclusion, it should be noted that media classes equipped with digital
technologies provide not only academic knowledge; they contribute to professional
growth and social integration. By bringing education in line with the demands
of the digital age, these classes prepare students with disabilities to fully participate
in work and society. Continued focus on infrastructure, teacher training, and
the strategic adoption of digital tools will ensure that media classes continue
to be a transformative force paving the way for a more inclusive and equitable
future in education.
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