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AKAJEMHUYECKOE ITUCBMO /
ACADEMIC WRITING

Peoakyus ocyprana «Hnmezpayus 06pazosanusy AHOHCUpyem o 6KIOUEHUU 8 KOHMEHM JICYPHANA HO-
601l CEKYUU, NOCEAUEHHOU AKAOEMULECKOMY RUCMY. DMa ceKyusi RPU3eana cnocoocmeosams UHMezpayu
cucmemvl akadeMuteckoll KOMMYHUKAYUU, NPeoaazas Naouaoky 05l GHAIU3A U 0OCYHCOCHUsL KaK meopemu-
YeCKUX, MaK U NPUKIAOHBIX ACREKMO8 CO30AHUSL HAYYHBIX U 00PA308AMENbHBIX MEKCNOS.

OcHosHOUL 3a0aueli HOBOU CeKYul SIGAEMCs CIMUMYTUPOSAHUE MENCOUCYUNTUHAPHO20 63AUMOOell-
cmeust u 0602aueHe NOHUMAHUSL CIMPYKMYPHBIX U (PYHKYUOHAIBHBIX ACNEKMO8 AKA0eMUYECKUX MEKCIMOE.
Taxoti n00X00 Hayenen Ha NOGvlULeHUE UHOEKCA YUMAOEeNbHOCTU U OOHOSHAYHOCU UHMepnpemayuu Ha-
VUHOU UHpOPMAayUY, YMO KPUMUYECKU 8AICHO OJISL AKAOEMUUECKO20 CO0OUiecmed.

Tpuenawaem yumameneti u agmopos JHCYPHALA AKMUBHO YUACMBOBAMb 6 JMOU UHUYUAMUGE, KONO-
Past NOMOCEm NOOOEPICUBAMb BbICOKIUE CMAHOAPNIbL AKAOEMUYECKOU YeCMHOCIMU U UHHOBAYUOHHOCU
6 npoyecce akadeMuyeckoll KOMMYHUKAYUU.

Hayunwiii peoakmop E. B. Tuxonosa

The Editorial Board of the Integration of Education is proud to announce the addition of a new sec-
tion dedicated to academic writing to the journal’s content. This section aims to facilitate the integration
of the academic communication system by offering a platform for analyzing and discussing both theoreti-
cal and applied aspects of scholarly and academic texts creation.

The new section’s main objective is to stimulate interdisciplinary interaction and to enrich the un-
derstanding of the structural and functional aspects of academic texts. This approach seeks to enhance
the readability index and unambiguity of scientific information interpretation, which is critical for the
academic community.

We invite readers and authors of the journal to actively participate in this initiative, which will help to
maintain high standards of academic integrity and innovation in the process of academic communication.

Science editor E. V. Tikhonova

doi: 10.15507/1991-9468.115.028.202402.249-265

. YIK 001:316.776(043)

Ineffective Strategies in Scientific Communication:
Textual Wordiness vs. Clarity of Thought
in Thesis Conclusion Section

E. V. Tikhonova“*, M. A. Kosycheva®, D. A. Mezentseva“
“ MGIMO University, Moscow, Russian Federation
b HSE University, Moscow, Russian Federation
¢ Russian Biotechnological University, Moscow, Russian Federation
= etihonova@gmail.com

Abstract

Introduction. The issue of lexical redundancy in academic writing remains crucial. Research based on Rus-
sian-language corpora is vital for the development of effective targeted academic writing courses that meet the
unique needs of universities. This paper aims to identify factors through examples of wordiness in the Conclusion
sections of theses to alter the design of courses broadening academic writing skills to fight against textual redun-
dancy at various educational levels.
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Materials and Methods. A corpus of 72 theses across three educational levels (Bachelor’s, Master’s, and Can-
didate degrees) was analyzed. We selected theses from the repositories of the HSE University and Moscow City
University. We focused on Conclusion section due to its highest level of conciseness: textual redundancy critically
impacts its effectiveness. The analysis included a comprehensive procedure of raw data extraction, coding, con-
ceptualization during iterative discussions, and classification according to Brohaugh’s taxonomy.

Results. “Invisible” type of wordiness is a prevalent issue in academic writing across all levels of education. Such
types as “overkill”, “weak-kneed” and “empty”” occur more frequently in research in Master’s and Candidate’s
theses. The need to comprehend the reasons behind the use of different types of wordiness and their impact on
readability is stressed. Candidate’s theses are wordier despite the expectation of a higher level of academic writing
skills at this level.

Discussion and Conclusion. The study highlights the systemic role of academic writing courses at all educational
levels in reducing text wordiness. Despite our expectations of advanced writing skills in Candidate’s theses, their
high level of wordiness indicates the need for developing effective academic writing strategies. It is crucial to
implement a personalized approach to academic writing instruction, considering the specific needs and challenges
of each educational level, to create more concise academic texts. The paper provides insights into approaches to
designing academic writing courses.

Keywords: wordiness in academic writing, wordiness taxonomy, Brohaugh’s taxonomy, wordiness in thesis Con-
clusion section, academic writing, academic culture
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Annomayus

Beenenne. [Ipo6nema n30bITOUHOCTH HCHONB30BAHUS JIEKCHUECKUX €ANHUI] B aKaAEMHYECKOM ITHCbME OCTAeT-
csl KpaifHe ocTpoil. MccnenoBanus, peain3oBaHHbIC HA OCHOBE PYCCKOSI3BIYHOTO KOPITyca, KPUTHYECKU BasKHBI
JUIA CO31aHusA Sd)d)eKTI/IBHbIX HEJIEBBIX KYPCOB IO aKaJAE€EMHUYECKOMY IMHCbMY, COOTBETCTBYIOIIUX YHUKAJIbHBIM
MOTPEOHOCTSM U CHIEIUAIH3aIMsIM YHIBEPCUTETOB. Llenb nceciaenoBanys — BBISIBUTH HA OCHOBE IIPHIMEPOB BOJHO-
CTH TEKCTa B CEKIHAX «3aKIIOUEHHE» BBITYCKHBIX KBAIM(HUKAIMOHHBIX paboT M auccepTaiui GakTopsl, yder
KOTOPBIX KaUeCTBEHHBIM 00pPa30M M3MEHUT KOHCTPYHPOBAHUE KyPCOB IO Pa3BUTHIO HABBIKOB aKaJEeMHUYECKOTO
IIMCHMA, 103BOJISIS 2P PEKTHBHO OOPOTHCS ¢ H30BITOYHOCTHIO TEKCTA HAa Pa3HBIX YPOBHIX 00pa3oBaHMs.
MarepuaJjibl H MeTOABI. AHAIN3UPYETCS KOPITYC U3 72 BBIMYCKHBIX KBATU(HUKAMOHHBIX paboT U JuccepTanui
Ha TpeX ypOBHsIX oOpa3oBanus (OakanaBpuar, MaruCTparypa U aclmpanrypa). Pykonucn 6puti momgoOpaHs! B pe-
no3uTtopusax HalmoHansHOro uceiea0BaTesIbCKoro yHuBepeuTeTa « Bricias mkosa 3KOHOMUKI» U MOCKOBCKOTO
TOPOJICKOTO MearorHIeCcKOr0 YHUBEPCUTETA. AHATN3HPOBATIACH CEKINS «3aKIII0OIeHNe) KaKk Hanboee JTaKoHn-
Hasl: BOZHOCTb TEKCTa KPUTHUYHO BIMSCT Ha ee 3()(EKTUBHOCTb. AHAIN3 BKIIOYA B ce0sl KOMIUICKCHYIO TIPOLie-
JIypy W3BJIEUEHHUS CHIPBIX TAHHBIX, KOAUPOBAHUS, KOHIENTYAIN3alUN B MPOLECCE NTEPATUBHBIX OOCYKIECHHH
1 KJ1acCH(UKaIK B COOTBETCTBUY C TakcOHOMHUei bpoxo.

Pe3yabTarsl uccnenopanus. «HeBunumas BoJHOCTBY» siBIsieTcs oOIIe MpoOaeMoil akaaeMHUUecKoro MuchbMa
Ha BCEX YpOBHsIX oOpa3oBanus. boree cnenuduaeckne popMbl BOTHOCTH — «U30BITOYHOCTEY M «IIPUYKPAIINBA-
HHE» — Yallle BCTPEUAIOTCS B UCCIICIOBAHUAX HAa BTOPOI U TPEThEl CTYICHAX 00pa3oBaHus (MAaruCTEPCKUE U 0K~
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Topckue nuccepranun). CTarhbs MoAYepKUBAECT HEOOXOAUMOCTD OoJiee IITyOOKOro MOHUMAHUs IPUYNH UCIIOIB30-
BaHUs Pa3JINYHbIX THUIOB BOAHOCTH M X BIHUSHHS Ha MHJCKC YNTAOCIPHOCTH M MOHUMAaHUE TEKCTa. BOIHOCTH
TEKCTa OKa3ajach Oosiee paclpOCTPAHEHHON B JUCCEPTALMAX KaHIMIATOB HAyK, HECMOTpS Ha OKuJaHue Golee
BBICOKOTO YPOBHsI HaBBIKOB aKaJIEMHYECKOTO MMUChMa Ha 3TH CTYIICHU 00pa30BaHHsL.

