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Abstract

The purpose of the study is to analyze foreign language teachers’ views on distance education (DE) in the period
that is defined now as post-COVID period; on the optimal ratio of the online and oftline forms of education; on main
difficulties while shifting to hybrid format of education; on the changes in quality of life among teachers and in their
emotional state.

The anonymous answers of 120 foreign language (FL) teachers served as a basis for the research. They answered
questions in the online survey.

It was found 46 % of FL teachers have fully adapted to the distance teaching, but 39 % of the surveyed work re-
motely with great reluctance. Half of the respondents believe that online learning is effective only in combination with
full-time education. For 63 % of teachers, the main difficulty of online teaching is the accumulated physical and psy-
chological fatigue. The optimal ratio of offline and online classes in a blended learning format in order to achieve its
greatest effectiveness is 50-70 % of offline classes. Teachers perceive the advantages of online learning in the more ra-
tional use of their working time (40 %), the possibility of combining it with other work. Distance learning affects the
health of teachers.

The received results are recommended to use for the review of teachers’ workplace conditions in online as well as in
blended learning with the aim to upgrade the quality of their professional activity in blended or distance learning. The
research that is based on the empirical data would be useful for specialists in digitalization of the educational system.
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Annomauusn

Llens uccaenoBaHus 3aKIIOUAETCs B aHATM3€ TOUEK 3PEHUs MTPernogaBaTesiell HHOCTPAHHOTO S3bIKa Ha AUCTaHIH-
OHHOE 00ydeHHe B MEpPHOJ, KOTOPBIIl MBI OIMpeesieM Tenepb Kak MOCTKOBHIHBIN; Ha ONTUMAlbHOE COOTHOIIEHHE
(hopM peanbHOTO U BUPTYadbHOTO OOy4€HHUs; HA OCHOBHbIE TPYIHOCTHU, KOTOPBIE OHU HCIIBITHIBAIOT MIPH TEPEX0e Ha
ruOpHuaHbIN GopMar 00ydeHHs; Ha H3MEHEHHUs KadeCTBa SKU3HNU MperoiaBaTeNeil i uX SMOIMOHAILHOTO COCTOSIHUSL.

OCHOBOM [Is HCCIIEAOBAHNUS MTOCTYKUIM aHOHUMHBIE 0TBEeTHI 120 mpenonaBaresneil HHOCTpaHHOTO si3bika (M51) Ha
BOIPOCHI OHJIANH-aHKETHI.
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ITo pesynbraram NpoBEICHHOTO aHKETUPOBAHMS YCTAHOBIIEHO, uTO 46 % npenonasareneii M5 nonHocThio agantu-
POBAITUCH K TUCTAaHIMOHHOMY (hopMaTy TpernoaaBaHus, OqHako 39 % paboTalT JUCTAHIIMOHHO C OOJBIINM HEXXEIIaHU-
eMm. [IpakTuuecky mojoBrHA ONPOIIeHHBIX (47,5 %) cuuTaet, 4To OHIalH-00y4eHHe BIsieTCst AP PEKTHBHBIM TOJIBKO B
COYCTaHUH C OYHOM (hopmoii obyueHus. Jlns 63 % mpenogaBareneit MAaBHOI TPYIHOCTHIO OHIAWH-TIPEIOIABaHMS Ha
JTAHHBIH MOMEHT SIBIISIETCS HAKOITUICHHAsl (pU3HYecKast U MCUXOJIOTHYECKast yCTatocTh. ONTUMAIILHBIM COOTHOIICHUEM
OYHBIX U OHJIAIH-3aHITHI TPU CMEIIAHHOM (opMare 00ydIeHHs JUIsl TOCTHKEHHMS ero Hanbombiieil 3G heKTHBHOCTH, TT0
MHEHHIO OITPOIICHHBIX MpernoaaBarencii, seisercs 50-70 % 3anstuit B ounoM (opmarte. [IpeumyiiecTa oHIaiH-00-
YUYEHHs NIPEToIaBaTeNy BUAAT B Oosiee parjoHaIbHOM HCIIOIb30BaHUH CBOero pabouero Bpemeru (40 %), BO3MOXKHO-
CTBIO COBMEILICHUSI €T0 ¢ pyroi pabotoii. lucTaHnnoHHOe 00yueHHe CKa3bIBASTCs Ha 3710POBBE MPEro/iaBaTeseii.