O6cy:k1eHne u 3aKiIQUeHne. B nccienoBaHny NoUEpKUBACTCS CUCTEMHAs POJb KYPCOB aKaJIEMUUYECKOrO IUCh-
Ma Ha BCeX ypOBHSX 00pa3oBaHMS B CHIDKCHHH MHOTOCIIOBHOCTH TEKCTa. BBICOKMI YpPOBEHb MHOTOCJIOBHS Ha pas-
HBIX CTYIICHSIX 00pa30BaHMsl yKa3bIBaeT Ha HEOOXOIMMOCTh pa3paboTKH d(P(EKTUBHBIX CTpATEruii aKaJeMIIECKOro
nMcbMa. HeoOXonuM MHIMBULYTM3HPOBAHHBII MOIX0 K O0YYEHHIO aKaJeMHUYECKOMY ITHCbMY C y4eTOM KOHKpET-
HBIX TIOTpeGHOCTEH 1 33/1a4 KaXKI0Tr0 ypOBHS 00pa30OBaHMs B KOHTEKCTE KOHKPETHOTO YHUBEpCHTEeTa. PekoMeHIarmm
U (haKTOPBI, PEICTABICHHBIE B TEKCTE, MOTYT IOCITY)KHTh OCHOBOH I pa3paboTKU KypCOB aKaJeMUUECKOTO HChMa.

Knrouesvle cnosa: BOITHOCTh B aKaJICMUYCCKOM IMHUCbME, TaAKCOHOMHS THUIIOB BOAHOCTH, TaKCOHOMMUSA BpOXO,
BOJTHOCTB B TCKCTC CCKIINHU «3aKIFOUCHHEY , aKaICMUYCCKOE MUCbMO, aKaICMUICCKas KYyJIbTypa

Kongauxm unmepecos: aBTopsbl 3asBIAI0T 00 OTCYTCTBUM KOH(IMKTA HHTEPECOB.
Jns yumuposanus: Tuxonosa E. B., KocerueBa M. A., Mesennesa /1. A. HeaddexruHble cTpaTernn HayqHOR

KOMMYHHUKAIMH: BOJXHOCTh TEKCTA VS YETKOCTh M3JI0KEHUs HHPOPMAIINK B CEKINH «3aKIIFOUCHUEY JUCCEpPTaI-
OHHBIX HcceoBanuii // uterpanus oopasosanus. 2024. T. 28, Ne 2. C. 249-265. https://doi.org/10.15507/1991-

9468.115.028.202402.249-265

Introduction

Academic Culture. Conceptually, academic
culture is considered to be a complex pheno-
menon comprising organizational, learning
and research cultures [1]. Academic culture
is not only the base for quality teaching and
education delivery [2], it also encompasses
the process of scientific development and
performance [3] closely consider the deve-
lopment of academic informatics, academic
management, academic mobility, academic
literacy and writing'. All these components of
academic culture seem to be inseparable from
the concept of continuous academic develop-
ment [4] that is among the core principles of
lifelong learning. This requires the organiza-
tional culture of the university to constantly
center academic culture as a metaculture being
an ideal example that accumulates the best
practices of effective academic communication
at the global level.

Learning culture focuses on the develop-
ment of basic knowledge and skills crucial for
acquiring higher education, academic literacy
being in the spotlight. Writing a scientific
text that can be read and fully comprehend-
ed is a demanding task for researchers, no
matter whether they utilize a native or fo-
reign language for their writing [5]. Moreover,
concise writing helps scholars communicate
succinctly and enhance readability of their
texts [6]. Readability is viewed as a capacity

of the target audience to grasp the scope of the
text [7; 8]. In addition, it shows some respect
to the readers allowing them to spend less time
on reading and avoid misinterpretation, and,
what is more, promotes the dissemination of
science [9]. The notion of readability has been
debated by scholars for years, nevertheless,
they agree that readability index correlates
with the quality of the text [10—12]. Moreover,
the advancement of scholarly communication
and the emergence of new techniques can
boost readability and equip the reader with
hyperlinks, audio and visual supplements to
the research articles allowing the authors to
communicate their ideas better.

Academic Writing. The written text being
the key means of communication plays a pi-
votal role within academic culture. Writing
appears to be inseparable from the academic
life of students and researchers and serves as
a tool for exploring new concepts and ideas,
developing their ability and skills in produc-
ing objective academic texts as a part of their
research activity [13]. The assumption that
English is a global language of science and
technology [9; 14; 15], yielded a plethora
of studies revealing the problems that both
students and professors face while studying
the principles of academic writing in Eng-
lish [16—18]. Furthermore, Nasiri posits that
due to lack of training and knowledge on
academic writing, many researchers from

! Tikhonova E.V. Kosycheva M.A., Efremova G.I. Academic Culture: Scope, Content and Development Strate-
gies. In: Vectors of Transformation of the Modern University. Moscow: Prospect; 2024. Chap. 4. p. 58-85. (In Russ.)
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non-English speaking backgrounds do not
understand the expectations and requirements
with regard to their written materials [14].
Moreover, Non-Anglophone writers are often
blamed for their inability to communicate their
ideas well and make them comprehensible
because they do not follow the established
standards of academic writing in English.
However, this inefficiency in writing in a fo-
reign language can be attributed to the lack
of writing skills in their native language as
well [19].

The education systems of each country
are associated with certain cultural differen-
ces that affect academic thinking and writing
traditions. As discourse patterns differ con-
siderably from each other in various cultures,
these differences in writing styles, academic
thinking and presentation provide the scholars
with a perception of why the academic text
has been organized and written in a particular
way [20]. In this light, to achieve greater results
the instructors should establish best practices
of academic writing in their native language
taking into account the achievements of aca-
demic writing in English.

Academic writing is a complex skill that
requires extended time to develop. Given
that modern communication generally leans
towards the standards of written commu-
nication, with its emphasis on brevity and
compactness, the standards of academic writ-
ing are becoming more effective not only in
the academic realm [13] but also in profes-
sional communication [21]. Today, academic
writing is far from being synonymous with
scholarly communication; it is a powerful tool
for transparent, rhetorically conditioned, and
linguistically precise communication, allowing
for maximum communicative effect at minimal
expense [15; 22]. However, this requires not
just familiarity with the tools and tactics of
academic writing in both native and English
languages but also genuine mastery of them,
which is impossible without practice [18]. In
other words, a rational understanding of the
importance of academic writing is not equi-
valent to the ability to represent it in practice.
Workshops can improve individual academic
writing to some extent, but without targeted
extended academic writing courses, achieving
genuine efficiency is impossible [21; 23].

252

Wordiness. The architecture of academic
writing constitutes a complex conglomerate of
components, including text structure, rhetoric
and grammar, and wordiness. Wordiness in
its different forms appears to be one of the
most challenging features. Academic writing
manuals promote the idea of succinct, lucid
and readable academic texts. They claim that
taking more words than necessary hinders the
writers in their effort to convey information.
Consequently, the strength of the texts is in
their clarity and precision. Summing up the
previous research on the issue, Sleszynska
claims that verbose writing can be provoked
by some inconsistencies at the lexical level,
for instance, by tautology or pleonasm, unnec-
essary repetition of the words related in their
meanings, thus leading not only to wordiness
but also errors [9]. In academic writing, these
wordy phrases can be used to raise the le-
vel of sophistication. Moreover, researchers
tend to use them overly, not realizing that
they cloud their text and make it boring and
pretentious [24].

Besides, excessive writing can impede
the work of search engines by shifting the
focus on unimportant issues and distracting
attention from essential ones, thus depriving
the research of appearing in search queries,
receiving more views, downloads and cita-
tions [25]. Demir revealed that Introductions
of research papers written by Turkish authors
tend to use unnecessarily long phrases and
sentences [24]. Also, he proposed a taxono-
my composed of eight categories. Another
classification of wordiness was proposed by
Brohaugh [26] in his seminal work on how
to write with precision. Every [27], in her
turn, provided tips for tackling wordiness
in research in medicine and science. Howe-
ver, most of the research concerns the cases
of wordiness in texts written in English by
non-native speakers [9; 24]. But still, the
research on wordiness in non-English texts
is scarce.

This study is aimed at identifying the
cases of wordiness according to the classi-
fication provided by Brohaugh [26] to get
insight into inefficient strategies of academic
writing for the development of steps crucial
for coping with them. We hypothesize that
if an educational institution provides special
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courses on developing competence in aca-
demic writing at each level of education,
post-graduates should display the highest le-
vel of'it.

Materials and Methods

Background. Textual Wordiness Taxonomy.
Wordiness as a concept encompasses various
classifications [1; 24; 28], distinguishing diffe-
rent types that, despite being named differently,
share similar meanings and contents. For our
study, we adopted Brohaugh’s [26] typology,
which identifies 16 types of wordiness, making
it the most exhaustive and informative classifi-
cation due to its detail and comprehensiveness.

Corpus Characteristics. Our research cor-
pus comprises three groups of theses, aligning
with the hypothesis that academic literacy
improves as students progress through different
educational levels. The universities selected
for theses analysis, HSE University (HSE) and
Moscow City University (MCU), emphasize
developing academic writing skills through
specialized courses, workshops, seminars, and
electives. Comparing theses across educatio-
nal levels allows us to assess the efficiency
of strategies to overcome textual wordiness
employed within these courses.

Conclusion Section in Theses: Function
and Manifestation. The Conclusion section was
chosen for analysis due to its requirement for
maximal analytical clarity and conciseness.
If the author of the thesis is not adequately
acquainted with academic writing strategies,
this section typically reveals inefficient infor-
mation presentation most clearly.

From the perspective of rhetorical steps
taken to construct an effective Conclusion, it is
crucial to understand the functions this section
aims to serve. The focus is on the author’s
ability to demonstrate how successfully the
research aim was achieved, whether the results
were expected or unexpected, and where and
how the obtained results can be applied. Of-
ten, research limitations and potential future
research directions are also discussed in this
section. It is essential not to repeat the Results
section, not to comment on the obtained results,
but to focus on defining the real significance
of the obtained results and the possibilities
for their practical application. This approach
also requires maximum attention to every

ACADEMIC WRITING

word used, enabling the author to verbalize
their intentions clearly and unambiguously. In
this context, wordiness is a tactic that directly
contradicts the author’s intentions.

Corpus. To examine wordiness and aca-
demic writing skills, we constructed a corpus
comprising 72 theses. For comparability, ba-
lance, and representativeness, this corpus was
divided into three sub-corpora according to
educational level (Bachelor’s, Master’s, and
Candidate’s degrees), ensuring consistency
of data. The theses were selected based on
disciplinary fields, authors’ backgrounds,
availability, and the inclusion of a Conclusion
section as an independent structural compo-
nent. Following these criteria, 24 theses were
chosen for each sub-corpus.

Procedure and Instruments. Initially, the-
ses meeting the analysis criteria were selected
from repositories. Subsequently, a table for
raw data extraction was created, coding each
source as B1-24 for Bachelor’s theses, M1-24
for Master’s, and C1-24 for Candidate’s theses.
The table included columns for the source
code and each of Brohaugh’s 16 wordiness
types, with an additional column dedicated
to anomalies, anticipating encounters with
wordiness examples that could not be classified
according to Brohaugh’s typology.

During the analysis, each author inde-
pendently examined the Conclusion sections
of the included dissertations, focusing on rhe-
torical structure presence, functionality of
each rhetorical step, section length (characters
without spaces), and instances of wordiness.
The presence of specific rhetorical steps was
tracked, and each clearly identified step in
a Conclusion section was scored up to 1 point,
with a maximum efficiency score of 5 for
rhetorical structure and functionality.

Subsequently, authors presented their tables
of raw data for iterative discussion to ensure
unity in understanding each case of wordiness,
the presence and functionality of rhetorical
steps, and the Conclusion section’s ability to
fulfill its function and rhetorical manifestation.

In the final stage, all examples of text word-
iness unanimously approved by the authors were
classified according to the chosen typology.

Data Analysis. All instances of wordiness
were distributed among the 16 types, with each
case discussed by all three authors. In cases of
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disagreement, a peer reviewer was consulted to
achieve consensus. This iterative process was
also applied to discuss the rhetorical structure
of each Results section, with the author team
individually identifying structural steps in
each Conclusion section before clarifying and
unanimously rating the rhetorical steps, their
functionality, and overall assessment during
discussions. External peer reviewers were
involved in case of disagreements.

Results

Types of Wordiness Identified within the
Corpus. We collected 643 examples of word-
iness, 181 of which were found in Bachelor’s
Theses, 205 cases in Master’s and 257 in Can-
didate’s Theses. The biggest number of word-
iness cases was found in Candidate’s Theses,
whereas wordiness in Bachelor’s and Master’s
Theses is almost the same (Figure).

W Master’s m Candidate

m Bachelor’s

Figure. Each Sub-corpus Share in the Corpus
Source: Compiled by the authors.

The analysis of cases of wordiness in the
context of a thesis, characteristic of diffe-
rent levels of education, allowed us to note the
prevalence of the invisible, the weak-kneed
and the empty types of wordiness in Bachelor’s
Theses; the invisible, the overkill and the weak-
kneed types of wordiness in Master’s Theses;
the invisible, the empty, the overkill types of
wordiness in Candidate’s Theses (Table 1).

By comparing the most frequently oc-
curring wordiness types in 3 sub-corpora, we

concluded that the invisible, the overkill and
the empty types of wordiness were the most
common. Examples of the following wordiness
types were found in sub-corpora as singular
cases or not found at all: the weak, the affected,
the circuitous and the clever (Table 1). This
means these problems of wordiness in acade-
mic writing are not common.

To illustrate the applicability of W. Bro-
haugh’s taxonomy [ 1] for classifying types of
wordiness in scientific discourse, examples
were identified in the corpus of analyzed
theses (Table 2).

Types of Wordiness: Frequency of Occur-
rence in Sub-corpora. Among 643 cases of
wordiness 352 (~55%) were detected in the
theses of MCU and 291 (~45%) examples
were found in the HSE theses (Table 3) that
shows 10% difference in wordiness frequency
in the HSE and the MCU Theses.

Bachelor's Theses. We collected 181 in-
stances of wordiness within a subset of Bache-
lor’s Theses, aligning with Brohaugh’s [26]
categorization into 9 types of wordiness. The
most frequent types were the invisible and
the weak-kneed. Notably, nearly a third of
these instances (61) were classified as invis-
ible and, consequently, deemed unnecessary.
Additionally, the distribution of the weak-
kneed wordiness instances varied significantly:
theses from HSE University exhibited almost
half as many cases of this wordiness type (8)
compared to Moscow City University (17)
(Appendices 2, 3, 4)%. The most typical exam-
ples of wordiness cases are presented below.

The Invisible Type of Wordiness in Bache-
lor’s Theses. There are 61 instances of invisible
wordiness, with 34 examples sourced from HSE
University Theses and 27 from Moscow City
University. The identified examples show the
tendency of Bachelors to overload the conclu-
sions of their theses with cliches and standard-
ized phrases thus conveying lack of originality:
“Uzyuenue numepamypul, ananus u 0600weHue
COOPanHbIX NO NpodIeMe Mamepuaios Oaiu
HaM 8O3MOJICHOCHb ONpedenunsb TeOpeTHYE-
CKUE OCHOBBI HCIIOJIb30BAHHS HIPOBBIX TEX-
HOJIOTHUH JUIA pa3sBUTHA UHTEPECOB MITAIIIINX
mkonbHuKOB” (B7, HSE); “Takum oOpazom,
IIPOBE/ISl TEOPETUUECKUI aHAIU3 JIMTEPATyphbl
W SMIMPHYECKOE MCCIICIOBAHNE, HaMU Oblid

2 Appendices 14 [Electronic resource]. https://doi.org/10.15507/1991-9468.115.028.202402.254
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0ocmueHyma yenb, peulenvl NOCMAGieHHbLE
3a0ayu U NOOMBEPHCOEHA BbLOBUHYMASL 2UNO-
me3a” (B9, HSE); “AHanu3 TeopeTH4ecKoro
HCCJICIOBaHMS B COBOKYITHOCTHU C PE3yJIbTa-
TaMU OIBITHO-3KCIIEPUMEHTAIILHOW PabOThI
N0360J5I0M COENampb 861800, UMO 2UNOME3A

Table 1. Cases of Wordiness

noomeepcoena, nocCmaegienHvle 3a0a4ll Gbl-
NOAHEHbL, Yelb UCCIe0068aHUsI O0CTUSHYMA,
WHBIMU CJIOBAMH, paboma 6bINOIHEHA 8 NOTHOM
ooweme” (B24, MCU); “B npoyecce uccredo-
8aHUst ObLIU peuenbl 3a0ay, OTIPECIICHHbIC
Ha nepBbIx dtamax’’ (B23, MCU).