Tomy4yeHHbIe pe3yabTaThl HCCICIOBAHMS PEKOMEHIOBAHBI UL IEPECMOTpa YCIOBHH paboThI MpernoaaBareneil Kak
IPY OHJIAIH-, TaK U IIPU CMELIaHHOM (opmare 00ydeHHs C 1IENbIO MOBBIIICHHs Ka4eCTBa UX MPOpeCCHOHATBHOI Jes-
TEJIBHOCTH B YCJIOBUSX CMEIIAHHOTO U JUCTaHIMOHHOTO 00y4eHus. [IpoBeneHHoe uccnenoBanue, OCHOBAHHOE Ha 3M-
NUPUYECKUX TOKa3aTelsX, NPEeICTaBIsIeT HHTepeC VIS CIEIMAIUCTOB, 3aHUMAIONIMXCSI BOIPOCaMU [(POBHU3AINI

00pa3oBaTenbHONi CHCTEMBI.

Kntoueswvie cnosa: oucmanyuonnoe odyuenue, npenodasanue UHOCMPAHHBIX A3bIKOS, NAHOEMUS, NPEenoOdasamenu
unocmpannvix a3vik08, COVID-19, nocmxosuonas spa, 300posve npenodagamernei

Bnazooapnocmu: Pabora BeInonHeHa npy nojaepxkke [IporpaMMbl cTpaTernueckoro akaJeMHIeCcKOro INAepCcTBa

PV/IH.
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basis of learning the opinions of foreign language teachers) // BectHrk ToMCKOro rocyapcTBEHHOTO MEIaroruyeckoro
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Introduction

The years of pandemic COVID-19 are going down
in history. However, there remains the experience that
humankind has collected during this period in various
fields of human activity especially during the shift to
DE. Nevertheless, no less importance can be attributed
to the ones aimed at studying teachers’ work in post-
COVID period since the return to classrooms does not
imply the return to the original pre-COVID situation
[1].

Research problem

While being in lockdown and teaching online we
probably returned in our minds to traditional forms of
education in classrooms. Surprisingly, after returning
from DE we found out now we experience stress is not
lower than previously. Is it possible to state distance
learning and its elements have truly become an integral
part of our professional life? How comfortable do we
feel in the framework of blended learning? What is the
percentage of those teachers who would like to
continue working online? Is there any impact on
teachers’ health while working in this format? The
study of teachers’ opinions conducted after the return
from DE will help us find the answers to these
questions.

Research hypothesis

After analyzing teachers’ opinions on DEafter their
return from lockdown, we better understood actual
situation in terms of FL teaching, in particular, to
understand the efficiency of forms of DE, their optimal
combination with offline forms of teaching; main
difficulties teachers have in terms of hybrid education;
conditions of their work and their views on further
prospects of integration of technologies in the process
of FL teachers.

Literature review

A blended form of learning, “hybrid”, is defined by
the authors as a combination of traditional classroom
forms of work using digital technologies. Due to the
specifics of the Foreign Language discipline, the use
of audio and visual authentic materials on digital
media greatly facilitated the massive integration of
digital technologies into the learning process during
the pandemic [2]. Some researchers call this process
as ‘digitally-mediated environment’ [3, p. 2449].