Type Bz}lgk}llelor’s Master’s Candidate Total
eses Theses Theses
The redundant 18 19 28 65
The already understood 11 8 14 33
The empty 20 20 49 89
The evasive (intentional or otherwise) 0 9 7 16
The weak-kneed and the passive 25 30 9 64
The weak, the noncommittal and the hesitant 1 2 3
The affected 2 3
The circuitous 0 3 3
The self-indulgent 14 31
The overkill 19 40 66 125
The inflated and the deflated 14 7 30
The invisible and therefore unnecessary 61 50 45 156
The imprecise 0 3 2 5
The clever and the show-offy 0 0 3 3
The nonsensical 0 2 2 4
The beautiful 9 0 4 13
Source: Hereinafter in this article all tables were drawn up by the authors.
Table 2. Wordiness Taxonomy by W. Brohaugh
Type Definition Example
1 2 3 4

1 The redundant
repetition of items on a page

2 The already un- repetition happens between wri-

superfluous repetition, especially

6az06vie OCHOGYL, NAAHbl HA Oyoyujee, 83auUMHOe
COMPYOHUUECMBO, MEKYWULL CIANTYC, OKOHYAMETbHbIIL
pe3yiomam

ITenaror-rcuxoyior MpoOBOAMI OLGHKY, BKIOYAs
ncuxono2uueckue mecmul, 05l OYeHku CnocooHocmell
CTY/JICHTOB. ..

Takoif MHCTPYMEHT OLIGHUBAHUs, KaK Kpumepuu,
NIPEJIaracT Habop NPUSHAKOE OJist NPUHAIMUS PEUleHUs]
00 oyenke AKTUBHOCTH CTY/CHTA. ..
OO6pa3oBaTenbHass meopus, OCHOBaHHas Ha
npeocmasgienuu 3aKOHOMepHOCmell Npoyeccos
00y4eHHUsI, IPEeIIONaraer...

derstood ting and reading: when what’s in
the reader’s head repeats what’s
on the page
3 The empty words, phrases and sentences which

include empty modifiers, introduc-
tions, transitions and connections,
summation, reaction (meaningless

words of response, repetitions and

questions) and comments

ACADEMIC WRITING

B ocnosnom, uccnenoBaHue mpeanonaraet, 4ro. ..
bonee unu menee, pe3yabTaTsl JIEMOHCTPUPYIOT...
B yenom, CTyneHTbI CKJIOHHBL...
HeusbeorcHo, CyIeCTBYIOT OTPaHUYCHHS UCCIICIOBAHHSL. .
B Oeticmeumenvrocmu, HET ONPEICTICHHOTO OTBETA Ha...

B bonvuuuncmee ciydaees y1aCTHHUKHU COINIaCUIIUCh, YTO...

Kax nu cmpanHo, pe3yJIbTaThl IIOKa3alIH...
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Ipooonoicernue maéan. 2 / Extention of table 2

L

2

3

4

4

11

12

256

The evasive

The weak-kneed
and the passive

The weak, the
noncommittal
and the hesitant

The affected

The circuitous

The self-indul-
gent

The overkill

The inflated and
the deflated

The invisible
and therefore
unnecessary

qualifiers, expressions of regret and
hesitant rambling, indirect lan-
guage and evasive terms, aesthetic
avoidance and filler words

empty (weak) constructions that
can be replaced by a verb with the
same meaning

lexical choices that serve to defer
forthcoming discourse or imply an
anticipation of unfavorable content

euphemistic writing and pretension

the absence of a clear presentation
of information, deviating from
the appropriate sequence relevant
to the subject matter (winding and
twisting sentences)

the use of first-person narration
contributes to an increased length
of the manuscript and introduces
an additional “character” for the
reader to follow

excessive argumentation, redun-
dancy in verbiage and concepts,
or excessive repetition thereof
diminishes credibility and steers
the audience away from the desired
conclusion posited by the author

sentence, paragraph, and manu-
script inflation arise from the ab-
sorption of extraneous material,
leading to the elongation of the text

recognizable terms, so ingrained
that they lose distinction: clichés,
fused adjective-noun combinations,
conventional phrases, and overused
word pairings

Mootcno ymeeporcoams, yumo pe3ylnbTaThl yKa3bIBAIOT
HA...

Tloxooice, umo nabnodaemesi meHOeHYus K. ..

Cmoum paccmompems uoero, 4to...

He ucknmioueno, uro...

Mber NpUWIU K 3AKJTI0OYEeHUI0, Ymo...
MB&I 6uinonnunu ananus. ...

Bosmoorcno, cmoum uccrnedoséams aabTEpHATUBHBIC
METO/IbI JUIsl IOBBIIICHUS BOBJICUCHHOCTH CTYACHTOB. ..
Bepoamnee ecezo, cmoum obpamums 8HuMaHUe
Ha 3HAUYCHHE Pe3yJIbTATOB JUIsi 00pa30BaTEIbLHOM
TIOJIUTHKH. . .

Ckopee 6cezo, npuwino epems nepeoyenums pois
CTaHJAPTH3UPOBAHHBIX TECTOB B 00Pa30BaHUH. . .

51 obuiascs ¢ epynnoii uz cemu 00yHAIOUUXCS. . .
MBI HCCIIEIOBAIIN CHEeKMP HECKONbKUX KOHKPETHBIX
2NEMEHMO8. ..

Pesynbrar ocmaemcs HeusMeHHbIM HO CPAGHEHUIO C €20
npeoviOYUWUM COCMOSHUEM. ..

OOCTOATENBCTBA He CUNLHO OMAUYANUCH OM CB0E20
NepBOHAUANLHO20 COCIOSAHUAL. . .

CueHapuii ocmaemcs maxum gice, Kak u ObLl paxee. ..

A cuumaro, umo pe3yabTaThl OAYEPKUBAIOT BAXKHOCTD
B3aUMOJICHCTBYSL YUHUTENIS U CTY/ICHTA. ..

C moeili mouku 3peHus, JNaHHbIE YKa3bIBAIOT Ha
HEO0OX0MMOCTb pe(hOpMBbI yueOHBIX ILIAHOB. . .

A y6esxrcoen, umo MHTETpaLUs TEXHOJIOT U OKa3bIBACT
TpaHCPOpPMAIMOHHOE BIHMSHHUE Ha PE3YyJIbTaThl
oOyd4eHus. ..

CrieayeT oOpaTuTh BHUMAaHHUE HA TO, YTO CTYACHTHI
O00IIHCHBL CMPO20 COONOOaNb TIOTUTUKY aKaJeMIICCKON
YEeCTHOCTH, umobObl uzbedxcamv cepbe3HblX
nocnedcmasuil. ..

Heo0x0a1Mo yUHThIBATh, YTO dQhhekmusHble HAGbIKU
KOMMYHUKALUU SBISIIOTCS HE0OX0OUMbIMU OJisl
Pazeumusi RO3UMUGHLIX OMHOWIEHUT MEXKTY YUHTEISIMH
U CTYJCHTAMH. . .

HyXKHO OTMETHUTb, 4TO HecoOno0eHue npomoKonios
6ezonacrocmu BO BpeMsi 1ab0paTopHbIX IKCIIEPUMEHTOB
ModiIcem npusecmiu K Cepbe3HblM HecyacmHbiM
CAVUARM. ..

Mb1 GyzieM HCHONB30BaTh NpuUeMbl, OCHOBAHHbIE HA
npuBedeHHbIX paree 00KA3aAmenbcmaax, Ipu BEIOOpe
y4eOHBIX PELICHU. ..

Ilpumenenue nudhepeHINPOBAHHOTO 00yUICHUS
no360aUM YOOBIEMBOPUMb PAZHOOOpA3HbLE
obpazosamenvrvle NOMpeOHOCU. ..

Hama nens — paTh CTyAEHTaM BO3MOXHOCTH
061ademv HABbIKAMYU KPUTHIECKOTO MBIIIICHNUS,
HeobX00uMbIMU O] BCell JICUZHU ...

IMostyueHHble pe3yabTaThl CBUIETEIBCTBYIOT, YTO
CTYACHTAM He0OX0O0UMO MbICAUMb HeCaHOAPMHO,
4TOOBI 00OUMbCS yenexa 6 yuebe. ..

I[legaroru 9acTto MOAYEPKHUBAIOT 6AINCHOCHD
00yueHUs K mecmy JIIS NOGbLULEHUS] Pe3)Tbmamos
CMaHOapmu3UpOBAHHLIX MeECOs...

DKCIEPUMEHT, KOMOPblll Mbl NpoGeay Ha MPOLUION
Hezere. ...

AKAJJEMHWYECKOE ITMCbMO
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Orxonuanue maén. 2 / End of table 2

1] 2 \ 3

4

13 an empty, space-filling cliché or

a jury-rigged series of words

The imprecise

14 The clever and the captivating use of alliteration,
the show-offy  the vivid sound effects of onomato-
poeia, the elegant internal rhyme,
numerous puns, or employing
charm or uniqueness in introduc-

tions, transitions, or conclusions

15 The nonsensical
both the physical and conceptual
components within a sentence. It
may manifest as an oxymoron,

something impossible, or illogical

16 The beautiful  complex terminology and expres-
sions that may sound impressive
but are inappropriate for the writing
context, resulting in difficulty in

comprehension

nonsense extends the duration of

AHanm3 JaHHBIX MIPEACTABISAET H000OHYIO 1AOUPUHITY
apxumexnypy oOy4eHUsI. ..

HccnenoBanue oceewjaem nomaeHHvle yeoaKu
CTYICHYECKON MOTUBALIUY. ..

Harma pabota ananusupyer iabupunmmulii 1anowagpm
uHHOBayUll B OOPA30BaHMH. . .

Knace moxox Ha orcyorcorcawuii yneti, 9yBCTByeTCS
BOJIHEHHE YUCHHUKOB, KOTOPBIE CTOSIT HA ITOPOre OyIyIux
OTKPBITUH. ..

YuuTenb CO30a€T 2aAPMOHUUHYIO MENOOUIO
pa3Ho00pa3HBIX 00Pa30BATENBHBIX MEMO008. ..

B moszauxe mmnozoxynemypnoco obpaszosanus
OTTEHKH Pa3HOOOPA3Hst STHHYECKHUX TPYIIIT CIIMBAIOTCS
B €OUHCMBO OOCMOUHOE B0CXUUJCHUS. .

[Tapagokc MTOOMPEHUS BKAOUUMENbHOU
uckIoyumenbHocmu B 00pa3oBaTenbHOM MOIUTHKE. . .
[IporuBopeunBas nMpupoaa MOOMIPEHHS dGIMOHOMHOL
3a8ucumocmu B CTyIeHIECKOIl aBTOHOMUH. ...
HenornaHOCTh OXKUTAHUS OUBEPEHMHO20 MbIUATCHUS
B CUCTEME KOHBEP2eHMHO20 0OYUEeHUSL. .

JexoncmpykmusHblil anaiusz 0oOpasz06amenbHblx
uoeonozuti pacKpbIBACT CKPblmble OUHAMUKY 61ACMU,
npucynye 00pa3oBaTeIbHBIM CUCTEMAM. ..
Huanexmuueckuil cunmes KpUTHUECKOH TEAArOTUKH
W NpaKmuKu dSMaHcunayuu MOoABEpraeT COMHEHHIO
2e2eMOHUCTICKUE CIPYKIMYPbL YZHEMEeHUs 00PA308aHU ...
Ilocmrononuanvhas kpumuxa oOpa3oBaTEIBHBIX
IIPOTPAMM PACKPBIBACT HEOKOIOHUATbHYLE UOEON0SUU,
YHACTIE008AHHbBIE 8 00PA308AMENbHBIX OUCKYPCAX. ..

Table 3. Cases of Wordiness in HSE University and Moscow City University Theses

Bachelor’s Thesis

Master’s Thesis ‘ Candidate’s Thesis

Type HSE

The redundant

w O

The already understood

o

The empty

The evasive (intentional or otherwise)

The weak-kneed and the passive

The weak, the noncommittal and the hesitant
The affected

The circuitous

The self-indulgent

The overkill

The inflated and the deflated

The invisible and therefore unnecessary

N O O O O O v O

(%)
N

The imprecise

The clever and the show-offy
The nonsensical

The beautiful

Total

MCU HSE MCU HSE MCU
9 10 12 16
8 4 8 6
8 11 19 30
0 6 7 0
17 17 13 5 4
0 1 0 1 1
0 0 1 1
0 0 1 2
9 8 10 4
10 16 24 23 43
7 6 8 5 2
27 16 34 22 23

2 1 1 1
5
100 91 114 119 138
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The Week-kneed Type of Wordiness in
Bachelor’s Theses. The most vivid examples
of weak-kneed types of wordiness combine
weak verbs and partially evasive constructions
to hide the uncertainty: “Ha ocnosanuu npo-
8€0€HH020 UCCIe006aHUs Y BBIIIICYKa3aHHBIX
BBIBOJIOB MOJICeM 3AKIOUUMb, YMO CO3TaHHE
KOMIUIEKCa ynpakHeHul s pazsutus JIK
y4amuxcst Ipo(UILHOTO Kilacca Cpe/icTBaMU
AyTEHTUYHBIX aHDJIOS3BIYHBIX MECEH — TPY/IO-
emkuit mporiecc...” (B11, HSE); “Kpome Toro,
B JIAHHOUW TJIaBE MBI NPEONPUHSIU NONBINKY
0003HAUUTh U3yYaCMBIil KOHIIETIT OPUTAHCKON
9KCLEHTPUYHOCTH B JIEKCHKO-(pa3eosiormnye-
ckoit cemanTuke...” (B12, HSE); “B pamkax
JTAHHOU BBIITYCKHOHM KBaIN(UKAIIMOHHOH pa-
0OTBI HAM Y0aI0Ch coerams cienyouee...”
(B13, MCU); “/laHHas BbITyCKHast KBanu(u-
KalMOHHAs paboTa no3eonuna oopamumocs
K aKTyaJTbHOU MPOOJIEMaTHKE COBEPIICHCTBO-
BaHUsI IPAMMATHYCCKUX HABBIKOB YYAIIHXCS
OCHOBHOM 00111€00pa30BaTeILHOM MTKOJIHL...”
(B18, MCU).

The instances of wordiness provided by the
examples above highlight inability of Bachelor
students to think structurally, to synthesize
knowledge. They follow well-known patterns
to adhere to established traditions in acade-
mic discourse based on oratorical principles
that limit clarity of their text perception.

Master's Theses. 205 examples of wordi-
ness in the Master’s Theses sub-copus were
found, which belong to 13 types of wordi-
ness. Almost a quarter (50) of wordiness cases
found in the Master’s Theses represents the
invisible and therefore unnecessary type. The
prevalent types are also the overkill (40) and
weak-kneed (30) wordiness (Appendix 3).

The Invisible Type of Wordiness in Mas-
ter’s Theses. The chosen examples underline
the lack of skills in academic writing aimed
at precision of the ideas. Thus, the utilization
of vague and unnecessary words distract the
reader’s attention from the conclusions them-
selves: “B yenom, necmompsi na mo, umo euye
MHO20€ npedcmoum coenams, Mol Cuumaem
npoOeNannylo pabomy, u 6 4acmHoCmu, no-
nulmKy 6HeOpeHus: TeUMUPUKAIIMN B pa3pa-
00TaHHYIO0 YUEOHYIO CUCTEMY YCHeuHou”
(M7, HSE); “C oonoii cmopomwi, maxou noo-
X00 NO3BOAUT NOSPY3UMBCS 8 MEOPUECTNEO
U OWYMUMs «OYX NepeoOMKpblsamenel», Ho
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¢ Opyeotl, 02110bI8ASACL HA3AO0, CIMOUM Om-
Memumb, Ymo npedeapumenbHoe uyyeHue
AUmMepamypbl Ha NePeoM dmane No3604UI0
Obl COKOHOMUMb 8peMsL HA pa3pabomky...”
(M7, HSE); “U3yuenue ucmopuu oannozo 6o-
npoca nNOKA3vleaem, 4mo MHOKECTBO aBTOPOB,
OMHKCHIBAs MCUXO(PU3NUECKOEe CBOeOOpasue
JTAHHOTO BO3PAacTa, OTMEYAITH KOMITJICKCHBIN
XapakTep BOCIPHUATHS MUPA, SMOIIMOHATTLHON
cthepsr, mermtenus” (M20, MCU); “Taxum
obpasom, yenv ucciedo8anus Q0CMuUeSHyma
U noomeepaicoeHa 2unome3a Ucciedo8anus’”
(M20, MCU).