Scientific publications on the topic of post-COVID
changes in education note, first of all, the improvement
of the ICT competencies of teachers, who began to
feel more confident users (up to 80 % of respondents)
[4, p. 91]; gradual disappearance of the boundaries
between traditional and DE [5]. In addition, while
analyzing the accumulated experience UNICEF
considers the pandemic caused the appearance of
‘flexible modalities and pathways’ in education which
could help to make it more ‘resilient’ [6, p. 102].
Researchers believe changes in the forms of education
during the pandemic affected, mostly, educational
programs [7], towards their personalization;
individualization of learning and development of
methods that refer to combinations of synchronous
and asynchronous learning [8]; teacher-student
relationship in a virtual classroom [9; 10]; increasing
the effectiveness of FL teaching, caused by the
digitalization of education [11; 12]. Moreover, some
authors notice in their analyses post-COVID situation
in education has shown teachers’ previous knowledge
and skills in the usage of digital technologies, their
level of digital competence ‘has evolved from being a
mere tool to becoming an essential pedagogical
element’ [13, p. 121].
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Foreign language teachers see the advantages of a
mixed form of education in “increasing the volume of
language interaction”, “strengthening the skills of
foreign language speech”, increasing the activity of
students in the learning process, creating an
atmosphere of cooperation, better adapting to the
rhythms and needs of the students themselves [2].
However, these conclusions are not always confirmed
in scientific research. Teachers also consider the
efficiency of communication between students and
teachers to be positive changes [4, p. 91]; forced
growth of their consciousness and independence.

Along with the intensity of communication,
teachers also noted greater cohesion, caused by the
need to jointly overcome difficulties [4, p. 92].
Building an individual educational trajectory is
considered by teachers to be the strength of the use of
information technology [14, p. 71]. The most effective
in this case are synchronous forms of work [14, p. 72].

Among the difficulties of virtual communication,
teachers noted the absence of psychological readiness
of students to turn on the cameras and practical loss of
non-verbal forms of communication [4, p. 92].

As recommendations on the use of forms of remote
work, teachers should pay attention to the importance
of dividing the study load between classroom activities
and independent work [14, p. 73]; creation of “lean
education” technologies [4, p. 93] to avoid student
overload or “comfortable digital learning environment
for both students and teachers” and humanization of
the digital educational environment [15, p. 32]; the
preference for using digital content mainly to reinforce
the material covered [14, p. 73].

Methodology

In order to receive data for further analysis we
resorted to an online survey conducted among FL
teachers who work in higher education in the Central
part of Russia. All in all, 120 teachers participated in
it. The questions in the survey were open-ended and of
multiple choice. Also, there were organized interviews
with teachers to receive the extended data.

The return of higher education institutes from DE
due to the pandemic has defined the format of teaching
as a blended one. Each educational institution has
provided students with procedures and regulations of
study depending on their facilities to follow health and
safety regulations. Thus, teachers received an
opportunity to carry on their work both in classrooms
and in distance.

The online questionnaire was sent out to FL
teachers immediately after several weeks after the full
return from the distant format of work. That allowed
them to reflect the most recent perception of the
situation by teachers while turning to blended
education.

The received data were systematized, analysed and
presented in graphs. Some of the features were
compared with the data that was analyzed in
2019/2020 during the pandemic COVID-19 [16].

Results. By the time of return from 2-year massive
distant work due to the pandemic COVID-19,
approximately half of FL teachers stated they have
fully adapted to distant teaching (Figure 1). Practically
40 % of the surveyed admitted though they do not
suffer any stress while teaching only, however, they do
that with no desire. 4 % are still suffering from stress.

Every second teacher reckons DE is effective only
in combination with offline lessons after their return
from lockdown. Nearly a quarter of the surveyed are
sure this form of education could be considered as an
effective one (Figure 2). If we sum the figures we
would get the ratio 76 : 22.

While turning to blended learning, the main
difficulty outlined by teachers is in students’ attitude
to the educational process which (the attitude) is not
responsible enough. That is revealed in their low
attendance and their attitude to resort to various
technical tricks while answering online (Figure 1).