The Overkill Type of Wordiness in Mas-
ter’s Theses. At this stage of education master
students better realize that justification of their
1deas is crucial, nevertheless, due to the lack
of skills on reasoning and poor abilities in
analysis and synthesis of their ideas they tend
to excessive argumentation: “/JanHbiii MoOYIIb
COOMHOCUMCSL ¢ MOOEbIO NOCHMOUNTOMHO20
0bpaszosanus nedazoaa, OTIMCAHHOM B TTOCTa-
HOBOYHOW YacTH npoekta. C mouxu 3penust
YEHHOCMHO20 YPOBHSL, OAHHBIU MOOYb OPUEH-
MUPOBAH HA PehIeKCUBHO20 nedazoad, GbiCHLY-
naroujezo cyobekmom ceoeli 0esamenbHoCmu
U NPOpecCUOHATLHOLO PA3BUMIS, CLEYIOWe20
30 UBMEHEHUSIMU €20 INOXU U NOTb3YIOUe20Cs
ee ozmoorcnocmamu” (M6, HSE); “Tak mot
PEUINIIH, YTO METONYeCKas pa3padboTka Oy-
JIeT co3/lana Juist 00y4eHust co 2-ro Kiacca.
Bwmecte ¢ TeM mbl HCCIE0BAN COJEPKA-
HUE POCCUUCKUX U 3apyOe)KHBIX MPOTrPaMM
MO Pa3BUTHIO COLMATHHO-OMOIMOHAIBHBIX
HaBBIKOB. 1 B X0/l aHajM3a Mbl BBLICTWIN
TOJIXOJIbI U YIIPAXKHEHHUS, KOTOPBIE MOTYT OBbITh
HCIIOJIb30BaHbl HA YPOKaX JIMTEPATyPHOTO
yrenus’ (M9, HSE); “IIpoananu3supoBas
o0pasoBareibHbIC MPOrPaMMbI IO M300pa-
3UTEJIBHOM JIEATEILHOCTU B JISTCKOM Cajuy,
HaMH¥ OBLIO ONIPENENICHO CIEAYIONIEE: 8 X00e
peanusayuu uz06paA3UMenrbHOU QesimeibHO-
cmu y demeii npOOOIINCACMCIL PA3GUBAMBCS
uUHmMepec K u300pazumenbHol 0essimeitbHOCmu,
PA38UBAEMCSL ICMEMUYECKOe 80CIPUSMUE;
npoucxooum opmuposanue u 3aKpenisms
npeocmasienus 0 popme npeomemos, eeu-
yumHe, pacnonodcenuL yacmetl; pazguearomcs
CcnocobHocmu HAbOOams, 8CMAMPUBANBCSL
6 A6TIeHUsL U 00BEKMbI NPUPOObL, 3aMeUANb UX
UBMEHeHUs, Oemu YYamcs nepedasams 6 u3o-
OpasiceHuu OCHOBHbIE CEOUCMBA NPEOMEMOs

AKAJJEMHWYECKOE ITMCbMO
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(popma, eenuuuna, yeem), xapaxmepule
oemanu, COOmHouleHue nPeomMenos u ux 4a-
cmetl no eenudune, 8bicome, pacnoiloHCeHUIo
OMHOCUMENLHO OpY2 Opy2d; CO8EPUIEHCIBY-
10mcsl U300pazumenvuvlie HAGbIKU U YMEHUS,
opmupyromest xydosicecmeeHHO-meopUecKe
cnocoonocmu” (M18, MCU); “OH nmaet aetsm
BO3MOKHOCTH aKTHBHO TPOBOIAMTH KaHHKY-
JBI, yuum MX CO3/1aBaTh HOBOE W U3 Yamby
ucropuio. Takxke yyum pa3muIHbIM hopMam
B3aNMOJICHCTBHS B KOJJIGKTHBE, TOKA3bIBACT
[IEHHOCTH B3aMMOOTHOIIICHHI B KOMaHJIE,
yuum CTaBUTD IETIH U JOCTUTATh PE3YIABTATHI
(M22, HSE).

The Weak-kneed Type of Wordiness in
Master’s Theses. The overuse of weak verbs
and purposeless words still remains one of
the key features underpinning the low level
of master students’ academic writing skills
development: “B pesynberare mpoBeaeHHOTO
aHAJIN3a Mbl CMO2IU CO30amb METOAHYE-
CKYIO pa3paboTKy JJIsl IPOBEICHHS YPOKOB
TI0 JINTEPATyPHOMY YTECHHIO C IIETbI0 Pa3BU-
THSI COIIMATLHO-IMOIMOHANBHBIX HABBIKOB BO
2—4 knaccax” (M9, HSE); “Must cmapanuce
Opamy yxe anpoOUpOBaHHBIC 3aIaHHS U3
MPOrpamMM IO Pa3BUTHIO HABBIKOB, a/IalTH-
POBaJIM MX W CBSA3BIBAJIU C MPOU3BEACHUSIMU
1o Juteparypaomy urenuo” (M9, HSE);
“Tak, u3y4eHne oOIIero MOHSATHS U CIeLH-
(UKH 11e1aroru4eckoro JAUCKypca, no3601u-
JI0 npulimu K 661600y, YTO TEIaroru4ecKuit
JMCKYpC TPEACTABISAET COO00I BaKHEHIINX
Tan auckypea...” (M15, MCU); “B pesynbrare
PaccMOTPEHHS KOTHUTHBHOTO CTHIIS JINIHOCTH
Y UHAWBUIYATbHOTO 3HAUCHUS CIIOBA, ObL1
coenaw 861600 0 MOM, YmMo BOKHEUITUM (ax-
TOpOM (hOPMHUPOBAHHUS IOHATUHHON CUCTEMBI,
KOTOpasi ¥ OTIPEACIACT B JabHEHILIEM CTPYK-
Typy U cofepkaHue o0pa3a MUpa, HOHUMaHHE
JUYHOCTBIO ACHCTBUTEIBHOCTH, SIBISIETCS
HUMEHHO (QopMaT KOAUPOBaHUS HH(OPMALIUH,
KOTOPOMY JINYHOCTH 00y9aeTcsl B IIKOJIbHBIN
nepuoxn...” (M15, MCU).

Candidate’s Theses. We detected 16 types
of wordiness in Candidate’s Theses. The most
frequent were the overkill (66), the empty (49)
and the invisible types of wordiness (45) (Ap-
pendix 4). The number of cases of the overkill
wordiness in the theses of HSE University and
Moscow City University differs significant-
ly, namely, the Candidate’s theses of MCU
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contain approximately 2 times more of the
overkill type of wordiness (43) than those of
HSE (23). The frequency of the invisible type
of wordiness can be considered equal (22 and
23 examples for each university) (Table 3). The
most typical examples of wordiness cases are
presented below.

The Overkill Type of Wordiness in Candi-
date’s Theses. Provided examples reveal that
post-graduates despite acquiring knowledge
in academia and developing their skills in
research delivery still lack the ability to con-
vey their ideas clearly. The most examples
of wordiness highlight their desire for overly
argumentation that diminishes credibility of
their research: “/[annas mooenv cocmoum u3
BOCBMH B3aUMOCBSI3aHHBIX KOMIIOHCHTOB:
3aJ]a4HO-1IeJIEBOT0, CPEIOBOT0, CyObEKTHOTO,
METOJIOJIOTHYECKOT0, MOTHBAIMOHHO-/TCsI-
TETBHOCTHOTO, COICPIKATEIBHOTO, JHATrHO-
CTUYECKOTO, PE3yTbTaTHBHO-PE(PICKCUBHOTO.
Criertuukoit dannol Mmooenu SBIACTCS HAJIN-
YHe CPEeIOBOr0 MEraKOMIIOHEHTa, KOTOPBIN
OKa3bIBACT BIIMSHUE Ha BCE OCTAIBHBIE KOMITO-
HEHTHI Modenu. ComepikaTeTbHbII KOMIOHEHT
Modenu 00yCIIOBUI pa3pabOTKy U peau3a-
LIUEO POTPAMMBI ITEIaTOTMIECKOH MOIICPIKKU
podeCCHOHaIBHOTO BEIOOpA 00yUatomuxcs
B ycnoBusix LHOC mkoner” (C1, HSE); “B xooe
OUCCEPMAYUOHHO20 UCCIE008AHUsL ObLIU De-
wieHbl credyouue 3a0a4i: nPOaHAIUIUPOBAH
MeHCOYHaAPOOHDBLIL ONbIM NPOBEOEHUs U UCCTIe-
008aHUL YHUBEPCUMEMCKUX 00beOUHEeHUL,
paspabomana cucmema Kio4egvlx Xapax-
MEPUCTNUK Peopeanu3ayuil YHUBEPCUMenos,
ONUCAHA UCTNOPUSL OMEYECMBEHHOU 00PA30-
8aMeNbHOL NOTUMUKU U 8bI0ETEHb OCHOBHbIE
nepuoObl YHUBEPCUMEMCKUX 00beOUHeHUtl U UX
0COOEeHHOCIU, HA OCHOBAHUU NPEOLLOVIUX
NPOBEOEHHBIX dMAN08 AHANU3A 8bLOEICHDL
Wiecms OCHOBHBIX UCCIE008AMENbCKUX KECO8
YHUsepcumemckux oowvedunenuii ¢ Poccuu,
ONUCAHBL UX CYEHAPUU KAK OPUYUATbHbLE,
Max u me, Ymo 6blOeNeHbl HA OCHOBE OMBENO8
CMYOEeHmos, NPOedeHa Cepulo UHMeEPEbIO
u hoxyc-epynn, evidenieHbl U UHMePnpemu-
POBaHbL Kame2opuu, NOKA3LLEAIOWUE, Kd-
KOBA POl CMYOEHMO8 8 YCA0GUAX CAUSHULL
u noanowenuti ynusepcumemog” (C4, HSE);
“3a bonee 4eM MOTyBEKOBYIO UCTOPHUIO UCCIIE-
JOBAHHS BONPOCO8 POOUMNENLCKOL BOBICHEH-
Hocmu ObLIO TIPETIOKEHO HECKOIBKO MOZICIICH
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POOUMENbCKOU 8061€4EHHOCIU Y TIONYYCHBI
OTBETHI HA 510 BONPOCOB O PO POOUMETLCKOLL
60611eUeHHOCMU B YUCOHBIX JTOCTHKEHUSIX
JeTeH, O CBSI3M YPOBHS pOOUMENbCKOU 60-
61e4eHHOCmY C XapaKTepUCTHKaMu ceMeil”
(C15, MCU); “Hamu énepgvie bvina uzyue-
Ha CTPYKTYpa IPYKECKUX CBSI3EH ydanmxcs
B MacmTade ropojia v BbIsIBJICHA 3aBUCUMOCTh
BEPOSITHOCTH JIPYKObI MKy ydaluMUCs
JIBYX IIIKOJI OT Teorpauueckoro pacCTosIHUS
MEXIy HUMHU. Hamu maxoice bvlaa uzyuena
IBOJIFOIIHS COIUATBHBIX CBSI3CH yUaluXcs
o0pa3oBaTeNbHON OpraHu3aliy, T0Ka3aHo,
YTO ypOBEHb MU PepeHIInaINN ITUX CBI3eH
10 aKaJJeMHUYECKOH YCIIeBAEMOCTH BO3paCcTaeT
C TEUECHHEM BPEMEHH, OOBSCHEHBI MEXaHU3-
MBI 3TOr0 siBNeHusl. Hamu Ovinia noxaszana
nuddepeHuanmsl HTHTEPECOB YYaIUXCs
B 3aBUCHUMOCTH OT YCIICBACMOCTH, BIICPBBIC
JlaHa OICHKA pa3n4uii B 00pa3oBaTeIbHbBIX
JOCTHIKECHUSX MEXK/TY TIOIUCIMKAMY PA3HBIX
rpynn. Hamu 6b110 nokazano, 4To Kak CoIy-
QJIbHBIC CBS3H YUYAIIUXCS, TAK U KX HHTEPECHI
00a1at0T OOIBIION PeCKA3aTeILHON CHITON
B OTHOIIICHUH aKaJeMUICCKON yCIIEBAEMOCTH
(C19, MCU).

The Empty Type of Wordiness in Candi-
date’s Theses. The excessive argumentation
and cliches used by postgraduates as mile-
stones in their research are abated by empty
modifiers and introductory phrases that are
meaningless: “IlogoOHBIE TTpOAOIKEHUS
JICCEPTAIIMOHHOTO UCCIIEIOBAHHS, BO3MOKHO,
MO3BOJISIT POOIEMATU3UPOBATE, €CTh JIH, 6 Ye-
JIOM, B OTEYECTBCHHOM O00Opa30BaHUU BIIHUSI-
TeJbHbIE U cbiuMble Tpymmsl” (M4, HSE);
“B wacmnocmu, TUCKYCCUOHHBIM OCTaeTCst
BOIPOC OTHOCHUTEIBHO CUCTEMHOM TTOJTUTUKH
CIHSIHUMA U 00bETMHEHUN YHUBEPCUTETOB”
(M4, HSE); “Tak, yuamuecs 9-x kjaccos
B Poccum oTmeTny, 4to 3nauumenvro uawe
paboTaroT Ha YpPOKax MaTeMaTHKH C ITOHSTHS-
MU 13 anredpst...” (M18, MCU); “Bo-nep-
BBIX, JIUUUb 8 HEKOMOPbLIX CYUAsX 9acTOTa
WCTIOJIb30BAHUS OTJICIILHBIX METOJIMK 00y4Ye-
HUSI B Pa3HBIX KJIACCax 3HAYMMO OTIINYAIAch”
(M18, MCU).

The Invisible Type of Wordiness in Can-
didate’s Theses. This type of wordiness is
the least represented at postgraduate level
of studies, nevertheless, these convention-
al phrases and overused word pairings add
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nothing to the conclusions themselves and
hurdle the perception of the content: “Ilony-
YeHHbIe 8 UCCIe008AHUL PE3YTbIMAmbl CUJe-
MenLCmayIom o mom, 4mo 0ObeTMHEHUE BY30B
B PETHOHE MOXET IPUBOANUTH K IIOHMKCHUIO
YPOBHSI KOHKYPEHTHOH Cpeibl, a B IEPCIIEK-
THBE U K 001IeMy CHHXEHHIO dPheKTHB-
HOCTH PETHOHANBHBIX CETeH opraHu3anui
BeIcmiero oopaszoanus’ (C2, HSE); “Ymo
Kacaemcst 3HayumMoCcmu OGHHbIX Pe3yIbmanmos
011 06pazosamenvHoll chepsl, Mo cmoum
ommemumy, Ymo B X0JIe UHTEPBbIO MaTepu
3a4acTyI0 YyIOMHHAIOT 0OCMOosmenscmad,
KOmopble ¢ MOYKU 3peHuUst KOHYenyuu poou-
menvcxou...” (C3, HSE); “Credyem maroice
OmMemumy, YTo NpeaIaracMble METOANYECKHIE
PEKOMEHAAIMU HE TOAMEHSIOT ¥ He pa3pylua-
10T PyHIAMEHT CHCTEMHO-IESITETbHOCTHOTO
TMOJIX0/1a, & JIUIIb TOTIOJTHSFOT €r0 HHCTPYMEH-
TOM, OTBEYAOLIMM Ha 3aIPOCHI COBPEMEHHO-
CTH Kak B 00pa3oBaTeIbHOM cpeie, TaK U 3a e
npenenamu’” (C13, MCU): “Ilpu pa3zpaboTke
CTpaTervy pa3BUTHUS SKCIIOPTHOH IS TENbHO-
CTH HeobX00UMO YOenunb 0co00e GHUMAHUE
npopaboTKe U 0OCYKICHUIO TAKTUYCCKUX
HIAroB B 3TOM HAIPaBJICHUH, KOTOPBIE JOKHBI
COOTBETCTBOBATH OOIIEH MUCCUH U JOIATOCPOY-
HBIM T1aHaM pasButust By3a” (C21, MCU).

Discussion and Conclusion

The findings of this study offer valuable
perspectives on recognizing instances of word-
iness, as categorized by Brohaugh [26], illumi-
nating ineffective academic writing practices
and formulating essential strategies to address
them. The authorial team operated from the
premise that the implementation of targeted
courses designed to improve academic writing
skills at every educational level is expected to
notably advance the writing competencies of
post-graduate students. Contrary to the hypo-
thesis, the analysis revealed that 40% of the
identified instances of wordiness were found
in Candidate’s theses, indicating a higher fre-
quency of wordiness compared to Bachelor’s
theses (28.1%) by 11.9%, and Master’s theses
(31.9%) by 8.1%.

While text wordiness is a key indicator
of academic writing quality, it is not the sole
criterion for effective academic communica-
tion. Understanding the rhetorical structure
of manuscripts belonging to specific research
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genres, their functional content, adhering to
standards of academic honesty, and following
the best examples of academic culture are
equally important [1]. Academic writing skills
ought to be cultivated not merely as a detached
linguistic component but through understand-
ing the purpose of each element of text pro-
duced. This involves mastering the language,
structuring the text effectively, using rhetorical
strategies, and employing visualization tools.
The goal is to convey information to readers
in a clear, unambiguous, and concise manner.

Traditionally, undergraduate students are
rarely taught academic writing skills, which can
lead to a lower quality of their research papers.
Electives, various workshops and retreats are
not sufficiently able to meet students’ needs in
developing academic writing skills. Moreover,
this need is not exclusive to students aiming
to continue their education at the Master’s or
postgraduate levels. Academic writing serves
as an efficient tool for information presentation,
where each word functions properly, and the text
saves the reader’s time. It is equally effective
in both academic discourse and professional
settings [15]. It’s crucial to develop writing
skills; essentially, any text should be success-
ful, which is unattainable without systematic
practice in this direction [9].