The fatigue from virtual communication is placed
on the second position by the teachers. One third of
teachers state they experience some difficulty because
of the decline of the speed with which students acquire
the material, academic cheating and accumulated
fatigue. The recent study conducted in terms of DE
during lockdown, also states the increased workload
which is the result of the search for the optimal format
of teaching, means of online teaching etc. leads to the
increased level of stress among teachers [17].

Not serios attitude tostudy by students | 63

———— 5
s
E—
T 23

- 12

. w0
Inability to achieve desired efficiency [l 8

Psychological fatigue after online
communication

Decrease of level of acquiring materials
by students

Students' academic cheating
Accumulated fatigue
Insufficient level of competencein ICT

Other*

Figure 1. The answers of teachers on the question ‘The main difficulty
of teaching online nowadays for me isin ..." (%)

With 2-year experience of distance and blended
formats of teaching, nearly one third of the surveyed
suppose the optimal balance of online and offline
lessons is 50-70 % of online format of learning
(Figure 4).

While assessing a blended format of education,
41 % of FL teachers consider it to be optimal if these
two forms of learning are in balance (Figure2). A little
more than one third of teachers note this format is
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quite effective though it is little behind the offline
form. In the answer ‘Other’ teachers offer to decrease
the percentage of online lessons either till 10 % or
even 1%. Only 1 % of the surveyed were in favor of
100 % DE.

Optimal with a favorable ratio

ofdistance and offline
forms of education

41

Itis more effective

but inferior to offline learning
Does not guarantee
quality edueation | 1°
Highly efficient - 3

Not effective I 1

Figure 2. Opinions of teachers about blended learning (%) on the
question ‘Have your work conditions changed in blended learning?’

On the question ‘How long does your work day last
on average in terms of blended education?” we see
47 % of teachers manage to accomplish all their work
in terms of regulations established by the legislation
system. However, for 53 % of teachers a working day
exceeds the norm and for 16 % it lasts more than 12
hours.

While answering the question ‘Do you want to
continue working in a distance format?’ nearly 40 %
of the surveyed prefer to save blended learning format.
The ratio of the teachers who would like to continue
working online and those who are against it is about
1:3.

The reasons to be against distant forms of teaching
are seen by teachers mostly in unsatisfactory works
done by students and in a big amount of work that
teachers have to do (41 %); the latter causes a high
level of fatigue. One third of the surveyed do not get
personal satisfaction from their work. Approximately
a quarter of the surveyed reckon they could not
provide the needed quality of teaching in DE.

Other
50

40 More interesting
30
20
0 Learning is more individualized

I don't want to work remotely

| use my time more rationally

Can be combined with other work... Easlerto work

More comfortable The quality of education isthe same

Figure3. The answers of teachers on the question ‘| want to continue
my work distantly because ...’

41 % of the surveyed teachers do not want to return
to a distant format of teaching. Though those who
would like to work online have several positive

factors: practical use of time (40 %) and the possibility
to combine their tasks from their main workplace with
some additional tasks (31 %). 20 % of the surveyed
value comfortable work conditions. The interest
towards distant work is sustained by 6 % of teachers
(Figure 3). The significant part of teachers noted
health impairment due to a distant form of teaching
consists mostly of reduction in vision (nearly %);
every second teacher points out high level of fatigue
and problems with musculoskeletal system (neck ache
and back aches) (Figure 4). Only 13 % of the surveyed
consider online work has not affected them in any way
in terms of health.

Visual impairment
Increased fatigue
Back aches

Pain in the neck
Headaches

Pain in the muscles

Does not affect at all

Increasing pressure

Exacerbation of chronic 'm0
diseases - s

Other

K

Figure 4. The answers of teachers on the question ‘Distant form
of education affects my health. It expressesin ..." (%)

Do teachers notice any changes in their emotional
state while working online (Figure 5)? The negative
answer was given by nearly one third of three
surveyed. More than 40 % suffer from high levels of
fatigue; a quarter of teachers experience psychological
stress. From 13 to 18 % of teachers experience
irritancy, apathy and symptoms of depression. Only
8 % are always in a good mood.

Greater selectivityin making %
decisions because of general fatigue
Building priorities not in accordance
with the given requirements but basing — PE]
on health state, personal efforts etc.

Decreased initiative 17

| am thinking about changing professions -

Showing indifference to work

13

12

12

Postponinng to a later date
the execution of tasks
—

4

Ignoring the recommendations
orrequirements of the administration

Other

Figure 5. The answers of teachers on the question ‘Have you noticed
any changes in your professional behaviour or your attitude to work
during the pandemic or lockdown?’
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How have the restrictions connected to the
pandemic affected teachers’ attitude towards their
work? Less than half (44 %) of teachers stated they
did not feel any changes. A quarter of the surveyed
recognized the state of fatigue affects the way they
make decisions and the priorities are put forward in
accordance with their state of health. 17 % of the
surveyed are less initiative, 13 % of teachers started to
think about changing their profession. There is a
concern that there are teachers who have started being
indifferent to their work. In open-ended questions,
teachers write they are thinking about ‘decreasing
their workload ... as it is too high and it is difficult to
combine work, scientific study and family’; ‘It is as if
you are always at work even though you work from
home’.

On the question ‘What is the main disadvantage of
DE that if improved you’d be more willing to stay in
DE?” we received full answers from 93 % of the
surveyed. Such a high number of open answers is quite
a rare situation, since due to the workload and fatigue
teachers are not likely to spend time on writing.

Technical aspects | | 21
Lack of communication : 7
Work, student discipline | ) 16

Denial of distance Iearn?ng 1 20

asa form of education

Bureaucraticaspects : 5
Organisational | S 23
Teachers' ICT competence E 2
o 5| 10 a5 20 25%

Figure 6. Teachers’ opinions on the main disadvantage of DE

As we can see from the table, main disadvantages
of DE are attributed to the organisation aspect. It
consists of several points: review of the norms of
teachers’ workload, salary (‘Decrease of teaching
hours in terms of the same salary/its increase. It is not
safe to sit for 10 hours in front of the computer with 10
minute breaks with such a salary’), provision with free
platforms, optimisation of timetable, taking into
account the time spent on preparation for lessons,
technical provision of teachers at the expense of an
educational institution.

The second position is occupied with technical
problems, especially technical facilities in educational
institutions and Internet access. The third position is
for the opinions of teachers who deny DE: ‘The
disadvantage of DE is DE itself’, ‘Not the organisation
of DE but DE itself’. 16 % of the surveyed teachers
see the disadvantage of DE in students’ attitude to it
that is revealed in their low level of discipline
(‘Discipline among students is not controllable in
DE’); academic cheating and low level of motivation.

Discussion. In comparison to the results of surveys
conducted after the pandemic when teachers associated
the benefits of distance learning with the
individualization in education (82 %), interactivity
(29 %) [16, p. 5] at this stage, we find practically every
second surveyed believes DE can be quite effective in
combination with the full-time form. The extreme
figures from “ineffective” to “highly effective” lie
between 57 %, which is rather low.

In this respect, teachers are trying to move from
extreme judgments in the perception of distance
learning and, based on their accumulated experience,
are already ready to work in a blended format of
teaching. This is also reflected by 39 % of the surveyed
who are for maintaining the blended format of
education after the pandemic and 15 % for online
learning, which in sum constitutes 54 %. This is a
significant breakthrough in the mass perception of
distance learning by teachers.