Academic writing courses are necessa-
ry at all educational levels [13; 18]. Many
universities provide basic academic writing
courses at the Master’s level, but this process
requires further development: such courses
are not available for all disciplines, some of
them are superficial and do not lead to desired
outcomes. At the postgraduate level, students
are expected to possess academic writing skills,
but an analysis of the results of the current
study shows that even in universities that
pay significant attention to developing aca-
demic writing skills at all levels of education,
academic texts still suffer from wordiness,
at least. Both the rhetorical implementation
of the Conclusion section and the functional
content of each rhetorical step (Appendix 1)
were found to be weak, indicating insufficient
student engagement in academic writing de-
velopment courses.

The analysis of the obtained results in-
dicates that invisible wordiness is the most
frequent type of wordiness in student works,
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inherent in both bachelor’s and doctoral works.
However, more specific types of wordiness
such as the overkill and the weak-kneed are
more common at higher education levels. This
underscores the need for a deeper understand-
ing of different types of wordiness and their
impact on text readability and comprehension.
This understanding will enable the tailoring of
academic skill development courses to reduce
text wordiness, according to the needs of each
education level. For example, bachelor’s works
clearly strive not to deviate from templates
and clichés. Lacking sufficient experience in
producing effective academic texts, they aim
to use available patterns and clichés to the
maximum. As a result, the text of the Con-
clusion section looks extremely similar across
various works. But even this approach does
not save from wordiness: novice researchers
still do not know how to present informa-
tion concisely, seeing an instrument to mask
their uncertain authorial voice in excessive
introductory phrases and clichés. However, in
Candidate’s theses, reflecting the authors’ level
of preparedness for transparent and effective
representation of the described research, we
encounter massive manifestations of wordi-
ness, weak rhetoric and functionality. On the
one hand, the authorial voice has strengthened,
but on the other, there is a clear lack of mastery
over effective speech generation strategies. The
expanded Conclusion section (compared with
Bachelor’s and Master’s research) results in an
increase in cases of wordiness (Appendix 1).
Thus, systematic errors with the development
of academic writing skills at the previous edu-
cation level remain not just unresolved but are
compounded. Here, analyzing the prevailing
types of wordiness can provide a powerful
insight for their resolution.

The presence of academic experience in
researchers often leads to an improvement
in their ability to avoid wordiness. However,
it also generates so-called professional nar-
cissism [29] when authors stuff the text with
unnecessary words, “professionalisms”, and
introductory phrases. Demonstrating cases of
“narcissism” in the text during the teaching of
academic writing at various educational levels
will contribute to the development of effective
written speech production strategies, at least
in terms of reducing text wordiness.
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The more frequently students at all levels
of education are involved in scientific research
activities with subsequent description of its
results in various genres of academic commu-
nication, the stronger their academic writing
skills. Understanding the “beauty” of academic
language poses a challenge when the author
lacks clarity on the subject and purpose of
their description. Articulating research findings
through a lens of deep insight into the struc-
ture, rhetoric, and functional aspects within
a specific genre enhances cognitive engage-
ment, enriching comprehension of the subject
matter. Thus, speech generation in the genre
of scoping review and empirical research has
different focuses. It’s significantly easier for
students to grasp different speech generation
strategies through specific approaches and in
the context of peculiar scientific results that
need to be described.

Suggestions. The linguistic articulation in
the Conclusion sections of academic theses
necessitates clarity and brevity to avert mis-
conceptions and the incorporation of equivo-
cal content. Sleszynska underscores this need
within the framework of a skill-oriented ESP
course tailored for technical higher education
institutions, stressing the imperative of clear
and succinct expression [9]. She observes that
non-native speakers of English frequently
transpose idiosyncrasies from their mother
tongues into academic English, thus dilut-
ing the lucidity of their writing. Our study,
examining texts in the native language of
the authors, discerned a tendency for inte-
grating clichés and syntactic structures from
English into Russian.

Furthermore, we advocate for meticulous
scrutiny of collocational use in the Conclu-
sion sections of theses to obviate inaccuracies
fostering wordiness. This recommendation is
in concordance with Demir [24], who investi-
gated Introduction sections within empirical
articles, emphasizing the criticality of linguistic
precision to uphold the integrity and succinct-
ness of scholarly discourse.

Authors should strive for direct com-
munication, curtailing wordiness to prevent
readers from confusion. Pinker attributes the
obfuscation engendered by protracted sen-
tences to a form of professional narcissism,
advocating for simplicity and directness in
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academic texts [29]. Efficient writing entails
the excision of ‘empty words’ such as ‘really’,
‘totally’, “very’, ‘actually’, and others, favoring
instead evaluative adjectives, for example.
Pruning of writing should also involve the
eradication of superfluous modifiers such as
‘much’, ‘many’, and similar intensifiers. Every
highlights the significance of avoiding such
lexical elements in medical research articles,
noting their tendency to obscure rather than
elucidate [27].

Structuring writing by minimizing redun-
dant repetitions is essential to maintaining
reader engagement and comprehension. This
approach aligns with Messuri, who offers prac-
tical strategies for achieving clarity in medical
student compositions [30]. Also, academic
writing should avoid the utilization of literary
expressive means and stylistic devices, with
a preference for straightforward, affirmative
sentences over the convoluted ones, or sen-
tences with double negation [24], commonly
found in poetic works.

Adoption of the active voice over pas-
sive constructions not only enhances clarity
but also reduces the propensity for wordiness.
Every contends that the active voice facilitates
direct and unambiguous communication, in
contrast to the passive voice which tends to
elongate and complicate sentence structure [27].
The judicious employment of boosters and
hedging devices is also crucial. Pinker criticizes
the overuse of hedging in academic circles as
a tactic for evading responsibility, advocating
for moderation in their application [29]. Con-
sistent with recommendations across various
studies [24; 27; 30], the avoidance of lengthy
phrases in favor of simpler expressions and the
meticulous editing and proofreading of final
drafts to eliminate redundancy are proposed.

Our research advocates a holistic strategy
for mitigating wordiness, predicated on correc-
tive feedback with comprehensive rationale,
investigation into the psychological motiva-
tions for hedging, and elucidation of concepts
across diverse academic genres. Endorsed by
the findings of Chapman et al. [31], we assert
that this integrated method significantly sur-
passes more rudimentary corrective techniques.
Additionally, aligning with Sleszynska [9],
we support the idea of an educational para-
digm that fosters linguistic awareness among
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researchers, from novices to experienced,
enhancing their writing skills through consis-
tent practice and broadening their academic
expressiveness beyond mere adherence to the
conventions of academic English and specia-
lized terminologies.

Limitations. This research is confined to
the disciplines of Pedagogics and Education,
exclusively analyzing theses written in Rus-
sian. It is structured around a singular taxon-
omy, focusing solely on the characteristics
identified by the taxonomy’s creator while
omitting considerations of parts of speech
and superfluous clauses. Additionally, the
scope of this study is restricted to examining
the Conclusion sections of the theses. Future
investigations could uncover additional types
of wordiness and examine their presence across
different sections of academic research.

Conclusion. To conclude, this study sought
to pinpoint instances of wordiness, employing
Brohaugh’s [26] taxonomy as a foundation for
understanding inefficient academic writing prac-
tices and devising vital strategies to overcome
them. Contrary to our hypothesis, our findings
reveal a prevalent occurrence of wordiness
across educational levels, with Candidat’s theses
exhibiting a notably higher incidence compared
to Bachelor’s and Master’s theses. This suggests
that the mere provision of specialized academic

writing courses across educational tiers may not
suffice to enhance postgraduate writing skills
to the anticipated degree.

The study underscores the complexity of
academic writing and the multifaceted nature
of wordiness, suggesting that addressing this
issue requires more than just formal training.
It points to the need for a holistic approach
to academic writing education, one that in-
tegrates continuous practice, feedback, and
a deeper understanding of the principles of
effective communication. Furthermore, the
prevalence of wordiness in higher academic
works underlines the necessity for ongoing
support and refinement of writing skills, even
among the most advanced scholars. It high-
lights the importance of fostering a culture of
clarity, conciseness, and precision in academic
writing, which can contribute significantly to
the quality of scholarly communication.

Ultimately, this research contributes to
the academic discourse by providing evidence
that enhancing writing proficiency is a conti-
nuous process that extends beyond formal edu-
cation. It calls for the development of tailored
writing support systems that address the unique
challenges faced by writers at different stages
of their academic careers, ensuring that they
can effectively communicate their research
with integrity and precision.
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