The preferred distant format of education remains
for those who work part-time and those who spend a
large amount of time on work. It is interesting to note
if in 2020 — 60 % of the surveyed spoke in favor of
greater comfort of working at home [16, p. 6], in 2022
this figure dropped to 19.5 %. The elimination of
organizational and technical problems could
significantly modify teachers’ attitude towards DE.
Perhaps, these factors explain the high percentage of
complete rejection of online learning (20 % of open
responses). Even with the shift to a blended learning
format, 60% of teachers notice the insufficiently
responsible attitude of students to online learning.
However, even in offline classes, there is a significant
decrease in the academic discipline of students.

Both distance and blended learning lead to a
decrease in the rate of assimilation of the material by
students, which is stated by one third of the
respondents. As a result, there are changes in
scheduling, which ultimately result in a change in the
work programs for the discipline. Teachers face a
dilemma: either to force the passage of the program
with a lack of the needed quality of assimilation of the
material, or accept the situation as it is.

Increasing the level of information and
communication competence of teachers, adapting to
new conditions allowed colleagues to optimize their
work, which affected the length of their working day.
However, as before, during the period of blended
learning, teachers worked a lot of overtime, which is
not actually taken into account in their workload. It is
no coincidence the performance of a large amount of
work and the increased fatigue of teachers that occupy
the second and third positions among the factors on
which teachers oppose distance learning (81 % in
total). The negative consequence of this is a decrease
in the motivation of teachers (one third of the
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answers), which cannot but affect the efficiency and
quality of their work.

Serious medical research is required in order to
study the health status of teachers in conditions of
remote work. We see numerous subjective complaints
of colleagues about the deterioration of health.
Increased fatigue, mental stress, irritability and even
signs of depression in total exceed one hundred
percent, which means teachers note several indicators
of a change in their psycho-emotional state at once.
Only 23 % of respondents either do not notice changes
in their mood or say they are always good.

One of the alarming indicators is the fact that it is
the fatigue of teachers in a number of cases that
changes their professional behaviour. Obviously, even
difficult working conditions do not significantly reduce
their initiative, cause indifference to work (slightly
more than 10 %), however, one cannot completely
ignore these indicators, because. under certain
conditions, this trend may increase. That is why, in our
opinion, distant work should be regulated by some
elaborated norms in terms of its amount and forms of
organisation in order to save students’ and teachers’
health.

Recommendations:

1. It is recommended to regularly monitor the
usage of online forms in the educational process in
order to reveal the weakest points in organisational
work of teachers. In this way, the attention ought to be
paid not only on the control of the teachers’ activity
but also to the assistance that could be provided to
them.

2. While organising blended education it is
important to take into account the regulation of the
ratio of offline and distant forms of education. Offline
form should be of no less than 50 %and even 70 % of
the whole amount of hours.

3. While integrating distance form of work into
hybrid education or as its self-consistent part, one of
the main criteria of its regulation should be all
participants’ health of the educational process. For
that, it is to take into account the workload of DE and
the negative consequences that could occur and are
reflected on physical and psychological health of
teachers.

4. Teachers’ psychological fatigue and avalanche of
workload should become the issue of serious
discussion not only in academic fields but also on the
level of managing organisations.

Due to serious teachers’ concern (of 97 %) about
students’ behaviour (tardiness, absence from
university, online cheating, no desire to study with
their camera switched on) it is necessary to discuss
ethical norms of study and the understanding of
strengthening educational aspects by teachers.

Conclusion

The received data show that the experience of DE
during the pandemic and return from it to offline
learning demonstrated serious changes in teachers’
consciousness not only in favour of the increase of the
loyalty to DE but also by admitting its effectiveness.
At the same time, it is to note that the maintenance of
quality education in terms of lockdown or DE as well
as in terms of blended learning has been conducted
thanks to teachers’ efforts. Thus, special attention
should be drawn to the elaboration of the program
aimed at the support of teachers.

The limitations of study. We consider that the
accumulated fatigue among teachers after 2-year distant
teaching has had some influence on their answers while
assessing the use of online forms of learning and in turn
was negatively perceived by teaching. The latter was
expressly written in their answers.
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